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ABSTRACT 

Two research reports provide results of two Ohio 
studies to investigate factors that influence a student not to enter 
a high school vocational curriculum. The studies focus on the 
Vanguard Joint Vocational School (JVS) and five feeder comprehensive 
high schools and the Lawrence County JVS and seven feeder 
comprehensive high schools. Both reports begin with background and 
setting, research objectives and -definitions, and a literature 
review. This review summarizes theories of career choice and factors 
that influence career decision making, other sections of the reports 
describe procedures, results, and recommendations. The Lawrence 
County project population consisted of all nonvocational llth-grade 
students in feeder school English and government classes; the 
Vanguard project population consisted of similar students in English 
classes only. Students responded to a questionnaire to identify the 
following: (1) their images of vocational education and the JVS; (2) 
who influenced them in making a decision not to enroll at the JVS; 
and (3) additional information, such as knowledge about vocational 
classes, reasons for not enrolling in vocational classes, and future 
plans, students had mixed images of vocational education and the JVS: 
positive, negative, and neutral. College-bound students believed they 
could not fit vocational courses into their schedules and vocational 
courses did not prepare them for college. Appendixes to each report 
include a 41-item reference list and student questionnaire. (YLB) 
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INTRODUCTION 

Background and Setting 
In the 1986-87 school year, there were almost 16 million 
Americans enrolled in secondary vocational education programs. 
In Ohio, there were 165,639 students or approximately 59% of 
Ohio's 11th and 12th grade students enrolled in nine vocational 
programs. Ohio had 119,208 vocational high school students 
(Grades 9-12) enrolled in the areas of Agricultural Education, 
Marketing Education, Health Education, Home Economics (Gainful) , 
Home Economics Education, Business Education and Trade and 
Industry Education. Table A shows the annual enrollment data for 
Ohio. 

TABLE A 



Ohio's Total Vocational High School Enrollment 



Years 


Students 


1986-87 


119,208 


1985-86 


120,091 


1984-85 


124,316 


1983-84 


130,436 


1982-83 


135,317 


1981-82 


140,769 


1980-81 


147,703 


1979-80 


151,715 



There has been a steady decline in enrollment in vocational 
programs since 1979. This represents a decline of 21%. When 
looking only at 11th and 12th grade vocational students 
enrollment the trend continues. 
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TABLE B 



11th and 12th Grade Enrollment 



Vocational 



All Public 
Schools 



% of 
Market 



1986-87 
1985-86 
1984-85 
1983-84 
1982-83 
1981-82 



100,281 
101,289 
105,128 
111,162 
115,706 
120,593 



277,228 
270,548 
273,328 
280,208 
288,564 
301,721 



36% 
37% 
38% 
40% 
40% 
40% 



Table" B indicatps that there were 100,218 llth and 12th grade 
vocational students enrolled in vocational programs in Ohij. 
There has been a steady decline in enrollment for the six-year 
period 1981-87. Ohio has realized a 17% decline in enrollment in 
llth and 12th grade programs in the six-year period. The 
programs realizing the decline in enrollment include: 
Agricultural Education, Marketing Education, Health Education. 
Home Economics (Gainful), Home Economics Education, Business 
Education and Trade and Industry Educcxtion. In comparison, 
enrollment in Ohio's llth and l2th grades in public schools 
has been declining during the same period. Enrollment was as 
high as 301,721 in 1981-81 to a lew of 177,228 in 1986-87. When 
cownaring the market «>iare of vocational education, that too is 
on the decline. Vocational students represented 40% of the 
market share of llth and 12th grade students in the public 
schools in 1981-82. In 1986-87 that share was 36%. 

Vocational education can offer its graduates advantages over 
graduates from a general curriculum. Desy, Mertens & Gardner 
(1984) concluded that vocational graduates have an advantage in 
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long term earnings over graduates of the general curriculum. 
Ghazahah (1987), found that vocational graduates enjoy a higher 
immediate income and experience fewer dayis of unemployment than 
graduates of the gene. »1 population. For youth aged 21 and 
under, the general unemployment rate is at 18.8%, while 
vocational completers of job training programs experience only a 
8.3% unemployment rate (Department of Education, 1988). Other 
benefits that vocational graduates receive include an eight times 
higher self -employment rate (The National Commission on Secondary 
Vocational Education, 1984) . 

Vocational education currently prepares students for 26 of 
the 37 occupations the U.S. Bureau of Labor Statistics identified 
as those expected to have the largest growth between 1984-1995 
(Department of Education, 1988) . Currently 80% of the jobs in 
the United States do not require a college degree (National 
Commission on Secondary Vocational Education, 1984) . Sixty 
percent of vocational graduates go on to some form of 
postsecondary training, and fifty percent of those go on to a 
four year college. If vocational education offers its graduates 
higher wages, lower unemployment, a chance to be trained in an 
expanding field, as well as a sixty percent probability of 
postsecondary training, then why is Ohio's enrollment declining? 

Ginsberg (1951) stated that, "Occupational development is an 
ongoing, continuous, generally irreversible, orderly, patterned 
and dynamic process, which involves interaction between the 
individual's behavioral repertoire and demands made by society, 
that is by developmental tasks." (p. 239) Ginsberg states that 
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occupational development is a continuous process that is 
influenced by a variety of sources. If the sources or barriers 
that block students from enrolling in vocational education were 
identified, then administrative personnel could utilize this 
information in evaluating and planning for their marketing and 
recruitment efforts. Effective strategies could be developed in 
order to recruit more students from general and college 
preparatory curriculums into a vocational education curriculum. 

PROBLEM STATEMENT 
This study investigated factors that influence a student not 
to enroll at the Vanguard JVS and in vocational education at the 
five feeder comprehensive high schools. Given that students can 
self-select a curriculum for their high school years, one nevds 
to identify reasons for not selecting a vocational program. Many 
students enroll into an academic (college preparatory) or into a 
general education curriculum instead. The purpose of this study 
was to identify reasons why high school students elect not to 
enroll into vocational curriculums. 

Research Objectives 

1. To describe the characteristics of the students (gender, 
race, curriculum choice, place of residence, socioeconomic 
status) who chose not to enroll into a high school 
vocational curriculum. 

2. To describe the reasons students give for choosing not to 
enroll into vocational education classes and not to enroll 
at the Vanguard JVS. 
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3. To describe students* ' images of vocational education and the 
Vanguard JVS. 

4. To determine the relationships between student 
characteristics and reasons for not choosing to enroll in 
vocational education and the Vanguard JVS. 

5. To determine who influences students to make decisions not 
to enroll in the Vanguard JVS. 

6. To determine how informed students are regarding vocational 
education class offerings. 

7. To determine the future occupational choices of students. 

8. To determine the future educational choices of students. 

9. To determine if additional course offerings at the Vanguard 
JVS would encourage enrollment. 

10. To determine if alternative delivery systems at the Vanguard 
JVS wou-d encourage enrollment. 

Definitions 

Parental Influence 
Refers to the degree or extent to which parents influence, 
support, assist, plan, desire, or encourage the respondent to 
seek or possess high levels of achievement or goals. (Mima, 
1978) 

Vocational Curriculum 
A student enrolled in this curriculum has spent a 
considerable proportion of time and in vocational course work aj 
compared with the basic skill development that is presumed to be 
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the major function of academic and general education. The 
average vocational concentrator will have spent about 10 percent 
of his or school time in vocational courses. Students who 
concentrate in a vocational specialty average 6.3 Carnegie Units 
of vocational course work upon graduation from high school. A 
concentrator is defined as a person who does not necessarily use 
all electable credits in the vocational specialty, but uses a 

r 

substantial majority of them. Vocational students take a 
substantial number of courses in vocational education and develop 
a concentration in one area. 

The vocational student, as a junxor in high school, will 
have been enrolled in at least 2 continuous years in a vocational 
specialty program area. It is realistic that the vocational 
student, as a junior, will have accumulated 2-2.5 Carnegie 
Units of vocational course work. Vocational specialty program 
areas include: vocational agricultural education, home economics 
education, business education, marketing education, trade and 
industrial education, and health and safety services education. 

Academic (College Preparatory) Curriculum 
A student enrolled in this curriculum is taking course work 
to prepare for entry into a 4-year college or university. In 
October or their junior year they usually take the PSAT, while in 
the Spring they will take the ACT or SAT. These tests are 
required for admission into major colleges and universities. 
Courses selected by students enrolled in an academic curriculum 
include: consumer math, general math, general science, life 



scienca, earth science, industrial arts, general accounting 
and/or typing, General track students average 4.6 vocational 
credits upon graduation from high school. 

Limitations 

The population studied was non-vocational eleventh grade 
students from the five comprehensive feeder Lichools to the 
Vanguard JVS. Students were selected through random cluster 
sampling techniques, using selected intact English classes. The 
population was subject to sampling error. The results of this 
research cannot be generalized to students in other parts of Ohio 
because of the population studied and the chance that the samt^le 
was not representative of the entire population. These results 
can only be generalized to the population sampled. 

This study looked at selected variables that affect 
students' decision to not enroll in vocational education and the 
Vanguard JVS. There may be other barriers that influence 
students that were not explored. 

The respondents may have been more sensitized to the 
thoughts about the image of vocational education and the Vanguard 
JVS that were listed in the questionnaire. Several potential 
reasons for not enrolling were listed on the questionnaire that 
may have prompted students' written responses. 

Significance of. the Problem 
The information highlighted in this study will be useful to 
the superintendents, directors, principals and counselors at each 
of the six schools. Those involved directly with marketing and 
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recruitment efforts for vocational education will benefit most 
from the findings. Those involved in proposing new courses and 
new delivery systems will also find the results useful. 
Strategies can be developed in order to break down the barriers 
that were identified by the high school students in this study. 

It is hoped that by following the findings and 
recommendations of this study, administrators will be better able 
to promote vocational education. Guidance counselors will be 
made more aware of what factors influence students not to enter 
into a vocational curriculum. Hopefully, they will be able to 
use this information to better discuss curriculum choice with 
eighth, ninth, and tenth grade students. 

It is possible that a more aggressive marketing campaign 
will be designed for vocational education in this VEPD. 
Recruitment figures could be expected to be more optimistic 
following such a campaign. 
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REVIEW OF LITERATURE 



Introduction 

Ginzberg (1951) believed that career development v/as an 
ongoing continuous process. Ginzberg also believed that it was a 
process that involved choices. In order to better understand the 
process that one encounters when making a decision, Stufflebeam, 
Foley, Gephart, Guba, Hammond, Merriman and Prouvus (1971) 
developed the Decision Making Process. The steps in the process 
include the following: 

1. Becoming aware that a decision is needed. 

2. Designing the decision situation. 

3. Choosing among alternatives. 

4. Acting upon the chosen alternative. 

In this model, the decision making process is hierarchical. 
Any single decision may be factored into several processes of 
lower ordered decisions. These lower ordered decisions may also 
be factored. In any decision, each stage may include many 
microscopic choices, each of which was part of the decision 
making process. Stuf flebeam's et al. (1971) ' explanation of the 
decision making process fits together with Ginzberg 's career 
development theory. Both theories suggest that any decision is 
an on going task that is comprised of many parts and is not a 
single decision. 

The choice to enter into vocational education is a choice 
toward choosing a career. Stuff lebeam et al. would agree that 



the career choice is a decision that would follow the four steps 
of the decision making process. 

There are several decision making hypotheses on career 
choice that help explain the process of choosing a career. 
Miller (1985) summarized the most prominently accepted theories 
into four categories. 

Personality Theory 

Personality theories involving personal characteristics that 
emphasize student interests, achievements, and aptitudes and how 
they influence career decisions. Environmental factors are of 
major importance in these theories. A student's personality is 
determined by environmental influences such as parents, peers, 
co-workers and friends. Career decision making is viewed as a 
process where students with a particular personality select a 
work environment that compliments their personality. 

Theories that involve personal characteristics do not 
involve characteristics such as values, personality, or self- 
concept. These theories also do not explain how career 
development or growth occurs, or describe career changes related 
to life periods. 

Sociological Theory 
Sociological theories stress environmental factors that 
influence career choice. The theory relates factors such as 
parents' occupation, income and education of parents, sex, race, 
ethnic group, religion, place and type of residence, family size 
and stability, and school and community environment to a career 
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choice. These characteristics set boundaries and influence 
personality and the range of options which are available to the 
individual. 

The sociological theory does not provide for personal 
factors such as family, peers and friends influence. It also 
does not provide explanations for growth and development. 

Developmental Theory 

The developmental theories have their origin in psychology. 
Developmental psychologists believe that career development is a 
process which starts at birth and continues throughout a person's 
life. They assume choices are made only a few times during an 
individual's life. At the elementary level, general occupational 
understanding is emerging along with a student's awareness of his 
interests and abilities. At the high school level, students 
become aware that career choices are needed and explore a variety 
of opportunities and make initial career decisions. 

Environmental factors are also considered an important 
aspect in career development. This theory suggests that people 
have unique characteristics and can be satisfied and successful 
in several different occupations. Self-concept is also viewed as 
a major factor in career development. 
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Decision-Making Theory 

The decision making theories match personal traits to 
occupational factors. This type of theory assumes that personal 
values are a major factor and will influence and guide the 
decision process. 

Cc?reer decision making is a systematic lifelong process that 
can be described and learned. The steps involved in career 
decision making parallel thosa of general decision making 
described by Stuff lebeam et al. (1977) The process begins with 
an individual recognizing that a decision needs to be made. 
Next, they clarify their values to guide the process. The third 
step involves identifying all decision alternatives and 
evaluating each alternative according to potential gains, cost, 
time, money, effort and probability of success. An individual 
will then select and implement a choice. 

The four theories place each researcher's hypothesis 
concerning the career decision process into a specialized group, 
depending on the perspective of the researcher. Hoppock (1957) 
reviewed and analyzed over a dozen theories of occupational 
choice and development, including those of well known authorities 
such as Ginzberg, Tiedmion, Holland, Roe and Super. 

Hoppock says, "The existence of several conflicting theories 
suggests the possibility that there may be some truth in all of 
them. The principle of individual differences, so familiar to 
counselors, suggests the same possibility. One theory may 
explain the behavior of some persons, but we may need another 
theory to explain the behavior of others." (25, p. 113) 



Zaccerla (1965) commented on Hoppock's theory. He states, 
"The central focus of this theory is upon the process of choosing 
an occupation, the factors influencing the choice and the 
adequacy of the choice as measured by need satisfaction, success, 
or personal adjustment." Just as Zacceria believed that there 
were factors influencing career choice. Super (1963) believed 
that at each turning point in career decision making, an internal 
(personal) or external (environmental) force influenced that 
decision. The concept of career decisions being influenced is 
again reinforced by Ginzberg (1951) . Ginzberg believed that 
occupational choice is influenced by both standards of the 
community and by internal impulses. 

Super, Ginzberg and Zacceria 's suggestion along with the 
characteristics described by Miller's summary of career decision 
making theories, list a wide array of factors that may influence 
career decisions. Lam's (1982) classification was used to 
describe the barriers that influence the student's decision not 
to enroll in vocational education. This classification divides 
the reasons into three main categories. The first category is 
intrapersonal reasons which includes attitudes, perceptions, 
images, motivation, career maturity and value systems. The 
second sub-category is influence of parents, friends, counselors, 
neighbors, teachers and other relatives. The final category is 
remote external reasons which include socioeconomJc status, 
parental income and parental educational levels. 
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Intrapersonal Reasons 
Career Maturity 
The concept of career maturity was introduced by Super 
(1955). Super defined career maturity as the repertoire of 
behaviors that help identify, choose, plan and execute career 
goals, being at an average level in career development for one's 
age. super (1963) also considered congruence between vocational 
behavior and expected vocational behavior at that age. Since 
super introduced the concept of career maturity he completed 
another :.960 study where he found that there was no significant 
relationships between age and career maturity, but that there is 
a significant relationship between grade and career maturity. 
The problem in career maturity arises when students are asked to 
make a choice too soon. Herr (1970) states that the complexity 
of the factors involved in a career cnoice make it impossible for 
students to make realistic choices until they are seniors in high 
school or after high school. Vocational school directors also 
state that students were neither knowledgeable enough about 
careers nor mature enough to make appropriate career decisions 
(O'Neill 1985) . The choice to enter into a career that 
vocational eduction has to offer is made at the end of the tenth 
grade year. According to Herr and O'Neill this choice is an 
unrealistic one and one that a student is not mature enough to 
make realistically. 
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Images. Perception and Attitudes 
An individual will reject an activity that has had a 
negative image or words associated with that activity (Social 
Learning and Career Decision Making (1979). The National 
Commission on Secondary Vocational Education showed that the 
general perception of vocational education to be a dumping ground 
stigmatized by only having less able students. This image is 
only reinforced by teachers of sending schools that have a 
negative image of vocational schools and believe students who 
attend are not accepted by their peers (O'Neill 1985) . O'Neill 
'ilso discovered that directors of vocational schools believed 
negative attitudes towards vocational education causes 
difficulties in recruitment and selection of students. 

When students were asked if they did not attend the skills 
center because they believed it was for potential dropouts, 79% 
disagreed. The nonattenders indicated that the Skills Center 
image was good. The students interviewed did not feel that the 
?Kills Center was for potential dropouts or necessarily for 
noncollege bound students (Abendroth 1985) . When students were 
asked to self -report on the image of vocational education they 
rated it as either positive or very positive (Duebe 1987) . Dube 
did find that even though students did have an overall positive 
attitude toward vocational education, 51% believed that their 
friends had a negative image of vocational education. He 
believed that this negative image contributed to students not 
enrolling in vocational education. 
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Motivation and Value Systems 

A pers tn will choose a career or occupational goal which 

will maximize his gains and minimize his losses. These gains and 

losses include money, prestige, power, and other internal 

motivational factors (Herr 1970) . other psychologists and 

sociologists have developed theories wnich explain occupational 

choice as a means of satisfying needs such as: 

o Self preservation o Service to humanity 

o Independence o Achievement 

o Security o Dominance 

o Welfare of one's children o Power 

o Socioeconomic status o Creativity 

o Prestige o Challenge 

People assess the compatibility of the occupation with their 

image of who they would like to be and how much effort they are 

willing to exert to enter those oc-^upationa (London 1970) , 

Occupational images are obtainc-cJ as generalizations a person 

makes about a particular occupation. The term "occupational 

image" refers to the occupational otereotyve derived from the 

observation of the following five items (London 1970) : 

o Personalities of people in those jobs 

o Type of work they do 

o Type of lives they lead 

o Rewards and conditions of the work 

o Appropriateness of the job for different types of people 

Ginzbcrg (1951) believes that once a student has pursu-^d a 
vocational couirse of study for two years, the likelihooa of his 
considering college is decreased because of the difficulty of 
preparation. When students were questioned concerning the 
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vocational school, 35% believed that it was for non-college 
students and therefore chose not to enroll (Abendroth 1985) . 
Students may believe that vocational education is for non-college 
students but vocational graduates tend to fare much better in 
post secondary education than generally recognized (Campbell 
1986). Herr (1983) found that 75% of vocational students had 
plans for further education or training after graduation. Sixty 
percent of vocational graduates actually do go on to further 
training and 50% of those attend a four-year college (Department 
of Education 1988) . 

Prestige of a potential job will also help determine if a 
student will choose that occupation. Vocational education tends 
to train for jobs of low prestige (Gottfreson 1981) . 

Immediate External 
School Factors 

Forty-three percent of non-vocational students said they had 
cciisidered taking a vocational course of study (Jacobs 1975) . 
The major barriers that blocked their entrance into vocational 
programs were gr^iduation requirements and college entrance 
requirements. Eighteen percent of the 43% that had considered 
vocational education were discouraged from entering because of 
classes they neeied for graduation. In 1985, after graduation 
requirements were increased to 22 credits, 12 out of 50 states 
reported decreased enrollment. Ohio's vocational eduction 
enrollment declined by 65,86o students and 60% of the students' 
school day is used for acaderriic/core curriculum leaving 34% for 



all electives. More time during the day is being spent in 
academic areas while the largest time decrease is in vocational 
areas. This decreased time has had an impact on vocational 
classes offered, enrollment, student interest, teacher hirings, 
teacher removal, budgeting (Smith 1987) . 

Jacobs' (1975) West Virginia study found that traveling to 
another school was a prominent immediate external factor that 
caused students not to enroll in vocational education. Seven 
percent of those students that had considered /ocational 
education, choose not to enroll because they did not want to take 
the bus to school. Scalon's (1984) research reinforced Jacobs' 
findings and concluded that transportation, busing and distance, 
discouraged students from enrolling in vocational education. 
Other factors associated with leaving the home school that 
discouraged entrance into vocational education include, leaving 
friends, exclusion from extra -rurriculsr activities, and leaving 
the home high school (Jacobs 1975) . 

Curriculum is another irumediate external school factor tihat 
discourages student enrollment into vocational education. Jacobs 
found that lack of desired curriculum and denial of entrance into 
a curriculum of choice discouragp.d 7% of potential students from 
enrolling into vocational education. 

Influence of Sianifi c?> nt Others 
An individual is less likely to oxpross a preference and 
more likely to express a rejection for an activity or field of 
study that has had consistently negatively expressed opinions 
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from a valued person (Social Learning and Career Decision Making, 
1979) . This theory suggests that if a valued person has a 
negative view of an activity, students are less likely to become 
involved in that activity. 

Teachers 

The results concerning the influence of teachers on student 
choice to enter into vocational education are conflicting. Dube 
(1987) found that teacher's affect upon students does not 
influence their entrance into vocational education. He found 
that only 4% of teachers discourage entrance into vocational 
education, while 72% were neutral and 12% encouraged enrollment. 
Beukes (1986) also found that teachers have little or no 
influence on students* career choices and occupational 
development. 

Conflicting research concerning teacher influence was 
completed by Herr (1987) and Lejlune (1977). Herr found that 
students will seek the advice of a teacher before enrolling in 
vocational education. Lejlune concluded that teacher contact with 
potential vocational students is a recruiting technique for 
vocational education. 

Parents 

Parent-child interactions are the crucial variable in the 
development of personality traits which influence later 
vocational behavior (Osipow 1985) . The findings on parental 
influence were inconsistent. Students seek parental advice 
before entering into vocational education (Herr 1987) . Herr also 
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found that parents have less influence than they believe, and 
students and parents disagree on the amount of influence parents 
actuaJ.ly have. Otto (1987) and London (1970) also found that 
parents are the most influeuuial factor when it concerns 
vocational education and career development. 

"Parents have no influence on their children's decisions 
involving career choice" (Beukes 1986). Reynolds (x976) agreed 
with Beukes and concluded that parents have little influence on 
their children's career choice. 

Friends and other Students 

Eighty-nine percent of friends will try to discourage a 
student from entering into a vocational program while only 14% 
will try to encourage a student's enrollment (Dube 1987). 
Students will seek the advice of a friend before entering into 
vocational education (Herr 1987) . while Herr found that students 
may seek the advice of a friend before making the decision to 
enter into vocational education, Beukes (1986) and Reynolds 
(1976) found that friends and other students had no influence on 
vocational choices and decisions involving vocational enrollment. 

Counselors 

Counselors do not see vocational education as the only 
educational option nor do they see it as their duty to persuade 
students toward one curriculum choice or the other. The 
counselors see career decision as the responsibility of the 
student and the parent (Herr 1987) . Herr also found that 
students are likely to seek advice from counselors before 
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entering into vocational education. Conflicting results were 
reported by Reynolds (1976), Bently and Hemp (1958) and Beukes 
(1986) . They concluded that counselors and guidance programs had 
little or no influence on students' decision to enroll into 
vocational education. 

Other Relatives 

Relatives other than parents moderately influenced a chili's 
career choice (Bentley and Hemp 1958) . Forty-eight perc&nt of 
the College of Agriculture freshmen at Purdue and Illinois 
Universities reported that relatives other than parents 
moderately influenced their career decisions. Conflicting 
research reported by Herr (1987) found that relatives, other than 
parents, are not asked f^r advice concerning vocational 
decisions. 

Remote External Reasons 
Socioeconomic status 
Several studies have found that there are significant 
differences among high school students (Bragg, Parks, Daumen, 
Campbell, 1966; Campbell, Orth, Spitz, 1981). One of those 
differences is the students' socioeconomic status (SES) . 
Campbell et al, (1987) noted that a higher proportion of low SES 
students are enrolled in vocational curriculums than general or 
academic. Holland (1985) implied that vocational interests flow 
from a person's life history and personality. SES is an 
important factor in understanding the reasons students choose not 
to eiiroll in vocational education. 
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PROCEDURES 

Research Design 
This project was developed as a descriptive survey research 
design. Relationships among variables were explored. The sample 
was described in terms of student characteristics such as gender, 
race, curriculum choice, place of residence and socioeconomic 
status. The students responded to a questionnaire in order to 
identify their images of vocational education and the Vanguard 
JVS. They also indicated who influenced them in making, a 
decision to not enroll at the JVS. Additional questions 
addressed students' knowledge about vocational classes, reasons 
for not enrolling in vocational classes, future plans after 
graduation, suggestions for additional courses and views on 
alternative delivery systems. 

Subject Selection 
The population used in this study was all ncn-vocational 
11th grade students in the five comprehensive feeder schools for 
the Vanguard JVS during the 1989-90 school year. The schools 
included: Gibsonburg, Clyde, Port Clinton, Fremont Ross and 
Lakota . 

A cluster sampling technique was used, selecting students 
from intact English classes. The entire population for the five 
schools was estimated to be 950 students. 

The actual number of students completing a questionnaire 
consisted of 613 students. All non-vocational 11th grade 
students present on the day of the data collection were surveyed. 



Data were collected in February 1990. All responses were coded 
into a computer from the completed questionnaires. Unanswered 
items were coded as missing data. 

Since only non-vocational, llth grade students were needed 
for the survey, students were sorted by curriculum choice. A 
procedure was developed to sort the vocational curriculum 
students, academic curriculum students and general curriculum 
students. All guidance counselors were requested to assist in 
sorting the students by curriculum choice. The "Curriculum 
Choice Classificationc Guidelines" (Appendix A) was sent to the 
counselor. 

Instrument Development 
Factors that influence a student to not enter into a high 
school vocational curriculum came from a student questionnaire 
that was developed following the principles outlined by Dillman 
(1978). A similar questionnaire was used in a study in 1988 in a 
study conducted in southwest Ohio (Factors That Influence a 
Student Not to Enter Into a High School Vocational Curriculum) . 
The student questionnaire (Appendix B) was modified as a result 
of a meeting between administrators at the Vanguard JVS and the 
principal investigator (Rossetti) on April 26, 1989. Input was 
received from school administrators and additional questions were 
added. Faculty at The Ohio State University were consulted to 
review the questionnaire and further improvements on the format 
were made. 
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Content validity was established on the original 
questionnaire by panels of experts composed of university 
faculty, vocational researchers and graduate students. 
Reliability was determined on the original questionnaire using 
test-retest procedures. The new instrument was field tested at 
Westerville North High School. An 11th grade English class was 
selected to complete the questionnaire. Students were encouraged 
to ask questions if they did not understand a question. No 
difficulties in interpretation occurred during the field test. 
After the field test, the instrument was mailed to Vanguard JVS 
for printing. The administration of the questionnaire was 
coordinated by personnel at the Vanguard JVS. Completed 
questionnaires were delivered to OSU for processing. 

Data Analysis 

All completed questionnaires were coded and the data were 
entered into a personal computer by three research assistants. 
The Statistical Package for the Social Sciences was used on the 
OSU mainframe computer to analyze the data. 

Descriptive statistics were employed in order to describe 
the sample. Analysis of variance and correlations were computed 
to describe difference in perceptions of vocational education and 
the Vanguard JVS among schools and students, possessing different 
characteristics. Frequencies and measures of central tendency 
were computed. For the open-ended responses, data were analyzed 
by summarizing the responses into categories. Frequencies and 
percentages were computed for each category. 



results; 

Description of the Sample 
There were five comprehensive high schools in the population 
serving as feeder schools for the Vanguard Joint Vocational 
School (Vanguard JVS) . The schools participating in the research 
included: Gibsonburg, Clyde, Port Clinton, Fremont Ross and 
Lakota. 

The sample consisted of 613 students. The sample was 
selected by taking a cluster sample from intact junior English 
classes at each of the home schools. Ninety-eight percent of the 
sample were juniors. One percent of the sample did not indicate 
their grade level in school. The total population estimate of 
students was based upon vocational education planning district 
information from the 1988-89 ADM count for sophomores. Data were 
collected in February of 1990. Table 1 shows the breakdown of 
students participating in the study by school. 



Table 1 



Schools in the Study 




Sample Respondents 




£ 


i 


Gibsonburg 


40 


7 


Clyde 


116 


19 


Port Clinton 


124 


20 


Fremont Ross 


249 


40 


Lakota 


84 


14 


Total 


613 


100% 



25 



ERIC 



26 

Curriculum Choice 
Students enrolled in the 11th grade class were sorted by 
curriculum choice. Refer to Table 2 for the breakdown of 
students by curriculum choice. The two curriculum choices were 
academic (college preparatory) and general. Refer to "Curriculum 
Choice Classification Guidelines" in Appendix A for definitions 
of curricula. Seventy-eight percent of the sample were enrolled 
in an academic curriculum, while twenty-two percent were enrolled 
in a general curriculum. 



Table 2 



Students' Curriculum Choice 






ademic 


General 


Gibsonburg 


I 


i 


f i 


37. 


90 


4 10 


Clyde 


84 


71 


34 29 


Port Clinton 


124 


79 


33 21 


Fremont Ror>s 


180 


84 


34 16 


Lakota 


54 


66 


28 34 


Total 


479 


78% 


133 22% 



Gender 

Table 3 shows the gender of the students in the sample. 
Forty-nine percent of the sample is female, while fifty-one 
percent is male. 
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students' Gender 



Female Male 





f 


i 


t 


i 


Gibsonburg 


13 


33 


26 


67 


Clyde 


57 


49 


59 


51 


Port Clinton 


59 


48 


65 


52 


Fremont Ross 


130 


52 


118 


48 


Lakota 


38 


45 


46 


55 


Total 


297 


49% 


314 


51% 



Race 

Students' race was tabulated (Table 4) indicating that 85% 
of the sample are White (Caucasian), 7.4% are Hispanic, 4.6% are 
Black, 1.3% are Other, 1% are Native American and 0.7% are Asian. 

Table 4 



Students' Race 



White 


Black 


Other 


Nat .Am. 


Hispanic 


Asian 




i 


i 


i 


% 


i 


i 


Gibsonburg 


89 


0 


0 


0 


11 


0 


Clyde 


94 


0 


2 


0 


4 


0 


Port Clinton 


79 


8 


1 


2 


10 


0 


Fremont Ross 


82 


7 


2 


1 


7 


1 


Lakota 


88 


2 


1 


1 


7 


1 


Total 


85% 


4.6% 


1.3% 


1% 


7.4% 


0.7% 



Residence 

Students were asked to indicate where they live. Table 5 
illustrates that 10.8% of the sample live on a farm, 26.3% live 
in a rural area, bnt not on a farm, 15.7% live in a suburb of a 
town or city and 47.2% live in a city or town. A total of 612 
students responded to this question. Students attending Lakota 
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lived in the more rural or farm areas. Students from Clyde, 
Fremont Ross and Port Clinton tended to live in the city or town. 



Table 5 

Students' Place of Residence 



Farm Rural Suburb City 





f 


% 


f 


% 


f 


% 


f 




Gibsonburg 


8 


21 


12 


31 


4 


10 


15 


38 


Clyde 


12 


10 


29 


25 


15 


13 


60 


52 


Port Clinton 


8 


6 


21 


17 


27 


22 


68 


55 


Fremont Ross 


17 


7 


54 


22 


44 


17 


134 


54 


Lakota 


21 


25 


45 


54 


6 


7 


12 


14 


Total 


66 


10.8% 


161 


26.3% 


96 


15.7% 


289 


47.2 



Socioeconomic Status 
Students in the sample were further described according to 
their socioeconomic st- tus (SES). This was determined by 
obtaining a composite score based upon the parents' education, 
occupation, and lousehold possessions owned. 

Living Arrangements 

Students were asked if they lived with their father/male 
guardian. Seventy-nine percent (487 students) of the sample 
lived with their father/male guardian. Eighteen percent (111 
students), indicated they did riot. 

Ninety-two percent (565 students) indicated they lived with 
their mother/female guardian. Five percent (29 students) 
indicated they dici not. If a student did not live with their 
mother/ female guardian or father/male guardian, the student did 
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not respond to the questions concerning the parents' education or 
occupation. 

Parents' Educational Level 

Those who responded to the question concerning the 
educational level of their parents indicated that thirty-one 
percent of the fathers/male guardians had only graduated from 
high school, while forty-three percent of the mothers/ female 
guardians had only graduated from high school. Table 6 shows 
that about eight percent of the fathers/male guardians had less 
than a high school education, while nine percent of the mothers/ 
female guardians had less than a high school education. 

Table 6 
Parents' Educational Level 

Mother/Female Father/Male 





Guardian 


Guardian 






i 


I 


1 


Less than High School Graduation 


55 


9 


48 


8 


High School Graduation Only 


261 


43 


190 


31 


> 2 years Post-secondary 


119 


19 


113 


18 


Finished College 


42 


7 


53 


9 


Masters or Ph.D. Degree 


14 


2 


21 


3 


Don't Know or Missing 


122 


20 


188 


31 


Totals 


613 


100% 


613 


100% 



Parents' Occupations 

Those who reported their parents' occupations described the 
jobs according to the following classifications listed in Table 
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Parents' Occupations 
Mother/ Female Guardian Father/Male Guardian 



Titles 


JL 


JL 


IL 




clerical 


98 




•f 




draftsman 


1 A 


c 


y O 




Fa inner 


X 


o 

€* 




*> 


uci kjyj JL wi. 




A 




1 n 
lU 


Manaaer 


34 






Q 


Operator 


46 


8 


80 


13 


Professional 


42 


7 


34 


6 


( Accountant , Artist , etc ) 










Professional 




1 


13 


2 


(Clergy , Dentist , etc ) 










Owner of Business 


2 


.3 


11 


2 


Protective Service 


3 


.5 


10 


2 


Sales 


15 


2 


21 


3 


School Teacher 


26 


4 


6 


1 


Service 


39 


6 


5 


1 


Technician 


9 


2 


13 


2 



Other occupations listed on the questionnaire (homemaker, 
military) or the category "never worked" or "don't know" were not 
Given a numeric score when calculating SES. Refer to Appendix C 
for the numerical codir-g system used for parents' education and 
occupation. 

Household Possessions 

Another indicator of SES was the quantity of household 
possessions owned. Students' household possessions are reported 
in Table 8. The most frequently owned possession was a color TV, 
with 98% of the students having one in their home. The compact 
disc player was the least popular possession, with 27% having one 
in their home. 
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Table 8 



Household Possessions owned 



i 



Place to Study 

Daily Newspaper 

Encyclopedia 

Typewriter 

Electric Dishwasher 

Two or More Cars or Trucks 

More Than 50 Books 

Room of Your Own 

Pocket Calculator 

Color TV 

Microcomputer or Minicomputer 
Video Tape Recorder 
Compact Disc Player 



371 
514 
533 
492 
287 
535 
512 
521 
591 
599 
249 
564 
165 



61 
84 
87 
80 
47 
87 
84 
85 
96 
98 
41 
92 
27 



Socioeconomic Scores 

The computed socioeconomic (SES) scores ranged from -2.88 to 
1.96, with a mean score of .065. Students with higher scores had 
a higher socioeconomic status. That is, the students' parents 
had a higher education (Ph.D. or Masters degree), a higher status 
job (dentist, physician), and own more household possessions. 
Table 9 shows the socioeconomic status scores by schools. 
Students from Port Clinton had higher socioeconomic scores than 
students from the other four schools, with a mean score of .23. 
Students from Lakota had the lowest socioeconomic scores, with a 
mean score of -.19. The difference between mean scores on 
socioeconomic status was significantly different between schoolb. 
Table 9 shows the results of the analysis of variance between 
socioeconomic status scores and schools. Based upon the post-hoc 
analysis, using the Tukey multiple range test, two pairs of 
schools were different. Port Clinton and Lakota students had 



ERIC 




statistically different scores on socioeconomic status. 
Likewise, Fremont Ross and Lakota students had statistically 
different scores on socioeconomic status. No other differences 
were noted among pairs of other schools. 

Table 9 



Analysis of Variance Between Schools and Socioeconomic Status 



Schools 









Q 


E 


I 


It 


n 




33 


70 


70 


155 


57 


Mean 




.13 ■ 


-.05 


.23 


.12 - 


-.19 


Standard Deviat 


ion 


.67 


.61 


.63 


.69 


.58 


Source 


df 


SS 




MS 


F 


P 


Between Groups 


4 


7.23 




1.81 


4.3 


.002 


Within Groups 


380 


158.81 




.42 






Total 


384 


166.04 











G=Gibsonburg 
C=Clyde 

P=Port Clinton 
F=Fremont Ross 
L= Lakota 



Reasons for Not Enrolling in Vocational Education 
The 613 students in the sample were asked to respond to an 
open-ended question concerning their reasons for not enrolling in 
a vocational education class. Students could list as many 
reasons as they desired. When the data were analyzed, 976 
reasons were listed. Twenty-tvo categories were developed and 
are listed below in rank order, along with direct student quotes 
and 1 .e percent of responses in each category. 

1. I plan(ned) to go on to college and get a good education. 

"I want to go to college and be a business major." "I like 
high school better." "A Voc-ed School wouldn't help in my 
future career (Law)." "Following what my father and mother 
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did, later I will be going to college." "Don't think you 
could go to college if you enrolled." "I was interested in 
college packet that showed me what classes I should take if 
I want to go further." "Better job opportunity with 4 -year 
degree." Wanted a high score on SAT." "I wanted a solid 
background that could get me into professional college." 
"Want to attend college instead of work." "I wanted to go 
to college with vocational education I felt it will not get 
me ready." "I prefer to have a basic education that will 
give me a good foundation for college." 

12.3% 

2. Vanguard JVS has a poor image. 

"Too many drugs." "Too many knives." "It is known as a 
stoner school." "I am sure it is not a good school." 
"Scuzzy people go there." "People with bad grades go 
there." "JVS does not appeal to me." I don't like the 
school." "When someone goes from Lakota high school they 
are treated bad." ^'Vanguard-Sentinel JVS is full of drug 
dealers." "Has bad name." "I want to be in an academic 
school and not a trade school." "Too many drugs and fights 
there." "I want to go to a real school." "All the drugs 
flowing around." 

12.09% 

3. Vocational education does not meet college requirements. 

"I want to take college prep, classes." "I think taking 
college prep, classes is more important." "JVS don't have 
college prep, as Gibsonburg high school." "It doesn't 
prepare you for college." "I have decided to go college 
prep, route." "I need credit for college." I wasn't sure I 
wanted to learn work, instead I wanted to take educational 
classes. " 

9.22% 

4. It didn't offer classes that I'm interested in. 

"The JVS somewhat does not have the education that interests 
me." "Voc-ed didn't interest me." "Vocational education 
classes are boring." "Tried not to take boring classes." 
"No interest in vocational job." "I am not mechanically 
minded." "Want to provide myself with the knowledge of 
today's world." 

8.2% 

5. Vocational education limits my choices. 

"Don't have what I want to go to school for." "Didn't offer 
what I had in mind for a career." "JVS do not have the 
field of study I need." "Vocational classes doesn't deal 
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with my career." "Want to lear*i more than a skill." "JVS 
didn't offer well balanced education." Vocational school 
doesn't offer Ph.D." 

7.27% 

6. I have a poor inage of vocational education students. 

"People over there look terrible." "Not interesting people 
go there." "Trouble makers and stoners." "Scared of 
Vanguard Sentinel-JVS. " "People say Vanguard Sentinel-JVS 
is for druggies." "I don't like people in vocational 
school." "The students are not well-educated." "The 
students have bad reputation for burnout." "The students 
are nobody-losers." "Attitudes of students sucks." "A lot 
of negroes." "People who don't get good grades." "Only 
depressed people go there." "All drug looking people." 

7.17% 

7. I didn't want to leave my friends. 

"I vranted to stay at Ross with my boyfriend." "I want to be 
wich my friends." "I want to stay at high school where I 
know everybody." "My boy friend is here." "I would miss my 
friends and I thought I would get more out of Lakota high 
school." "My friends are here and I don't know many people 
at the other school." 

6.76% 

8. I don't want to change schools. 

"I cc.n graduate early if I stay here at Fremont Ross." "I 
like high school a lot." "I like stay at Ross because there 
are more structures." "I like it at Ross." "More interest- 
ed at Clyde." "My last year of school." "I had all the 
things I need here and cor\d learn more here." "I want to 
t't&Y and have fun in high jchool." 

5.12.% 

9. I just don't want to go. 

"Don't really want to go to Vanguard-Sentinel-JVS. " "I did 
not want to go." "I didn't want to go, instead, I will 
rather go to Ross high school." "I really don't want to 
go." 

4.61% 

10. My parents advised me against enrolling in Vanguard voca- 
tional education classes. 

"Parent's didn't want me to." "My parents are against my 
going there." "Mom wouldn't allow it, because Vangu 
Sentinel JVS has had a reputation among youths." "h^ 
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father wouldn't let me because there isn't enough education 
there . " 

4% 

11. Vocational classes are too easy or not challenging. 

"I will get a better education at a regular high school." 
"The JVS education is not as good as in a regular high 
school." "Vocational education didn't seem that hard." 
"People who go to voc-ed do that so they don't have to study 
a lot." "People that go to vocational school are not my 
type of people." "My SAT was too high for voc ed school." 

3.69% 

12. There was a lack of information abcut the Vanguard JVS. 

"I don't know what to take." "I came in late to school." 
"I don't know much about it." "Didn't understand how to 
enroll." "No one ever told me about it." 

3.59% 

13. No sports opportunities. 

"They don't have physical therapy classes." "I want to go 
on to college with an athletic scholarship." "Too hard to 
participate in sports and attend JVS." 

3.28% 

14. Vocational education is a waste of time. 

"I didn't feel I need the classes they offer at Vanguard 
Sentinel JVS." "It wasn't a necessity." "The programs they 
offer doesn't satisfy me, I'd rather go to normal high 
school." "It would be stupid for me to enroll." "Not 
interested in extra education." "I was going to go, but 
really never got to it and plus I thought they have mainly 
the same as we do over here." "Classes attended at high 
school were more important than voc-ed." "I don't think 
their courses count for college credit." 

2.77% 

15. I plan(ned) to attend at the vocational school and take 
vocational education classes. 

"I am a junior and would like to take my senior classes at 
Vanguard-Sentinel jvs . " 

2.0% 
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16. I don*t vant a vocational type of job. 

"It is a piece of junk." "I don't want to go with a piece 
of trade." "I don't like to in the field like those 
people in vocational education." 

1.84% 

17. No reason. I never thought about it. 

"I never really gave it a thought." "I never gave much 
thought to it." "I didn't think about it." 

1.74% 

18. No reason to enroll in vocational education. 

"Didn't think it was for me." "It is not a place for me." 
"No successful people come from there." "My major is not a 
vocational school." "I didn't want to decide my career 
after high school." "I already know what I wanted to do to 
teach theater and singing." "I don't think it will benefit 
me. " 

1.74% 

19. There was a scheduling problem. 

"I couldn't fit vocational education classes into my sched- 
ule." "All the classes I wanted to enroll was filled." "No 
room in schedule." "I don't want to give up my English 
Class." "I needed other classes for college, so there 
wasn't room in my schedule." Didn't want to interrupt 
normal school day." "Had too many courses in high school." 

1.64% 

20. Vocational education is expensive. 

"The expenses of a beautician." "I don't want to drive that 
far." "Too far away." "Not enough money for the classes I 
wanted to be in." "I don't have much cash, welfare doesn't 
cover it." 

1.23% 

21. My friends didn't go to Vanguard JVS. 

"I want to go to school with my friends." "All my friends 
went to high school." "I wouldn't like to be separated with 
my friends." "All my friends come here." "My friends won't 
be with me." 

.92% 
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22. Vooational education classes are too difficult. 

"I did enroll in vocational school but kicked out." "I 
feared that I wouldn't be able to keep up." "I don't think 
I can get in. " 

.3% 

Table 10 summarizes in rank order, the 14 reasons for not 
enrolling in vocational education at their home school. Students 
were to indicate the extent of agreement with each statement. 
They could indicate from among the following categories: no 
concern, little concern, some concern, great concern or I did not 
think about it. The responses were coded 1 for "no concern" 
along a continuum to 4 for "great concern". "I did not think 
about it" was coded separately. 



Table 10 



Reasons for Not Enrolling in Vocational Education 

Rank 

Order Reasons Mean Extent of Concern 











LC 


SC 


GC 


N/A 


1. 


Plans to attend college 


3. 18 


14% 


8% 


16% 


53% 


10% 


2. 


Behavior of vocational 
students 


2.92 


18% 


9% 


20% 


38% 


14% 


3. 


Career choice limitations 


2.79 


19% 


13% 


19% 


33% 


17% 


4. 


Academic ability of 
vocational students 


2.67 


19% 


15% 


22% 


26% 


19% 


5. 


Association with vocational 
students 


2.56 


22% 


16% 


20% 


24% 


19% 


6. 


Others students' opinions 
of vocational students 


2.54 


24% 


16% 


20% 


25% 


17% 


7. 


Graduation requirements 


2.53 


27% 


13% 


14% 


28% 


19% 


8 . 


Image of program quality 


2.35 


20% 


21% 


21% 


12% 


26% 


9. 


Teachers' opinions of 
vocational students 


2.27 


26% 


18% 


18% 


14% 


23% 


10. 


Image of teacher quality 


2. 13 


25% 


18% 


17% 


9% 


31% 


11. 


Scheduling problems 


2.04 


33% 


18% 


13% 


11% 


24% 


12. 


Membership in the 
vocational youth 
organizations 


1.83 


35% 


13% 


11% 


7% 


35% 


13, 


The cost of vocational 
education 


1.76 


40% 


14% 


12% 


5% 


29% 


14. 


Difficulty of vocational 


1.62 


49% 


14% 


9% 


5% 


24% 



courses 

* NC = No Concern 
LC = Little Concern 
SC =s Some Concern 
GC = Great Concern 
NA = I did not think about it 
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The most popular reason for not enrolling in vocational 
education was that students were planning to attend college. The 
mean score for that reason was 3.18, indicating that students had 
some concern about their plans to attend college as being a rea- 
son for not enrolling in vocational education. Students indica- 
ted little to no concern about the difficulty of vocational cour- 
ses as being a reason for not enrolling in vocational education. 

Vocational Classes at the Home School 
Students were asked to think back to the time when thoy 
decided what classes to take in high school. They were asked to 
indicate how informed they were about vocational classes offered 
at their home school, six percent (35 students), responded by 
indicating that they were not informed at all. Fifty-nine 
percent (360 students) indicated they were slightly informed. 
Thirty-five percent ^212 students) indicated they were very 
informed. Students were asked if they ever seriously considered 
enrolling in vocational classes at their home school. Thirty 
percent (182 students) indicated they had considered enrolling, 
while seventy percent (427 students) said they had not considered 
enrolling. 

Reasons for Not Enrolling at Vanguard JVS 
Table 11 lists the reasons, in rank order, that students do 
not enroll at the Vanguard JVS. Ten reasons were presented to 
the students. They were asked to indicate the extent of agree- 
ment with each itera. The categories included: no concern (coded 
1) , little concern (coded 2), some concern (coded 3), great 
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concern (coded 4) and I did not think about it (coded separate- 
ly) . The most popular reason for not enrolling at Vanguard JVS 
was that the home school will better prepare a student for 
college. Students indicated that they had some concern that this 
was a reason for not enrolling at Vanguard JVS. 



Table 11 



Reasons for Not Enrolling at Vanguard JVS 



Rank 
Order 



Reasons 



1. Home school will better 
prepare a student for 
college 

2. Unwilling to leave my 
friends at my home school 

3. Association with students 
from the JVS 

4. The image of the JVS 

5. Unable to participate in 
sports at my home school 

6. Loyalty to my home school 

7. Unable to participate in 
extracurricular activities 

8. The programs offered at 
the JVS 

9. Classes are out too late 
in the day at the JVS in 
order to work after school 

10. Difficulty with trans- 
portation to the JVS 

•*• NC = No Concern 
LC = Little Concern 
SC = Some Concern 



Mean 



2.53 
2.41 

2.39 
2.36 



Extent cf 
*NC LC 



Concern 

SC GC N/A 



3.17 13% 8% 13% 48% 18% 



2.91 17% 13% 
2.55 22% 18% 



21% 18% 

30% 12% 

28% 14% 

33% 10% 



16% 

18% 

17% 
11% 

13% 
11% 



39% 15% 

24% 18% 

23% 21% 

26% 22% 

23% 23% 

25% 22% 



2.26 27% 17% 15% 16% 26% 



1.79 40% 14% 11% 7% 29% 



1.65 48% 12% 10% 6% 25% 



GC = Great Concern 

N/A = I did not think about it 



Thoughts About Vocational Education 
Students were asked to respond to an open-ended question 
regarding their thoughts when th^^y think about vocational educa- 
tion. The 613 students could list as many thoughts as they 
wished. There were a total of 853 thoughts listed. They were 
categorized into positive, negative, and neutral thoughts. 
Twenty-six percent of the thoughts were positive, fifty-five 
percent were negative and eighteen percent were neutral. The 
categories are listed below in rank order, along with student 
quotes and percentages in each category. 



Positive (26.4%) 

1. Vocational education is fine for students who do not go on 
to college. 

"My thoughts are that it is great for someone who plans not 
to be going to college." "If a person isn't going to attend 
college, vocational education is good way to get education 
in a job field. I think it is good for those who don't 
intend to go to college." "it is a good opportunity for 
people who aren't going to attend college to pick up some 
skills before entering the business world." 

7.9% 

2. Vocational education trains students for a specific type of 
job. 

"Good program that teaches specific trade and college 
preparation," "I think vocational education as specific 
training in a certain career. You are taught exactly how to 
do one specific thing." "I think Vanguard is great place to 
go to if you really wanted to learn about a specific course. 
I think of classes highly specialized in one area." "I 
think of classes that are preparing you for a specific 
career. " 

4.9% 

3. Vocational Education provides a good learning experience and 
opportunity. 

"Seems to be a good way to get experience. People seeking 
an education with hands-on experience." "Having hands-on 
experience in a course of study for a job career. I feel 
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that it would have been a r-)od way for me to experience 
exactly what I was looking for in my future plans." "I 
think you go there to study whatever and broaden your 
knowledge mainly in whatever you would like to pursue after 
high school, so you could be more informed." 

3.0% 

Vocational education prepares students for a career directly 
after high school. 

"A school to prepare you for work immediately after high 
school." "Training for out of school work." "I think it is 
for people who plan to work right after high school." 

3.0% 

Vocational education could help you in the future. 

"A start at the life you want to pursue in the future. 
Prepares you more for the future." "I think vocational 
schools are for those who get an interest in the classes 
that they will like to have a future job." "It sounds like 
an easy way out of junior and senior years but then it also 
helps students prepare for their future." 

3.0% 

Vocational education helps a student become better qualified 
for a career. 

"I think of some place for people to go if they want to 
become better qualified for a specific career." "A place 
where they learn more on a specific trade, something like 
hair styling or carpenter." "It's a good way to help get 
you better prepared for your career especially if what you 
are taking is what you want." 

2.4% 

I want to or plan to take vocational education courses. 

"I think it is a good thing we have vocational education 
because I'm enrolling next year. I think it will help 
greatly." "I really would like to go to a vocational school 
but a lot of the courses that I want are not offered over 
there." "I really like it and I'm gonna be there next 
year." 

1.1% 

Vocational education is interesting, fun or exciting. 

"Well, I think it would be fun, but I would like to be a 
registered nurse." "Vocational education seems like it 
would be very interesting for someone who has classes over 
there." "There are many good and fun career classes to take 
and at once wanted to attend, but something changed my 



mind." "I think it would be fun, maybe boring sometimes, 
but exciting." 

1.1% 



Negative (55.5%) 

1. Vocational education is for troublemakers. It has a bad 
reputation and poor image. 

"It's O.K. if you live to complete your education without 
getting killed by troublemakers." "When I think of these 
classes, I think too much about troublemakers that ruin the 
college." "It's kind of scary when you think about it 
because almost everybody who goes there gets busted for 
smoking." "Honestly, vocational schools have bad reputa- 
tions because of the students that attend there." 

12.2% 

2. Vocational education is alright for some, but it is not for 
me. 

"I think it is O.K. but I don't like the kind of people who 
go there or the way they act." "I think that it would be 
alright for some people but I really am not interested right 
now." "Vocational education isn't that bad; I just don't 
want it, I would rather finish out regular high school." 

11.0% 

3. Vocational education is the easy way out. It is not chal- 
lenging. 

"I think it is a place for the easy way out. The students 
aren't very academically inclined." "I think it's just a 
way for some kinds to get out of a little school. Also a 
lot of kids go there because they think it is so easy." 
"Very easy academic classes. I think that most of the 
people who go to Vanguard are stupid and only go there so 
they can skip a grade." 

7.1% 

4. Vocational education did not interest me. 

"Vanguard just doesn't thrill me. I have no interest to go 
there." "I am not interested in vocational education. Most 
of the jobs available are those fields where you cannot make 
much money." "I am going to play sports, Vanguard doesn't 
offer a thing that I'm interested in." 



6.7% 
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5. Vocational education is for low income, low intelligence 
students . 

"I think it is for dumbs with low GPA, who can't pass 
regular high school." "I think it is for people who haven't 
enough intelligence or talent for other careers. Low IQ 
people." "I think of people who don't have enough money so 
they work or learn to work at vocational school to earn the 
money. I think you go there to learn a trade just in case 
you cannot afford college." 

6.3% 

6. Vocational education limits your knowledge about career 
choices. 

"I think of all the limitations of all the other occupations 
I could check out." "Limited amount of classes and knowl- 
edge." "Basically vocational education is a great idea for 
people with limited options. I want to go into a big career 
and it is not offered at vocational schools." 

4.9% 

7. Vocational educatioii is a waste of time. 

"It is a waste of time and an easy way out." "It is a waste 
of my time. The teachers' time, the students' time. So 
many people go in good and come out bad." 

2.6% 

8. Vocational education does not offer courses required for 
college preparation. 

"I plan to go into a very academically advanced career. I 
need classes and courses not offered at vocational school." 
"I plan to major in psychology, therefore vocational educa- 
tion doesn't prepare you for that." "What I want to do is 
not offered at Vanguard. Vocational education does not deal 
with my career. " 

2.4% 

9. Vocational education is like working for half a day and then 
taking classes for half a day. 

"You go to a different school during part of the day, then 
come back and work for half a day." "You go to school to 
learn one thing, the career you want. Go to school part of 
the day and work the rest." "Working half day while in 
school . " 

1.2% 

10. Vocational education classes are too difficult. 

"An auto mechanic class, engineering and other difficult 
classes." "When I think of vocational school, I think about 
working with cars or few materials. Being all dirty from a 
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hard day's work. That will be too difficult for me." 
1.2% 

Neutral (18.1%) 

1. I never thought about vocational education. 

"I didn't give it much thought." "I don't think about it 
very often." "I never really pondered much about them." 

9.1% 

2. I do not know anything about vocational education. 

"I don't Know too much about it." "I don't know anything 
about vocational education." "I don't know about it, very 
new to me." 

7.8% 

3. Vocational education reminds me of vocational agriculture 
and farming. 

"I think of farmers and something like that." "I think of 
FFA and wood shop." 

1.2% 

Thoughts About Vanguard JVS 
Students were also asked to give their thoughts when they 
think about the Vanguard JVS. Students could list as many 
thoughts as they wished. There were 636 responses. The re- 
sponses were categorized into positive, negative and neutral 
categories. Twenty-six percent of the responses were judged to 
be positive, while forty-seven percent were judged to be negative 
and twenty-six percent were judged to be neutral. The categories 
are liciced below in rank order, along with student quotes and 
percentages in each category. 

Positive (26%) 

1. Vanguard JVS is a nice place. It's unique « 

"It's fine, teachers seemed nice." "It was nice." "I 
already did, it is a nice place to attend school." "It's an 
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Ok school." I thought it's fun." "It seemed like a really 
good school." 

6.29% 

2. Vanguard JVS provides a good career learning experience for 
people who want to know a trade. 

"It's a place for people who have an idea on what they would 
like to do. It gives them experience." "Part-time job and 
schooling." "It's a great chance to get hands on training." 
"Vanguard is good for voc-ed." "It's a good program for 
people who want to get hands on training." Good career 
experience." "I thought it would teach me more so I don't 
get lost in college. "I thought they have a program area 
that I wanted to get into. I think it's good school for 
people going into skilled labor area." "School for people 
who want to enter the work force right after graduation." 
"It is a good school if you want to know trade." "Vanguard 
is for farmers, cooks and contractors." 

5.5% 

3. Vanguard JVS provides a variety of career opportunities. 

"Good opportunities, but things didn't work out for me." "I 
think it's good cause you could take their program for 
career." "It sounds like good place to go and learn what 
you can do in a career you want to go into." "Learning to 
do a trade you are interested in." "It provides you with 
job training in career of your choice." "I think it could 
be ok to be at Vanguard, Vanguard has a lot to offer in 
courses. " 

4.72% 

4. Vanguaru JVS is fine for students who don't want to proceed 
to college. 

"It prepares you good if you don't want to go on to col- 
lege." "It's for people who don't want to go to college and 
want training in something instead." "It's just for people 
who don't plan on going to college and just working after 
graduation." "It's for people who don't really care about 
bettering themselves or for people who can't afford to go to 
college." "It prepares for your occupation." "If you don't 
want to go to college." "A bunch of shop classes for 
people not going to college." 

4.72% 

5. Vanguard JVS trains students for specific types of careers. 

"Trades." "It's a place for kids to go and learn specific 
items about certain occupation." "It has a good program, 
but non-formal." "It's fine if you have college plans and 
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are serious in specific field." It offers only mir.imuin wage 
jobs." "Specific place to learn a trade." 

3.15% 

6. Vanguard JVS is interesting/ exciting and different from 
regular high t^chool. 

"It sounds like fun." "I think it's good place to go if you 
have an interest in one of the classes you want so it can be 
your future goal." "I think of it as a high school, but a 
little different." The classes you can take vary greatly 
and seem like it would be fun." 

2.36% 



Negatives (47.33%) 

1. vanguard JV8 is for troublemakers. It has a bad reputation 
and poor image." 

"It's a place to work and get into fights and get dirty and 
go home without taking a shower." "It has poor disciplinary 
reputation." "Stoners - druggies." "I don't like the 
people that go there, because they have ruined Vanguard 
image." "SAD." "A very uncomfortable school." "I like the 
school, but just the kids in it." "I think it is a very 
poor place where burners go and drug users go." "I think it 
needs to be clean-up. "I don't want to be associated with 
Vanguard." "Drugs and alcohol when I think of JVS, I think 
of bunch of pot heads who have no future." "Drugs too much 
circulating." Drugs, homos, and negers." "A bunch of 
stoners want to make a living." "Violence." "The students 
are wild and don't want to take school seriously." "They 
offer classes, but their image is often stereotyped by 
others." "Vanguard sucks." "Lousy promises hope to hope- 
less students and give them nothing." "I'm upset that such 
a perfect opportunity for me was ruined at Vanguard by 
students who don't care about themselves." "Rotten place, I 
wouldn't want to attend." "A living hell, I wouldn't want 
to attend." "I don't like the people who attend there and 
it is a poor environment to get rn education." "I think 
about motor heads who work on cars all the time, and who 
have no life. "I don't like Vanguard because when my 
brother went there he got into drugs." 

14.15% 

2. Vanguard JVS is an easy way out. It*s not challenging. 

"I think of it as a school to go to if you can't handle 
regular high school." "From what I see it's a joke." 
"There are a bunch of dead heads there." "It finds you jobs 
that requires little or no mind." "A place stoners and 
dropouts go." "Very easy to get good grades." "Most people 
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go there to have a good time rather than to learn." "It's 
an easy way out of school." "It's for kids who want to take 
an easier route to graduation - some but not all." "I think 
most people that go to Vanguard a.re stupid and only go so 
they can skip a grade." "I feel that are too many druggies, 
too many students go to Vanguard just to be put in higher 
grade levels." "I thought of trouble makers that go there 
because it's easy." "Looser." "I think Vanguard would be 
easy." "Most of the people that go there are not smart, 
most of scumbs and druggies go there." "Easier classes." 
"Classes are easy to pass." "Lower academics, hard to find 
jobs." "Easy classes for lazy people." The people don't 
want to be educated, they can't handle 8 hours of classes 
(real classes)." "Gang of kids who run around skipping 
classes, hanging out in a corner with 'babes' having a good 
old time." "It is for people who are not bright," 

11.79% 

Vanguare( JVS doesn't have what I'm interested in. 

"I don't want to go there." "Don't want to go." "I don't 
like it." "I'm not interested." "I don't like it, I don't 
want to be part of it, don't want to in anyway part of 
students of Vanguard." "The place is a hole, and just about 
the only people who go are either too stupid to stay in 
regular high school." "I really don't like the quality of 
the courses, I don't want to attend cause I wasn't 
interested in the courses they offer." 

5.5% 

Vanguard JVS is alright for some people but it'S not for me. 
"I don't think it's for me." "It's alright, but I don't 
like vocational -school." "A good program for a person 
serious looking for a career. In the area provided by JVS." 
"I think it's a great opportunity for some kids." "It's for 
people who can't handle regular high school." "Good for 
some but not for me." 

5.5% 

Vanguard JVL is for low income and under achieving students. 

"Low-life, drug addicts, people without intellect, and 
general ignorance." "it's for low-lifes who aren't smart 
enough to get «"jood grades in normal classrooms." "I think 
of less fortunate people." "I think of my friends who 
really want to learn compared to those who go to Vanguard to 
pass, I hope they succeed." "A bunch of kids that don't do 
well in high school go there." 



5.5% 
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6. Vanguard JV8 narrows my exposure to other types of careers. 

"My thought of Vanguard is that it didn't offer anything in 
my career area." "I want to learn skills but academics come 
first." "It doesn't have what I need." 

3.3% 

7. Vanguard JVS does not offer college preparatory courses. 

"I'd never go there and neither would any of my friends." 
"Vanguard in my own opinion is not for college prep, stu- 
dents." 

1.57% 



Neutral (25.94%) 

1. I never thought nuch about attending Vanguard JVS. 

"I have never considered going there." "I don't think about 
it." "I have none." "I really have no thought about it 
because I know I don't want to go there plus there is no 
reason for me to go there." "No thoughts." "JVS never 
crossed my mind." 

14.94% 

2. I don't know anything about attending Vanguard JVS. 

"Never heard of it." "Don't know about it." "Don't know 
what it is." "Wever heard of JVS." "What is JVS?" 

8.65% 

3. I don't know much about Vanguard JVS. 

"I don't know much about it." "I don't really know much 
about it to really judge it fairly." "Wasn't sure it was 
for me. " 

2.36% 



Images of Vocational Education 
Students' images of vocational education was described by a 
composite score, taking the list of 14 reasons for not enrolling 
in a vocational program at their home school. Students responded 
whether the reason was of vo ,::oncern (coded 1) , little concern 
(coded 2), some concern (coded 3), great concern (coded 4) or if 
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they did not think about it (coded separately) . Those who were 
greatly concerned with the reasons (higher composite scores) were 
judged to have a negative image of vocational education. Those 
responding that they had no concern with the reasons (lower 
composite scores) were judged to have a positive image of voca- 
tional education. Scores ranged from 1 to 56. The mean score 
for all students was 27.58. Table 12 shows the mean scores, 
standard deviations and number of students for each school. 

Table 12 

Students' Images of Vocational Education 



Standard 

Mean Deviation Cases 

Gibsonburg 24.56 12.51 39 

Clyde 27.37 10.00 109 

Port Clinton 27.62 10.00 116 

Fremont Ross 28.05 9.68 233 

Lakota 27.92 11.07 78 

Total 27.58 10.21 575 



Of the five schools, students at Gibsonburg had the least 
negative image with a mean score of 24.56. Students at Fremont 
Ross had the most negative image of vocational education with a 
mean score of 28.05. 

Images of the Vanguard JVS 
Students' images of the Vanguard JVS were determined by 
computing a composite score. Students were asked to respond to a 
set of ten reasons for not enrolling at the Vanguard JVS. Stu- 
dents responded whether t.e reason was of no concern (coded 1) , 
little concern (coded 2), some concern (coded 3), great concern 



(coded 4) or if they did not think about it (coded separately) . 
Those who were greatly concerned with the reasons (higher 
composite scores) were judged to have a negative image of the 
Vanguard JVS. Those with no concern, (lower composite scores) 
were judged to have a positive image of the JVS. Scores ranged 
from 1 to 40. The overall mean score for this image score was 
20.62. Table 13 shows that the students from Lakota have the 
most negative image of the JVS as is evidenced by the mean score 
of 23.18. The students from Fremont Ross have the least nega- 
tive image, with a mean score of 19.69. 



Table 13 





Students' 


Images of the Vanguard JVS 






Mean 


Standard Deviation 


Cases 


Gibsonburg 


19.90 


7.94 


39 


Clyde 


20.54 


7. 82 


103 


Port Clinton 


21.14 


8.22 


111 


Fremont Ross 


19.69 


7. 02 


223 


Lakota 


23.18 


8.46 


74 


Total 


20.62 


7.75 


550 



Experiences at Vocational Schools 
On the questionnaire, students were asked whether they had 
ever attended classes at a vocational school (JVS) on a regular 
basis. This was to determine if some of the students may have 
been enrolled in previous years, or earlier in the school year 
and returned to their home school. Five percent (31 students) 
responded that they had previously been enrolled on a regular 
basis. Ninety-four percent (578 students) indicated they had not 
previously been enrolled. 



students were also asked if they had toured the Vanguard JVS 
prior to their junior year of high school. Forty-three percent 
(261 students) said yes, while fifty-seven percent (349 students) 
said no. 

When directly asked if they ever seriously considered 
attending Vanguard JVS, twenty-two percent (134 students) said 
yes, while seventy-eight percent (475 students) said no. 

Future Occupations 

Students were asked to indicate if they had selected their 
future occupation. Sixty-four percent (391 students) said yes, 
while thirty-five percent (215 students) said no. Of those who 
had selected a future occupation, students were asked to specify 
in writing their future occupation. The respondents could 
indicate as many responses as they wished. 

The occupations that students chose for their future are 
listed below in rank order. 





Future Occupation 


1 


1. 


Teacher 


35 


2. 


Business Person 


32 


3. 


Doctor 


28 


4. 


Military 


19 


5. 


Accountant 


19 


6. 


Nurse 


16 


7. 


Vsychologist 


16 


8. 


Police 


15 


9. 


Engineer 


14 


10. 


Computer scientist 


14 


11. 


Mechanic 


12 


12. 


Lawyer 


11 


13. 


Musu ' in 


9 


14. 


Brof jaster 


9 


15. 


Fashion Designer 


9 


16. 


Electrician 


7 


17. 


Secretary 


7 


18. 


Sports Person 


6 
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Relationships Between Schools and Students* 
Characteristics and Students' Images of 
Vocational Education and Vanguard JVS 
The relationships between five student characteristics: 1) 
gender, 2) curriculum choice, 3^ race, 4) where a student lives 
and 5) socioeconomic status and students' images of vocational 
education and the Vanguard JVS were explored. Reasons studeats 
do not enroll in vocational education and the Vanguard JVS are 
based on students' images. Two measures of students' images were 
explored in order to define the reasons for not enroll inq. The 
measures were obtained from questions on the student que -ion- 
naire. A 4-point Likert scale was used with a 4 indicating they 
were greatly concerned with the statement, while a 1 indicated 
they had no concern. Higher scores indicated that the student 
had a poorer or more negative image of vocational education or of 
the Vanguard JVS. That is, if they had a great concern for the 
reasons listed on the questionnaire as a factor for not enroll- 
ing, then they had a poorer image of vocational education or of 
the Vanguard JVS. 

Sc hools 

Table 14 shows the analysis of variance, mean scores and 
standard deviation for students' images of vocational education 
and the Vanguard JVS. There was a statistically significant 
(p<.05) difference in mean scores between students at the five 
schools. The Tukey multiple range test revealed the difference 
was between students attending Fremont Ross and Lakota high schools 



Table 14 



Analysis of Variance Between Schools and Images of 
Vocational Education and Vanguard JVS 



Imaaes of Vocational Education 


G 




C 


Schools 

P 




F 






n 

Mean 

Standard Deviation 


39 

24.6 
12.5 




109 
27. 
10. 


116 

4 27. 
0 10. 


6 
0 


233 
28.1 
9.7 


78 

27. 

11. 


9 
1 


Source df 


SS 






MS 


F 


P 






Between Groups 4 
Within Groups 570 
Total 574 

Imaqes of Vanauard JVS 


420. 
59 .449 . 
59,869. 

G 


8 
1 

9 


C 


105.2 

104 3 

Schools 

P 


1.0 


.40 

F 


, L 




n 

Mean 

Standard Deviation 


39 

19.9 
7.9 




103 
20. 
7. 


111 

5 21. 
8 8. 


1 
2 


223 
19.7 
7.0 


7 
23. 
8. 


5 


Source df 


SS 






MS 


F 


P 







Between Groups 4 728.2 182.1 3.08 .02 

Within Groups 545 32,208.9 59.1 

Total 549 32,937.1 



G=Gibsonburg 
C=Clyde 

P=Port Clinton 
F=Freinont Ross 
L=Lakota 
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Gender 

Table 15 shows the mean scores, standard deviatlcns and 
analysis of variance for students' images of vocational education 
and the Vanguard JVS by gender. There was was not a statistical- 
ly significant (p<.05) difference in mean scores between male and 
female students. Females had a mean score of 26.98 on the image 
of vocational education, while males had a mean score of 28.27. 
Males had a more negative image of vocational education than did 
females. On the image of the Vanguard JVS, females had a mean 
score of 20.72, while males scored 20.54. Females and males 
tended to have similar images of the Vanguard JVS. 



Table 15 



Analysis of Variance Between Students' Gender and Images of 
Vocational Education and the Vanguard JVS 



Images of Vocational Education Gender 



n 

Mean 

Standard Deviation 




Female 
280 
26.98 
9.97 


Male 
293 
28.27 
10.35 




Source df 


SS 


MS 


F 


P 


Between Groups 1 
Within Groups 571 
Total 572 


238.6 
58981.6 
59220.2 


238.6 
103.3 


2.3 


.13 


Imaaes of Vanauard JVS 
n 

Mean 

Standard Deviation 




Gender 
Female Male 
265 283 
20.72 20. 
7.57 7.94 




Source df 


SS 


MS 


F 


P 


Between Groups 1 
Within Groups 546 
Total 547 


4.5 

32923.1 
32927.5 


4.5 

60.3 


.07 


.79 



Curriculum Choice 
Table 16 indicates the mean scores, standard deviations and 
analysis of variance for students' images of vocational education 
and the Vanguard JVS by curriculum choice. Students were classi- 
fied as either general or academic (college preparatory) curricu- 
lum choice. 

Students following an academic curriculum had similar images 
of vocational education and of the Vanguard JVS as students fol- 
lowing a general curriculum. There was not a statistically sig- 
nificant difference (p<.05) in mean scores between general and 
academic curriculum choice students on images of the Vanguard 
JVS. 

Table 16 



Analysis of Variance Between Students' Curriculum Choice and 
Images of Vocational Education and the Vanguard JVS 



Curriculum Choice 



n 






371 


126 


Mean 






27.6 


27.4 


Standard Deviat 


ion 




10.2 


10.3 


Source 


df 


SS 


MS 


F p 


Between Groups 


1 


3.0 


3.0 


.03 .87 


Within Groups 


495 


51,853.4 


104.8 




Total 


496 


51,856.4 







Curriculum choice 
Images of Vanguard JVS Academic General 
n 356 125 

Mean 20.8 20.1 

Standard Deviation 8.0 7.3 



Source 


f 


SS 


MS 


F 


P 


Between Groups 


1 


45.1 


45.1 


.74 


.39 


Within Groups 


479 


29,375.8 


61.3 






Total 


480 


29,420.9 
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Race 

Table 17 indicates the mean scores, standard deviations and 
analysis of variance for students* images of vocational education 
and the Vanguard JVS by race. There was a statistically signifi- 
cant (p<.05) difference in mean scores between the six categories 
of race and students' images of vocational education. The 
difference was strongest between the black and hispanic students, 
according to the post-hoc analysis using the Tukey multiple range 
test. No other differences among pairs of schools were 
statisically significant. 

However, there was not a statistically significant (p<.05) 
difference in mean scores between the six categories of race and 
students' images of the Vanguard JVS. The reader needs to take 
note that there were few students in the Asian, Native American 
and Other races. 
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Table 17 



Analysis of Variance Between Students' Race and Images of 
Vocational Education and the Vanguard JVS 



Images of Vocational Education Race 

Asian Black Hispanic Nat . Am . White Other 

n 4 25 42 6 485 7 

Mean 25.0 22.6 31.8 24.3 27.5 28.0 

Standard Deviation 13.7 8.1 9.6 6.8 10.2 9.5 



Source 


df 


SS 


MS 


F 




P 


Between Groups 
Within Groups 
Total 


5 

563 
568 


1475.2 
57363.2 
58838.4 


295.0 
101.9 


2.9 




.01 


Imaaes of Vanauard 


JVS 




Race 






n 

Mean 

Standard Deviation 




Asian Black Hispanic Nat. Am. 
4 25 40 5 
14.8 18.8 21.9 22.6 
13.5 7.0 6.8 4.3 


White 
465 
20.7 
7.8 


Other 
6 

17.3 
9.6 


Source 


df 


SS 


MS 


F 




P 


Between Groups 
Within Grc ips 
Total 


5 

539 
544 


372.3 
32444.5 
32816.8 


74.5 
60.2 


1.2 




.29 



Students' Residences 
Table 18 summarizes the mean scores, standard deviations and 
analysis of variance for students' images of vocational education 
and the Vanguard JVS by students' residences. There was no sig- 
nificant (p<.05) difference in mean scores of students who lived 
in different locations with their images of vocational education 
and the Vanguard jVS. 
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Table 18 

Analysis of Variance Between Students' Place of Residence and 
Images of Vocational Education and the Vanguard JVS 



Imaaes of Vocational 


Education 


Place 


of Residence 






Fa^nn 


Rural 


Suburb 


City 


n 




61 


155 


88 


270 


Mean 




28.0 


27.2 


27.3 


27.9 


Standard Deviation 




11.0 


10.4 


10.0 


9.9 


Source 


df 


SS 


MS 


F 


P 


Between Groups 


3 


73.5 


24.5 


.24 


.87 


Within Groups 


570 


59239.5 


103.9 






Total 


573 


59312.9 









Imaaes of Vanauard JVS 




Place of 


Residence 








Farm 


Rural 


Suburb 


City 


n 




60 


148 


86 


255 


Mean 




21.1 


20.8 


21.0 


20.3 


Standard Deviation 


8.0 


7.5 


8.3 


7.7 


Source 


df 


SS 


MS 


F 


P 


Between Groups 


3 


62 


.6 20. 


9 .35 


.79 


Within Groups 


545 


32867 


.6 bO. 


3 




Total 


548 


32930 


.2 







Socioeconomic Status 
Table 19 shows the relationship between students' socio- 
economic status and images of vocational education and the 
Vanguard JVS. A Pearson correlation coefficient was calculated 
for the relationships. There are low relationships between 
students ' socioeconomic status and images of vocational education 
and images of the Vanguard JVS. 
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Table 19 



Relationships Between Socioeconomic Status and Images cf 
Vocational Education and Vanguard JVS 



Socioeconomic Status 



Image of Vocational Education 
Image of Vanguard JVS 



r=.05 
r=.18 



Influencers on Not Enrolling at the Vanguard JVS 
Table 20 indicates in rank order, the people who most influ- 
enced the students when making their decision to not enroll in 
the Vanguard JVS. Students were asked to indicate on the ques- 
tionnaire by responding "yes" or "no" if they had discussed with 
the people listed, their decision to not enroll at Vanguard JVS. 
If the student indicated "yes", that is, they had discussed 
enrolling at Vanguard JVS with that person, thay were also asked 
to indicate to what extent they had been influenced by that 
person. The levels of extent of influence included: greatly 
discouraged me, somewhat discouraged me, neither discouraged nor 
encouraged me, somewnat encouraged me and greatly encouraged me. 

Fifty-three percent of the students indicated that they had 
discussed their decision to not enroll in Vanguard JVS with their 
friends. Friends were the most consulted persons. Of those that 
discussed their decision with their friends, nineteen percent 
indicated that they neither encouraged nor discouraged them from 
enrolling. Fourteen percent indicated that their friends greatly 
discouraged them from enrolling. About five percent were greatly 
encouraged by their friends to enroll. Eight percent were 
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somewhat discouraged by their friends to enroll. Seven percent 
where somewhat encouraged by their friends to enroll. 

The least influential person was the athletic coach, with 
21% of the students responding that they had discussed their 
decision to not enroll with him or her. 

Table 20 



Influencers on Not Enrolling in Vanguard JVS 

* Extent of 

Rank Order f % Yes Encouragement 











1 


2 


3 


4 


5 


1. 


Friend(s) 


323 


53% 


14% 


8% 


19% 


7% 


5% 


2. 


Mother/ female guardian 


297 


49% 


15% 


9% 


16% 


4% 


4% 


3. 


Father/male guardian 


271 


44% 


13% 


8% 


16% 


4% 


4% 


4. 


Brother ( s ) /sister ( s ) 


241 


39% 


13% 


5% 


15% 


3% 


3% 


5. 


Counselor (s) 


214 


35% 


6% 


4% 


16% 


6% 


3% 


6. 


Girl/boy friend 


197 


32% 


11% 


3% 


14% 


3% 


2% 


7. 


Other relative 


195 


32% 


9% 


4% 


15% 


2% 


3% 


8. 


Teacher (s) 


171 


28% 


8% 


4% 


13% 


2% 


2% 


9. 


Athletic coach (es) 


129 


21% 


7% 


3% 


10% 


1% 


1% 



*1 = Greatly discouraged me 

2 = Somewhat discouraged me 

3 = Neither discouraged nor encouraged me 

4 = Somewhat encouraged me 

5 = Greatly encouraged me 



Future Plans to Attend Vanguard JVS 
Students were asked if they would be more interested in 
attending Vanguard JVS for a one-half day program if they could 
stay at their current school the other one-half day. Sixty-eight 
percent (414 students) indicated that they would not be 
interested in attending Vanguard JVS under this new delivery 
system. Thirty-one percent (189 students) indicated they would 
be interested in attending. Two percent (10 students) did not 
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answer this question. When asked if they would attend a summer 
school program at the Vanguard JVS to prepare them for their 
career, the majority said no. Seventy-three percent (448 
students) responded no, while twenty-five percent (151 students) 
said yes. 

Likewise, when asked if they would attend a night school 
program at Vanguard JVS to prepare them for a career, the majori- 
ty said no. Even more students were opposed to attending a night 
school program. Seventy-six percent (463 students) responded no, 
while twenty-two percent (137 students) responded yes. 

Students were asked if they could take additional math at 
Vanguard JVS, would they be more interested in attending. The 
negative response continued. Eighty-two percent (505 students) 
said no, while sixteen percent (99 students) said yes. 

The students were negative about the thought of taking 
additional English courses at Vanguard JVS in an effort to 
interest students in attending. Eighty-eight percent (537 
students) said no, while only eleven percent (67 students) said 
yes. 

The students were also not in favor of seeing Vanguard JVS 
offer a one-half day course on pre-engineering as an incentive to 
enrolling. Eighty-one percent (496 students) said they would not 
be interested, while eighteen percent (108 students) would be 
interested. 
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Future Classes to Offer at Heme School 
Students were asked to write in the classe" not presently 
offered at the Vanguard JVS that they would like to see offered 
at their home school. The following classes are listed in rank 
order. 

Classes Recommended to Offer 



Rank Order Frequency 

1. Cosmetology 12 

2 . Psychology 10 

3. Child care - day care 9 

4. Engineering 9 

5 . Autobody 8 

6. Mathematic 8 

7 . Mechanic 8 

8. Sex education 8 

9. Foreign language 7 

10. Art^ 6 

11. Auto mechanic 6 

12. Computer 6 

13. Chemistry 5 

14 . Drama 5 

15. Accounting 4 

16. Electrician 4 

17. History 4 

18. Nurses 4 

19. Restaurant 4 

20. Science 4 

21. Welding 4 

22. Auto mechanics 3 

23. Calculus 3 

24. Carpentry 3 

25. Drafting 3 

26. Electronics 3 

27. Gym 3 

28. Law enforcament 3 

29. Marketing 3 

30. Medicine 3 

31. Music courses 3 

32. Philosophy 3 
3 3 . Photography 3 

34. Pre-engineering 3 

35. Automotive repair 2 

36. Business 2 

37. Child development 2 

38. Creative writing 2 
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39. Dance 2 

40. Design 2 

41. Drawing 2 

42. Home economics 2 

43. Horticulture 2 

44. Jazz class 2 

45. Journalism 2 

46. Law 2 

47. Marriage 2 

48. Masonry 2 

49. Modeling 2 

50. Study Hall 2 

51. Veterinary 2 



52. Agriculture 

53. Anthropology 

54. Archeology 

55. Auto teach. 

56. Baking 

57. Barbering 

58. Biology 

59. Christian leadership 

60. C i nema tography 

61. Electrical engineering 

62. Engine repair 

63. English 

64. Fashion Illustration 

65. Film Production 

66. Finance 

67. Food & Services 

68. Football 

69. Garbage man 

70. Government History 

71. Health 

72. High teach. 

73. Hockey 

74. Horse teaching 

75. Management 

76. Nuclear Physics 

77. Oceanology 

78. Office Procedures 

79. Parenting 

80. Physical education 

81. Physics 

82. Printing 

83. Radio 

84. Real Estate 

85. Relations 

86. ROTC 

87. Social Services 

88. Sociology 

89. Travel 

90. TV 

91. Typing 
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92. Word processing 1 

93. Wrestling 1 

Further Education Plans 
Students were asked if they plan to enroll in additional 
education beyond high school. Five percent said no. Fourteen 
percent said they were not sure. Eight percent planned to 
continue with their education beyond high school by enrolling in 
a professional or graduate school. Forty-five percent planned on 
enrolling in a four year college. Thirteen percent planned on 
enrolling in a two year technical school. Eleven percent planned 
on additional education, but did not know which type of school 
they would attend. Four percent did not respond to this 
question. 

Plans to Enter the Military 
Students indicated their plans to enter the military (Ex. 
army, navy, air , orce, marines) after high school. Thirty-eight 
percent indicated that they definitely will not enter. Twenty- 
three percent said they were not sure. Twenty-one percent said 
they were not likely to enter, while ten percent said they were 
likely to enter. Six percent said they definitely will enter the 
military after high school. Three percent of the students did 
not answer this question. 

Courses to Prepare for Future Occupations 
Students were asked to write in which high school courses 
they thought will most help them to prepare for their future 
occupations. The following courses are listed in rank order. 
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50. 


Single Living 
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Marine Biology 
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52. Mechanics 

53. Carpentry 

54. Secretarial 

55. Fashion Design 

56. Physiology 

57 . FFA 

58. Human Philosophy 

59. Gym 

60. Geography 

61. Engineering 

62. Education 

63. Drug Abuse 

64. Masonry 

65. Family Living 

66. Stenographer 

67. Marketing 

6 8 . Arch it ectur e 

69. Missionary Work 

70. Housing 

71. Ag. Management 

72. Literature 

73. Electrician 

74. Sec. Education 

75. Child Development 

76. Cosmetology 

77. Contemporary Affairs 

78. Clerical 

79. Geology 



SUMMARY IMPLICATIONS AND RECOMMENDATIONS 

Purpose and Objectives 
The purpose of this study was to investigate factors that 
influence a student not to enter into a high school vocational 
curriculum. Due to declining enrollment in vocational education 
programs, it is necessary to identify reasons why students are 
not enrolling. The specific objectives of this study were: 

1. To describe the characteristics of the students (gender, 
race, curriculum choice, place of residence, socioeconomic 
status) who chose not to enroll into a high school 
vocational curriculum. 

2. To describe the reasons students give for choosing not to 
enroll into vocational education classes and not to enroll 
at the Vanguard JVS. 

3. To describe students' images of vocational education and the 
Vanguard JVS. 

4. To determine the relationships between student 
characteristics and reasons for not choosing to enroll in 
vocational education and the Vanguard JVS. 

5. To determine who influences students to make decisions not 
to enroll in the Vanguard JVS. 

6. To determine how informed students are regarding vocational 
education class offerings* 

7. To determine the future occupational choices of students. 

8. To determine the future educational choices of b*:udents. 

9. To determine if additional course offerings at the Vanguard 
JVS would encourage enrollment. 

10. To determine if alternative delivery systems at the Vanguard 
JVS would encourage enrollment. 



Limitations of the Study 
The results of this research can only be general izable to 
non-vocational lith grade students in the five feeder schools 
during the 1989-90 school year. 

69 
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Upon answering the open-ended questions on the student 
instrument there may have been prompting for students' responsess 
due to the design of the questionnaire. Since a list of 
potential reasons for not enrolling in vocational education and 
the Vanguard JVS was provided, students may have been more likely 
to cite some of these reasons as their response on the open-ended 
questions. 

Methodology 

A cluster sample from intact junior English classes from the 
five feeder schools was selected. Non-vocational students were 
identified by curriculum choice. Data was collected in February 
of 1990. 

The student instrument had been modified from a research 
study conducted at The Ohio State University by Rosemarie 
Rossetti in 1989. The modified instrument was field tested at 
Westerville North High School. Questionnaires were personally 
administered by personnel of the Vanguard JVS. 

Sample Selected 
The five schools that participated in the study included: 
Gibsonburg, Clyde, Port Clinton, Fremont Ross and Lakota. There 
were 613 students in the sample that was selected. 

Data Analysis 

Data were analyzed using the Statistical Package for the 
Social Sciences on the main frame computer at The Ohio State 
University. The primaxy methods of statistical analysis for the 
questionnaire included: descriptive, correlational and analysis 
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of variance. For the open-ended responses, data were analyzed by 
summarizing the responses into categories and tallying the 
frequencies by hand. 

Summary of Findings 
School and Student Characteristics 
The 613 students in the sample were from five schools. 
Seventy-eight percent of the sample were enrolled in an academic 
curriculum, while twenty-two percent were enrolled in a general 
curriculum. Fifty-one percent of the sample was male, while 
forty-nine percent was female. The majority of the sample (85%) 
was White (Caucasian), while 4.6% was Black, 1.3% Other, 1% 
Native American, 7.4% Hispanic and 0.7% Asian. Most of the 
students live in the city (47.2%). There were few students 
(10.8%) who lived on a farm, 26.3% live in a rural area, but not 
on a farm, while 15.7% live in a suburb. 

Socioeconomic Status 
As h. student characteristic, socioeconomic status was 
measured using a composite score based upon the parents' educa- 
tion, occupation, and household possessions owned. Seventy-nine 
percent of the sample lived with their father/male guardian, 
while ninety-two percent indicated they lived with their mother/ 
female guardian. Forty-three percent of the mothers/ female 
guardians had only a high school education, while thirty-one 
percent of the fathers/male guardians had only a high school 
education. Parents worked in a variety of occupations. The most 
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common household possession owned was a color TV. Students from 
Port Clinton had the highest socioeconomic scores. 

Reasons for Not Enrolling in Vocational Education 
Looking at the open-ended responses to students' reasons for 
not enrolling in vocational education, the following categories 
were developed. 

Categories frank order) 

1. I plan(ned) to go on to college and get a good education. 
(12.3%) 

2. Vanguard JVS has a poor image. (12.09%) 

3. Vocational education does not meet college requirements. 
(9.22%) 

4. It didn't offer classes that I'm interested in. (8.2%) 

5. Vocational education limits my choices. (7.27%) 

6. I have a poor image of vocational education students. 
(7.17%) 

7. I didn't want to leave my friends. (6.76%) 

8. I don't want to change schools. (5.12%) 

9. I just don't want to go. (4.61%) 

10. My parents advised me against enrolling in Vanguard 
vocational education classes. (4%) 

11. Vocational classes are too easy or not challenging. (3.69%) 

12. There was a lack of information about the Vanguard JVS. 
(3.59%) 

13. No sports opportunities. (3.28%) 

14. Vocational education is a waste of time. (2.77%) 

15. I plan(ned) to attend at the vocational school and take 
vocational education classes. (2%) 

16. I don't want a vo tional type of job. (1.84%) 

17. No reason. I nev thought about it. (1.74%) 

18. No reason to en l1 in vocational education. (1.74%) 

19. There was a scheduling problem. (1.64%) 

20. Vocational education is expensive. (1.23%) 




21. My friends didn't go to Vanguard JVS. (.92%) 

22. Vocational education classes are too difficult. (•3%) 

Likert scale responses to selected reasons for not enrolling 
in vocational education include the following top five reasons. 

1. Plans to attend college 

2. Behavior of vocational students 

3. Career choice limitations 

4. Academic ability of vocational students 

5. Association with vocational students 

Vocational Classes at Home School 
Six percent of the students indicated that they were not 
informed at all about vocational classes offered at their home 
schools. Fifty-nine percent indicated they were slightly 
informed while thirty-five percent were very informed. Thirty 
percent indicated they had considered enrolling in vocational 
classes at their home school, while seventy percent said they had 
not considered enrolling. 

Reasons for Not Enrolling at Vanguard JVS 
Potential reasons for not enrolling at the Vanguard JVS were 
presented to the students. Results of the Likert scale responses 
show the following top five reasons, 

1. Home school will better prepare a student for college 

2. Unwilling to leave my friends at my home school 

3. Association with students from thc=i JVS 

4. The image of the JVS 

5. Unable to participate in sports at my home school 
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Thoughts About Vocational Education 
Responses to an open-ended question regarding student 
thoughts when they think about vocational education were 
summarized into categories. The responses were judged to be 
positive (26%), negative (56%) or neutral (18%). The categories 
and percentages are listed below. 



Positive (26.4%) 

1. Vocational education is fine for students who do not go on 
to college. (7.9%) 

2. Vocational education trains students for a specific type of 
job. (4.9%) 

3. Vocational education provides a good learning experience and 
opportunity. (3%) 

4. Vocational education prepares students for a career directly 
after high school. (3%) 

5. Vocational education could help you in the future. (3%) 

6. Vocational education helps a student become better qualified 
for a career. (2.4%) 

7. I want to or plan to take vocational education courses. 
(1.1%) 

8. Vocational education is interesting, fun or exciting. 
(1.1%) 



Negative (55.5%) 

1. Vocational education is for troublemakers. It has a bad 
reputation and poor image. (12.2%) 

2. Vocational education is alright for some people, but it is 
not for me. (11%) 

3. Vocational education is the easy way out. It is not 
challenging. (7.1%) 

4. Vocational education did not interest me. (6.7%) 

5. Vocational education is for low income, low intelligence 
students. (6.3%) 
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6. Vocational education limits your knowledge about other 
career choices. (4.9%) 

7* Vocational education is a waste of time. (2.6%) 

8. Vocational education does not offer courses required for 
college preparation. (2.4%) 

9. Vocational education is like working for half a aay and then 
taking classes for half u aay. (1.2%) 

10. Vocational education classes are too difficult. (1.2%) 
Neutral (18.1%) 

1. I never thought much about vocational education. (6.3%) 

2. Vocational education reminds me of vocational agriculture 
and farming. (5.3%) 

3. I do not know anything about vocational education. (5.3%) 

Thoughts About Vanguard JVS 
Responses to the open-ended question regarding students' 
thoughts when they think about the Vanguard JVS were summarized 
into categories. The responses were judged to be positive (26%), 
negative (47%) and neutral (26%) . The categories and percentages 
are listed below. 
Positive (26%) 

1. Vanguard JVS iu a nice place. It is unique. (6.29%) 

2. Vanguard JVS provides a good career learning experience for 
people who want to know a trade. (5.5%) 

3. Vanguard JVS provides a variety of career opportunities. 
(4.72%) 

4. Vanguard JVS is fine for students who don't want to proceed 
to college. (4.72%) 

5. Vanguard JVS trains students for specific types of careers. 
(3.15%) 

6. Vanguard JVS is interesting, exciting and different from 
regular high school. (2.36%) 



Negative (47.33%) 

1. Vanguard JVS is for troublemakers. It has a bad reputation 
and poor image. (14.15%) 

2. Vanguard JVS is an easy way out. It's not challenging. 
(11.79%) 

3. Vanguard JVS doesn't have what I'm interested in. (5,5%) 

4. Vanguard JVS is alright for some people but it's not for me. 
(5.5%) 

5. Vanguard JVS is for low income and under achieving students. 
(5.5%) 

6. Vanguard JVS narrows my exposure to other typefs of careers. 
(3.3%) 

7. Vanguard JVS does not offer college preparatory courses. 
(1.57%) 

Neutral (25.94%) 

1. I never thought much about attending Vanguard JVS. (14.94%) 

2. I di.n't know anything about attending Vanguard JVS. (8.65%) 

3. I don't know much about Vanguard JVS. (2.36%) 

Iiaaae of Vocational Education 
Students' imagas of vocational education were measured with 
a composite score of students' responses to a list of potential 
reasons for not enrolling in a vocational program at their home 
school. Students at Fremont Ross had a higher mean score (more 
negative iirage) than students at the other four schools. Stu- 
dents at Gibsonburg had the most positive image of vocational 
education. 



Image of the Vanguard JVS 
Students' images of the Vanguard JVS were measured with a 
composite score of students' responses to a list of potential 



reasons for not enrolling. Students at Lakota had a higher mean 
score (more negative image) than students at the other four 
schools. Students at Fremont Ross had the most positive image of 
the Vanguard J VS. 

Experiences at Vocational Schools 
Five percent of the students responded that they had pre- 
viously been enrolled at a vocational school on a regular basis. 
Ninety-five percent said they had not been previously enrolled. 
Forty-three percent of the students said they had toured the 
Vanguard JVS prior to their junior year of high school. Fifty- 
seven percent had not had a tour. Twenty-two percent said ^^ey 
had seriously considered attending the Vanguard JVS, while 
seventy-eight percent said they had not. 

Future Occupations 
Sixty-four percent of the students said they had selected 
their future occupation, while thirty-five percent said they had 
not. The top five occupations selected include: teacher, 
business person, doctor, military personnel, accountant. 

Relationships Between Schools and Students' 
Characteristics and Students' Images of 
Vocational Education and the Vanguard JVS 
When looking at the relationships between student character- 
istics (gender, curriculum choice, race, socioeconomic status and 
place of residence) and their images of vocational education and 
Vanguard JVS, statistically significant relationships were found. 
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Students from the five schools tended to have variable 
images of vocational education and Vanguard JVS. "he differences 
in mean scores that measured students' images of Vanguard JVS 
were statistically significant between students attending Fremont 
Ross and Lakota high schools. There was not a statistically 
significant difference in mean scores of image scores between 
students at any of the other pairs of schools. 

Males had more negative image scores, however, the differ- 
ence was not statistically significant. Hispanic students tended 
to have the most negative image of vocational education. The 
differences in mean scores of images of vocational education 
between the hispanic and black races was statistically 
significant. However, when looking at students' images of 
Vanguard JVS, there was not a statistically significant 
difference between races. 

Students who lived on a farm had the most negative images of 
vocational education and the Vanguard JVS, however, this differ- 
ence was not statistically significant. 

The relationships were low between students' socioeconomic 
status and students' images of vocational education and the 
Vanguard JVS. 

Influencers on Enrolling at the Vanguard JVS 
Students reported that they were influenced by others when 
choosing their high school curriculum. When deciding to not 
enroll at the Vanguard JVS, the students' friends were most 
influential. The mother/female guardian was also influential, 
followed by the father/male guardian. 

f n 
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Future Plans to Attend Vanguard JVS 
The majority of the students (68%) are not interested in 
attending the Vanguard JVS for one-half a day program. They also 
were not interested in attending a summer school program at the 
Vanguard JVS to prepare them for their career, with 73% saying 
they had no interest. Likewise, they are not interested in 
attending a night school program, with 76% saying they had no 
interest. They are also not interested in taking additional 
math, English or pre-engineering courses in an effort to attend 
the JVS. 

Further Education Plans 
?ive percent of the students do not plan to enroll in 
add.l clonal education beyond high school. Fourteen percent were 
not sure. Eight percent planned to go to a professional or 
gradaate school. Forty- five percent planned on enrolling in a 
four year college. Thirteen percent planned on enrolling in a 
two year technical school. Eleven percent planned on additional 
education, but did net know where. 

Pla ns to Enter the Military 
Thirty-eight percent of the students indicated that they 
definitely will not enter the military after high school. 
Twenty-three percent said they were not sure. Twenty-one percent 
said they were not likely to enter, while ten percent are likely 
to enter and six percent definitely will enter. 
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Courses to Prepare for Future Occupations 
When asked what high school courses will most help them to 
prepare for their future occupations, students chose these top 
five courses: Math, English, Science, Computers and Chemistry. 

Classes to Offer at Home School 
When asked what classes not presently offered at the JVS 
they would like to see offered at their home school, the top five 
classes chosen were: Cosmetology, Psychology, Child CaL.d/Day 
Care, Engineering, and Autobody. 

Recommendations to Educators 

1. The image of vocational education and of the Vanguard JVS 
needs to be improved. Students have rather negative images 
of the students enrolled. Efforts need to be made to 
promote the accomplishments of graduates. Include informa- 
tion about graduates going on to higher education and 
placement in occupations after high school. 

2. Efforts should be made to ease t^"'^ social transition when 
students change schools in order to attend the Vang'^.ard JVS. 
Home school friendship is a strong bond that is keeping 
students from enrolling. The JVS should be promoted as a 
friendly place that provides for social interactions. 
School events should be sponsored to encourage social 
interaction (Ex. proms, dances, in school parties and 
assemblies, intramural sports, student government) . 
Marketing pieces should address the issue of leaving your 



friends at the home school vs. increasing your friendship 
network at a new school. 

3. Th TVS needs to increase the amount of publicity showing 
placement rates and salaries of graduates. Students tend to 
think that graduates are not successful in getting 
employment after graduation. 

4. The JVS needs to increase the amount of publicity showing 
scholarships students receive towards college as well as 
data on those going on for higher education. 

5. When marketing the JVS, efforts need to concentrate on the 
idea of preparing for a career ladder. Indicate that voca- 
tional education can be a step up the ladder to a career and 
that further education may be needed to advance higher up 
the ladder. Promote the fact that students in vocational 
programs frequently do continue with their education. 

6. Ideally, high school scheduling should be flexible enough to 
allow the college bound student the opportunity to explore 
vocational education courses for enrichment, exploratory or 
investigative purposes. 

7. New vocational education offerings should be considered for 
the home schools. Additional marketing should be done to 
explore employment possibilities and interest in the 
programs. New courses to consider adding include: 
Cosmetology, Psychology, Child care - day care, Engineering 
and Autobody. 

8. High school students could benefit from addition career 
guidance and career decision making. /Efforts should be 

o 
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increased to implement addition time spent with 'students on 
making their career choices. Middle school and early high 
school aged youth should be targeted for this effort. 
9. Coniprehensive high schools should sponsor tours of the JVS 
for all studciits prior to or during the sophomore year of 
high school. Students should be introduced to all program 
offerings. Opportunity for "hands-on" visits should also be 
make available for programs that interest the student. 

10. Administrators need to give more leaders'iip and resources 
toward the improvement of the public relations program at 
the Vanguard JVS. 

11. Public information should be directed at giving information 
to students and parents that vocational education can serve 
as a pathway to the work force, technical school or a four 
year college. 

12. Innovative programs could be desigvied to allow students an 
opportunity to enroll for a portion of the vocational 

prr .nd exit upon meeting their educational needs. A 

modiried open entry-open exit program needs to be developed. 
Semester and single period courjes could be considered as 
student elect ives. 

13. Increased efforts for articulation agreements need to be 
written and publicized, leading to advanced placement in 
technical schools and four year colleges. 

14. Career orientation programs are needed in the junior high 
sciiool level to ensure the enrollment of all students who 
desire vocational training. 
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Increased efforts at marketing vocational education should 
be ihcide. Segment activities toward the students and their 
others . 

Recommendations for Further Research 
Additional marketing research is needed to validate the need 
for additional employees in the surrounding geographic area 
for vocations in teaching, business, medicine, the military 
and accounting. 

Additional research is needed to explore the friendship 
bonds that keep students from leaving their home schools. 
Additional research is needed to explore the mother-child 
relationship to determine how to use the mothers' influence 
to encourage enrollment in vocational education. One also 
needs to determine how she arrives at her images of 
vocational education. 

Additional research is needed to determine if increased 
graduation requirements and increased college entrance 
requirements have made a significant impact on enrollment in 
vocational education 

Additional research is needed to determine what pre-college 
vocational courses would be most suitable for future 
teachers, business persons, doctors, military personnel and 
accountants . 

Additional research is needed to study other additional 
student characteristics of those enrolled in academic and 
general curriculums. 



7. A similar image study could be designed for students at the 
7th-10th grade level. The purpose would be to determine 
when images of vocational education are formed and what 
those images are. A follow-up study on these same students 
could be taken when they reach the 11th grade to see if 
images change. 

8. A follow-up study on this 11th grade sample could be 
designed to see if any students enroll in vocational courses 
during their 12th grade or enroll in a technical school 
after graduation. 

9. One could explore reasons why students enroll in vocational 
education at their home schools and at the Vanguard JVS. 
The reasons given can be compared with the results of this 
study . 

10. One can study the student characteristics of those currently 
enrolled in vocational education at the home school as well 
as at the Vanguard JVS. Characteristics to examine would 
include: grade point average, class rank/ socioeconomic 
status, honors earned. Comparisons can be made between 
students enrolled in general and academic curriculums. 

11. A model needs to be developed in order to administer 
vocational education for students in dual vocational and 
academic curriculums. Further study is needed in order to 
establish how these programs will be scheduled and 
delivered. 
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Discussion 

The researcher has made an attempt to describe images that 
students at each of ths five home schools have of vocational 
education and of the Vanguard JVS. Those images are mixed: 
positive, negative and neutral. When students think about 
vocational education, they mostly comment about negative images. 
They perceive that vocational students are not very bright and 
cannot afford to attend college. They also see these students as 
troublemakers. With 55.5% of the thoughts about vocational 
education being negative, one needs to be concerned. Likewise, 
we need to think about the students' negative image of the 
Vanguard JVS. Those images of the JVS parallel with those of 
vocational education. Opinions of the respondents indicate that 
they also view jVS students as troublemakers. Many feel that the 
JVS doesn't have anything to offer them. Some view the courses 
as not challenging, but rather an easy way out. Needless to say, 
these images are not favorable. They can do and are doing damage 
to enrollment in vocational education. We need to study these 
images and discover if they are based on truth or rumors. Each 
one of these negative images is a perceived barrier for student 
enrollment. Administrators need :o face these images and 
discover if they are justified and indeed true about vocational 
students and programs. If these statements are not true, then 
major effoius need to be taken to correct these claims. Public 
relations activities need to be put into place to address the 
misconceptions. 
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If these statements are true, then major changes ars needed 
to offer programs that people need, that challenge and that 
attract reputable students. 

We should also be troubled by the 18% and 2 5.94% of the 
students' thoughts that are neutral about vocational education 
and the Vanguard JVS. This indicates a need for promotion and 
marketing efforts to be increased. Too many students have not 
thought about or know anything about vocational education and the 
JVS. 

Data support this neutral image when one looks at the 
percent of students who had toured the Vanguard JVS prior to 
their junior year of high school. Only forty-three percent of 
the students said they had been on a tour. Fifty-seven percent 
had not had a tour. How can an image be formed if the building 
and programs had not even been seen? It is apparent that 
students are forming images from what they hear and read, rather 
from what they see from a first hand experience. Significant 
improvements in image building can be made if more students 
experience the JVS and are given a positive first impression. A 
first-rate tour for all sophomores in the VEPD would be a good 
start. 

This study has also made clear the reasons students are not 
enrolling in vocational education and the Vanguard JVS. The 
evidence indicates that students who are preparing to enter 
college perceive that they cannot fit vocational courses into 
their schedules. They also believe that vocational courses do 
not prepare them for college. They see vocational education 
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limiting their career choices. They also do not want to change 
schools nor leave their friends. As for the JVS, students feel 
that their home schools will better prepare them for college. If 
students value a college education, they will stay at their home 
schools and be in an academic curriculum. Forty-five percent of 
the sample plan on enrolling in a four year college. Eight 
percent are even considering a professional or graduate school. 
Another thirteen percent plan on enrolling in a two year 
technical school. Eleven percent plan on some type of post- 
secondary education but are not sure where. Only five percent of 
the students do not plan on continuing their education beyond 
high school. Is it any wonder why students are concerned in 
choosing what courses they take in high school in order to 
prepare for college? Is it realistic to believe that 77% of this 
sample will go on to post-secondary education? Do that many 
students really have the academic ability, financial backing and 
educational plans necessary to continue their education? What 
percent of last year's graduatin^^ class at each of the feeder 
schools actually went on to post-secondary education? How many 
will get a B.S. degree? Are students being realistic about the 
world of work, tuition costs and college entrance academic 
requ^'rements? These questions are posed for consideration by 
administrators and guidance counselors. Further exploration is 
needed to discover students' aspirations beyond high school. 

Students feel that vocational education has nothing to offer 
that interests them. Eight percent of the reasons for not 
' ' enrolling in vocational education fell into this category. Yet, 
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when asked what future occupation the students have selected, 
many indicated a profession that they could have prepared for in 
a high school vocational program. Examples include: doctor, 
accountant and business person. Why then did students still not 
choose to enroll? 

Perhaps they do not wish to dedicate two years in a joint 
vocational school towards that career. Perhaps they did not wish 
to limit their career choice at such a young age. Or perhaps 
they just wanted to leave their options open. 

There are other explanations that justify why existing 
vocational programs are not interesting. Maybe it's because what 
we are offering is dull and boring or is presented in that 
manner. Maybe it's because we are offering programs that train 
students for boring jobs. Maybe we are training for jobs that no 
longer are in demand or are very low paying. 

Another possibility exists to answer the question, why 
aren't students interested in our offerings? Perhaps they never 
really saw all that vocational schools had to offer. Again 
remember the previous discussion about touring the JVS. Perhaps 
if they did go on a tour, they were only exposed to one or two 
programs. Perhaps they only saw program brochures on a few 
programs. Perhaps they saw nothing and read nothing and use the 
lack of knowledge about program offerings as an equivalent to a 
lack of interest. Perhaps we will never know the answer to this 
question. 

There is more work to do in order to recruit more students 
into vocational education and the Vanguard JVS. These programs 
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must meet students' needs. If college is their need, then we 
must modify the administration of our programs to allow the 
college bound student a chance to participate. If we aren't 
meeting their needs because we offer no programs of interest, we 
need to change. Market research should be able to answer these 
questions. 

Once we modify our program offerings and the administration 
and delivery of vocational education, we need to get oui* message 
delivered. Educators should target marketing efforts toward the 
students and their mothers. Mothers and friends were influencers 
on making a decision to not enroll in the Vanguard JV*>. Mothers' 
groups need to be approached to inform them of the benefits of 
vocational education. 

Many challenges have been offered in the recommendation 
section of this research report. The problems have been 
identified and solutions have been suggested. An enormous amount 
of energy and study will be needed before the recommended changes 
can ail be implemented i The policy changes will be controversial 
and meet with some resistance. These changes are needed in order 
to better serve and educate students in this VEPD. It is 
essential that the five feeder high schools work in collaboration 
with the Vanguard JVS in order to serve the vocational needs of 
students. I hope that this information will be interpreted and 
used by the administrative staff at each of the six schools 
involved in this study. 

As with many pieces of research, this study probably unveils 
many questions as well as provide answers. The intent was 
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purposeful. By posing questions in advance and finding answers 
to those questions, better decisions can be made. 
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Currlcultui Choice Classif Icacloms Guidelines 



Vocational Currlculua 



A student enrolled in this curriculum has spent a considerable proportion of 
time In vocational course work as compared with the basic skill development 
that is presumed to be the major function of academic and general education* 
Vocational students take a substantial number of courses in vocational 
education and develop a concentration in one area* The average vocational 
concentrator will have spent about 10 percent of his or her school time In 
vocational courses* Students who concentrate in a vocational specialty average 
6*3 Carnegie Units of vocational course work upon graduation from high school* 
A concentrator is defined as a person who does not necessarily use all 
electable credits in the vocational specialty, but uses a substantial majority 
of them* 

The vocational student, as a junior in high school, will have been enrolled in 
at least 2 continuous years in a vocational specialty program area* It is 
realistic that the vocational student, as a junior, will have accumulated 2 
-'2*5 Carnegie Units of vocational course work* Vocational specialty program 
areas Include: vocational agricultural education, home economics education, 
business education, marketing education, trade and industrial education, and 
health and safety services education* 



Academic (College Preparatory) Curricttlua 

A student enrolled in this curriculum is taking coursework to prepare for entry 
into a 4 year college or university* In October of their junior year they 
usually take the PSAT, while in the Spring they will take the ACT or SAT* 
These tests are required for admission into major colleges and universities* 
Courses selected by students enrolled in an academic curriculum Include: 
chemiscry, physics, algebra, geometry, biology, advanced math, advanced science 
and/or foreign languages* Academic track students average 2*7 vocational 
credits upon graduation from high school* 



General Currlcalim 



A student enrolled in this curriculum is taking coursework of a general nature 
in order to earn enough credits for graduation* Courses selected by students 
enrolled in a general curriculum include: consumer math, general math, general 
science, life science, earth science, industrial arts, general accounting 
and/or typing* General track students average 4*6 vocational credits upon 
graduation from high school* 
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General 

College Preparatory 

Student Ques/'tlonnaire 

Purpose 

By carefully filling out this questionnaire you will provide 
valuable information which will assist high school counselors in 
helping future students to make their curriculum choice. 

Directions 

Answer each question as t\ccurately as you can. Many questions 
can be answered by circliig or checking the box the item that 
best describes your situation. Some questions will require a 
written response. If you do not understand a question ^ raise 
your hand and your teacher will help you. All answers are 
completely confidential . 



Q. 1. 



*********************************** 

What is the name of your home school? 



Q. 2. What is your sex? 



Q. 3. 



1. 


Female 


2. 


Male 


What 


is your race? 


1. 


Asian 


2. 


Black 


3. 


Hispanic 


4. 


Native American 


5. 


White (Caucasian) 


6. 


Other 







Please List 




Where 


do 


you live? 




1. 


On 


a farm 




2. 


In 


a rural area, but not 


on a farm 


3. 


In 


a suburb of a town or 


city 


4. 


In 


a city or town 





Q. 5. Do you live with your father/male guardian? 

1. Yes 

2. No > Skip to Question 8 



or office manager, school admin., buyer, govt. |~j 
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Which of the categories below most nearly describes 
your father's/male guardian's main job? If your 
father/male guardian has more than one job, check his 
main occupation. 

(Check only one box) 

CLERICAL such as bank teller, bookkeeper, secretary r-i 
typist, mail carrier, ticket agent ^ 

CRAFTSMAN such as baker, automobile mechanic, 
machinist, painter, plumber, telephone installer, i — i 
carpenter I — I 

FARMER, FARM MANAGER , . . . 

HOMEMAKER ONLY 

LABCRER such as construction worker, car washer, r—i 

sanitary worker, farm laborer ' — ' 

MANAGER, ADMINISTRATOR such as sales, restaurant, 
or offici 
official 

MILITARY such as career officer, enlisted man 

OPERATIVE such as meat cutter, assembler, machine r— i 
operator, a welder, taxicab, bus, or truck driver. . "—J 

PROFESSIONAL such as accountant, artist, registered 
nurse, engineer, librarian, writer, social worker, 

actor, actress, athlete, politician, but r.ot i — i 

including school teacher > — > 

PROFESSIONAL such as clergyman, dentist, r-i 
physician, lawyer, scientist, college teacher. '-J 

PROPRIETOR OR OWNER such as owner o.. a small i — i 
business contractor, restaurant owner ' — ' 

PROTECTIVE SERVICE such as detective, police p'l 
officer or guard, sheriff, fire fighter . . . . 

SALES such as salesperson, advertising or i — i 
insurance agent, real estate broker . , L-J 

SCHOOL TEACHER such as elementary or secondary. . . ^ 

SERVICE such as barber, beautician, practical r-s 
nurs:»., private household worker, janitor, waiter. . . L-J 

TECHNICAL such as draftsman, medical or dental r—i 
technician, computer programmer ' — ' 

Never worked □ 

I — ' 

Don't know ^— J 
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What was the highest level of education your 
father/male guardian completed? 

(Check only one box) 

Less than high school graduation C-I 

High school graduation only ^ 

Vocational, trade, or business school after high school 

Less than two years 

Two years or more ^ 

College program 

Less than two years of college ^—^ 

Two or more years of college (including two- i — i 

year degree) ' — ' 

Finished college (4 or 5 year degree) ^ 

Master's degree or equivalent ^ 

Ph.D., M.D., or other advanced professional i — i 

degree ' — ' 

Don't know ^ 

Do you live with your mother/female guardian? 
Yes 

No > Skip to Question 11 



ll7 



100 



Q. 9. Which of the categories below most nearly describes your 
mother's/ female guardian's main job? If your mother/ 
female guardian has more than one job, check her main 
occupation. 

(Check only one box) 

CLERICAL such as bank teller, bookkeeper, secretary i — i 
typist, mail carrier, ticket agent ' — ' 

CRAFTSPERSON such as baker, painter, plumber, 
machinist, autmobile 
installer, carpenter 

FARMER, FARM MANAGER CD 

HOMEMAKER OR HOUSEWIFE ONLY ' 

LABORER such as construction worker, car washer, i — i 
sanitary worker, farm laborer ' — ' 
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machinist, autmobile mechanic, telephone j— j 



MANAGER, ADMINISTRATOR such as sales, restaurant, 

or office manager, school admin., buyer, govt. i — i 

official 

MILITARY such as career officer, enlisted woman . ' 

OPERATIVE such as meat cutter, assembler, machine i — • 

operator, a welder, taxicab, bus, or truck driver ^ 

PROFESSIONAL such as accouantant, artist, registered 
nurse, engineer, librarian, writer, social worker, 

actor, actress, athlete, politician, but not in- i— i 

eluding school teacher ' — ' 

PROFESSIONAL such as clergy, dentist, physician, r— i 

lawyer, scientist, college teacher ' 

PROPRIETOR OR OWNER such as owner of a small r— i 

business, contractor, restaurant owner ' — ' 

PROTECTIVE SERVICE such as d< . •»ctive, j 
officer or guard, sheriff, fiiv- fighter. 

SALES such as salesperson, 
agent, real estate broker. 



PROTECTIVE SERVICE such as d< . •»ctive, police |— j 
SALES such as salesperson, advertising or insurance j— j 



SCHOOL TEACHER such as elementary or secondary . . ^ 

SERVICE such as barber, beautician, practical r-i 

nurse, private household worker, janitor, waiter ' — ' 

TECHNICAL such as draftsperson, medical or dental r-i 

technician, computer programmer ' — ' 



Never Worked 

Don't know , 

□ 
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What was the highest level of education your mother/ 
female guardian completed? 



(Check only one box) 



Less than high school graduation. 
High school graduation only . . . 



Vocational, trade, or business school after high 
school 



Less than two years 

Two years or more 

College program 

Less than two years of college . . . 

Two or more years of college 
(including two-year degree) 

Finished college (4 or 5 year degree) 

Master's degree or equivalent . • . . 

Ph.D., M.D., or other advanced 
professional degree 

Don't know 
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Which of the following do you have in your home? 

(Chaok one box for each line) 



a. A specific place for study . . . 

b. A daily newspaper 

c. Encyclopedia or other 
reference books 

d. Typewriter 

e. Electric dishwasher 

f . Two or more cars or trucks . . . 
that run 

g. More than 50 books 

h. A room of your own 

i. Pocket calculator 

j . Color TV 

k. Microcomputer or minicomputer 
1. Video tape recorder (VCR) . . . 
m. Compact disc player 

In what grade of school are you currently enrolled? 

1. 9th grade - freshman 

2. lOth grade - sophomore 

3. llth grade junior 

4. 12th ^rade - senior 



Have 

□ . 


Do not 


□ . 












□ . 




□ . 




□ 


□ 


□ . 




□ . 




□ . 




□ . 




□ . 




□ 


□ 
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Q. 13. Think back to the time when you decided what classes to 
take in high school, what were your reasons for not 
choosing to enroll in a vocational education class? 
(List nost important reasons first) 



1. 



2. 



3. 



Q. 14. Again, thinking back to the time when you decided what 
classes to take in high school, how informed were you 
about vocational classes offered at your home school? 

1* Not informed at all 

2. Slightly informed 

3. Very informed 

Q. 15. Did you ever^'eriously consider enrolling in vocational 
classes at your home school? 

1. Yes 



2. No 



Q. 16. 
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Now, think back to the time when you decided what 
classes to take in high school. These questions are 
about some of the things that may have concerned you. 
Read the list of reasons listed below and indicate your 
extent of concern for each item. That is, why did vou 
not enroll in a vocation al program at your home school. 

The categories are: 

1 - No Concern 

2 - Little Concern 

3 - Some Concern 

4 - Great Concern 

N/A - I did not think about it 

(Circle ONE response per statement) 



example. 



Vocational education is too easy 1 2^4 N/A 



Reasons not to enroll in vocational education 
at my home school. 



None 



Extent of 
Concern 

Great 



a. Image of program quality Il 

b. Image of teacher quality 1 

c. Membership in the vocational youth 
organizations (i.e., FFA, FHA/HERO, 

VI CA, DECA, OEA) 1 

d. Scheduling problems 1 

e. Graduation requirements 1 

f. Career choice limitations 1 

g. Behavior of vocational students 1 

h. Academic ability of vocational students . 1 

i. Association with vocational students . . 1 

j. Teachers' opinions of vocational students 1 

k. other students' opinions of vocational 

students i 



1. The cost of vocational education i 



m. 
n. 



Plans to attend college 1 

Difficulty of vocational courses i 



2 
2 

2 
2 
2 
2 
2 
2 
2 
2 

2 
2 
2 
2 



3 4 

3 4 

3 4 

3 4 

3 4 

3 4 

3 4 



3 
3 
3 

3 
3 
3 
3 



4 
4 
4 

4 
4 
4 
4 



T^In/aI 

N/A 

N/A 
N/A 
N/A 
N/A 
N/A 
N/A 
N/A 
N/A 

N/A 
N/A 
N/A 
N/A 
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Q. 17. Describe your thoughts when you think about vocational 
education. 



Q. 18. Have you selected your future occupation or career? 

1. Yes 

2. No 

Q. 19. If YES, please specify future occupational or career 
goal: 



Q. 20. Have you ever attended classes at a vocational school 
(JVS) on a regular basis? 

1. Yes 



2. No 



Did you tour the Vanguard JV& prior to your junior year 
of high school? 

Yes 

No 

Did you ever seriously conb.ider attending Vanguard JVS? 

Yes 

No 

Describe your thoughts when you think about the 
Vanguard JVS. 
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24. Think back to the time when you had the opportunity to 
attend the Vanguard JVS. These questions are about 
some of the things that nay have concerned you. Read 
the list of reasons listed below and indicate your 
extent of concern for each item. That is, why did 
vou not enroll in the Vanguard JVS ? 

The categories are: 

1 - No Concern 

2 - Little Concern 

3 - Some Concern 

4 - Great Concern 

N/A - I did not think about it 

(Circle ONE response per statement) 



Example. 



The JVS was too far away 1 3 4 N/A 



Reasons not to enroll in Vanguard JVS. 



None 



a. The image of the JVS 

b. Association witii students from the JVS 

c. Difficulty with transportation to the 

JVS , 



1 2 
1 2 

1 2 



d. Unwilling to leave my friends at my 

home school 12 



e. Classes are out too late in the day at 
the JVS in order to work after school . 



1 2 



f . Unable to participate in sports at my 

home school 12 

q. Unable to participate in extracurricular 
activities (choir, band, drama, cheer- 
leader, student council, etc.) in my 
home school 12 

h. Loyalty to my home school 12 

i. Home school will better prepare a 

student for college 12 

j . The programs offered at the JVS 12 



Extont of 
Concern 

Great 

3 4 I In/a' 

3 4 N/A 

3 4 N/A 

3 4 N/A 

3 4 N/A 

3 4 N/A 



3 4 

3 4 

3 4 

3 4 



N/A 
N/A 

N/A 
N/A 
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Q. 25, Please indicate by circling yes or no contact if you 

discussed with the following people your decision to not 
attend the vocational school. If yes is circled, then 
indicate to what extent, if any, you were encouraged or 
discouraged to attend the Vanguard JVS. 



The categories are: 

1 - Greatly discouraged me 

2 - Somewhat discouraged me 

3 - Neither discouraged nor encouraged me 

4 - Somewhat encouraged me 

5 - Greatly encouraged me 



(Circled QHE RESPONSE per 
statement if YES is circled) 



Example. 


My next door neighbor 






1. No Contact 






(?) Yes 


> 1 2 (SJ 4 5 



People I discussed with my decision to not 
t^nroll in vanguard JVS. 

Extent of 

(Circle yes or no contact) Encouragement 

Greatly Greatly 
Discouraged Encouraged 

a. Ky girl/boy friend i . 

1. No contact 

2. Yes^ ^> 1 2 3 4 5 

b. My friend (s) 

1. No contact 

2. Yes > 1 2 3 4 5 

c. My father/male guardian 

1. No contact 
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25. (continued) 

1 - Greatly discouraged me 

2 - Somewhat discouraged me 

3 - Neither discouraged or encouraged me 

4 - Somewhat encouraged me 

5 - Greatly encouraged me 

(Circle RESPONSE per 
statement if YES is circled) 

Extent of Encouragement 

(Circle yes or no contact) 

Greatly Greatly 
Discouraged Encouraged 
d. My mother/ female guardian i • 

1. No contact 

2. Yes > 1 2 3 4 5 



e. My brother (s) /sister (s) 

1. No contact 

2. Yes > 1 2 3 4 5 

f. A relative other than my parent (s) /guardian (s) 
or brother (s) /sister (s) 

1. No contact 

2. Yes " — > 1 2 3 4 5 

g. My counselor (s) 

1. No contact 

2. Yes > 1 2 3 4 5 

h. My teacher (s) 
1. No contact 

2» Yes^ > 1 2 3 4 5 

i* My athletic coach (es) 
1. No contact 
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Q. 26. Would you be more interested in attending Vanguard JVS 

for a half day program if you could stay at your current 
school the other half day? 

1. Yes 

2. No 

Q. 27. Would you attend a summer school program at Vanguard JVS 
to prepare you for your career? 

1. Yes 

2. No 

Q. 28. Would you attend a night school program at Vanguard JVS 
to prepare you for a career? 

1. Yes 

2. No 

Q. 29. If you could take additional math at Vanguard JVS 
would you be more interested in attending? 

1. Yes 

2. No 

Q. 30. If you could take additional English courses at 
Vanguard JVS, would you be more interested in 
attending? 

1. Yes 

2. No 

Q. 31. If Vanguard JVS offered a half day course on pre- 
engineering, would you be interested in attending? 

1. Yes 

2. No 



o 
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Q. 32. Do you plan to enroll in additional education beyond 
high school? 

1. No 

2. Not sure 

3. Yes > What type of school? 



1. 


Professional or graduate 




school 


2. 


4 year college 


3. 


2 year technical school 


4. 


I do not know which I 




would attend. 



Q. 33. Do you plan to enter the military (Ex. army, navy, air 
force, marines) after high school? 

1. Definitely will enter 

2. Likely to enter 

3. Not sure 

4. Not likely to enter 

5. Definitely will not enter 

Q. 34. Which high school courses do you think will most help 
you to prepare for your future occupation? 

1. 

2. 

3. 

Q. 35. nat classes not presently offered at the JVS would you 
like to see offered at your home high school? 

1. 

2. 

3. 
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6, Uhich of the categories below most nearly describes your father's/male 
guard' 4in*s main job? If your father/male guardian has more than one 
Job> check his main occupation. 

CCheck only one box) CODE 
CLERICAL suwh as bank teller i bookkeeper, secretary, j — . 

typist, mail carrier, ticket agent ! — I 57 

CRAFTSMAN such as baker, automobile mechanic, machinist, | — . 

painter, plumber, telephone installer, carpenter . . . I — I 27 

FARMER, FARM MANAGER D 28 



HQMEMAKER ONLY 



Never loorked 
Dnn*t know . 
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□ 



LABORER such as construction worker, car washer, i — i 

sanitary worker, farm laborer I — ' 7 

MANAGER, ADMINISTRATOR such as salest restaurant, or | — . 

office manager, school admin. , buyer, govt* official . I — I 68 

MILITARY such as career officer, enlisted man D 

OPERATIVE such as meat cutter, assembler, machine i — i 

operator ,^ welder • taxicabf bus, or truck driver . . • I— J 19 

PROFESSIONAL such as accountant, artist, registered 
nur se , eng i neer , 1 i br ar i an , wr i t er , soc i a 1 wo r ker , 

actor, ivctress, athlete, politician, but not . — i 

including school teacher • ' — ' 59 

PROFESSIONAL such as clergyman, dentist, physician, j — i 

lawyer, scientist, college teacher I — ' 82 

PROPRIETOR OR OWNER such as owner of a small business, , — i 

contractor, restaurant owner I — ' 50 

PROTECTIVE SERVICE such as detective, police officer or . — j 

guard* sheriff, fire fighter I — ' 38 

SALES such as salesperson, advertising or insurance i — i 

agent, rwal estate brcUer . . i — I 5^ 

SCHOOL TEACHER such elementary or secondary O 71 



□ 



SERVICE such as barbe" » beautician, practical nurse, 

private household wo-ker, janitor, waiter I — * 16 

TECHNICAL such as draft^^man, medical or dental i — i 

technician, computer programmer I — I 61 



□ 
□ 
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7. What was the highest level of education your father/«'ale guardian 
completed? 

(Ch'^k onl/ one box) 



Less than high school graduation • • • • I — I 1 

High school graduation only • • • • □ 2 

Vocational! tradei or business school after high school 

Less than two years • • • □ 3 

Two years or more • • • □ 3 

College program 

Less than two years of college . . . . □ 3 

Two or more years of college | — . 

(including two*-year degree) L—i 3 

Finished college or S year degree) • • 

Master *s degree or equivalent • • . . . . □ s 

Ph.D.y M.D.9 or other advanced | — i 

professional degree I — I ^ 

Don't * now • 

□ . 



8* American families are divided below into t^ree groups according to how 
much money they make in a year. Check the square which cjmes closest 
to the amount of money your family makes in a year. 

CCheck orily one box) CJDE 



S19f999 or less . . □ 1 

«20,000 to «3<»,999 CH Z 

«35»000 or more □ 3 

Don't know □ . 



ERIC 



115 

10. Uhich of the categories below most nearly descibes your 

mother's/female guardian's main job? if your mother /female guardian 
has more than one jobi check her main occupation. 

(Check only on« box) CODE 
CLERICAL such as bank teller, bookkeeper, secretary, 

typist, mail carrier, ticket agent LJ 57 

CRAFTSPERSON such as baker, painter, plumber, machinist, . 

automobile mechanic, telephone installer, carpenter . LJ a? 

FARMER, FARM MANAGER □ 39 

HOMEMAKER OR HOUSEWIFE ONLY □ ^ 

LABORER such as construction worker, car washer, 

sanitary worker, farm laborer LJ 7 

MANAGER, ADMINISTRATOR such as sales, restaurant, or 

office manager, school admin., buyer, govt, official . LJ 68 

MILITARY such as caree** officer, enlisted woman • • • • 

OPERATIVE such as meat cutter, assembler, machine , . 

operator, welder, taxicab, bus, or truck driver . . . I I 19 

PROFESSIONAL such as accountant, artist, registi=^red 
nurse, engineer, librarian, writer, social wc? ';:er , 
actor, actress, athlete, politician, but not 

including school teacher 1 J 59 

PROFESSIONAL such as clergy, dentist, physician, 

lawyer, scientist, college teacher l_J S2 

PROPRIETOR OR OWNER such as owner of a small business, 

contractor, restaurant owner LJ 50 

PROTECTIVE SERVICE such as detective, police officer or 

guard, sheriff, fire fighter . • . , LJ 29 

SALES such as salesperson, advetrtising or insurance 

agent, real estate broker LJ 5^ 

SCHOOL TEACHER such as elementary or secondary D 71 

JERVICE such as barber, beautician, practical nurse, 

private household worker, janitor, waiter LJ 16 

TECHNICAL such as draf tsperson, medical or dental , 

technic i an, computer programmer LJ 6 1 

Never Worked , CD 

Don't know , □ . 
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11. What was the highest level of education your mother/female guardian 
completed? 

CCheck only one box) 

Less than high school graduation • • • □ i 

High school graduation only • • • • □ a 

Vocational, trade, or business school after high school 

Less than two years . . . □ 3 

Two years or more • • • □ 3 

College program 

Less than two years of college 



Two or rtiui e years of college 

(including two-year degree) LJ 

Finished college or 5 year degree) . . 

Master's degree or equivalent • • 

Ph.D., M.D., or other advanced 

professional degree * . . . LJ 

Don't know □ 
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5 
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13. Which of the following do you have in your home? 

C Check OTHt box f^or each line) 
CODE 2 .... 1 

Have Do not have 



a. 




. □ . 


. . . □ 


b. 




. □ . 


. . . □ 


c . 


Encyclopedia or other 


1 — 1 


1 — 1 

. . . LJ 


d . 




n 


1 — 1 

. . . LJ 


e. 




rn 


1 — 1 

. . . LJ 


f . 


Two or more cars or trucks that run 


. □ . 


. . . □ 






. □ . 


. . . □ 


h. 




. □ . 


. . . D 


i . 




. □ . 


. . . □ 


j • 




□ . 


. . . □ 


k. 




□ . 


. . . □ 


1. 




. □ . 


. . . □• 


m. 




□ . 


. . . □ 



o 

ERIC 



Factors That Influanc* Students 
Not to Enroll at the 
Lawrence County Joint Vocational School 



by 



Rosemarie Rossetti, Ph.D. 
Assistant Professor 

The Ohio State University 
Department of Agricultural Education 
202 Agricultural Administration Building 
2120 Fyffe Road 
Columbus, OH 43210-1099 
(614) 292-6671 

July 1991 



EMC 



ACXMOWLBDOEM'SNTS 

This research project was funded by the Lawrence County 
Joint Vocational School Board of Education. Acknowledgement goes 
to Perry Walls, Superintendent, for sponsoring the project's 
approval. To Charles Beard, I appreciated working with you to 
coordinate the data collection phase of this project. 

Special appreciation goes to Clive Scott, Daniel Okoro and 
Joseph Namman, graduate research assistants on this project. 
They have devoted many hours in entering the data in the computer 
and analyzing the data. The guidance offered by Fred Ruland in 
statistical analysis and data processing was essential to the 
completion of this project. You were also quite helpful when the 
data needed to be interpreted and the results section written. 

I also wish to thank Dr. Larry Miller for assisting in the 
original design of the study and his editing of this manuscript. 

To the administrators, guidance counselors, teachers ^and 
students at each of the seven schools, thanks for your 
cooperation in scheduling the administration of the questionnaire 
and for providing the needed data. 

To my secretaries, Terri Osterman and Marjorie Dellinger, 
for their devoted and careful attention to the preparation of 
this manuscript, your attention to detail is appreciated. 



ii 



TABLE OF CONTENTS 



ACKNOWLEDGEMENTS ii 

TABLE OF CONTENTS iii 

LIST OF TABLES vi 

INTRODUCTION 1 

Background and Setting 1 

PROBLEM STATEMENT 4 

Research Objectives 5 

Definitions 6 

Parental Influence 6 

Vocational Curriculum 6 

Academic (College Preparatory) Curriculum .... 7 

Limitations 8 

Significance of the Problem 8 

REVIEW OF LITERATURE 10 

Introduction 10 

Personality Theory 11 

Sociological Theory 11 

Developmental Theory 12 

Decision-Making Theory 12 

Intrapersonal Reasons 14 

Career Maturity 14 

Images, Perception & Attitudes 15 

Motivation and Value Systems 16 

lAimediate External 18 

School Factors 18 

Influence of Significant others 19 

Teachers 20 

Parents 20 

Friends and Other students 21 

Counselors 21 

Other Relatives o . . 22 

Remote External Reasons 22 

Socioeconomic Status 22 

PROCEDURES 23 

Research Design 23 

Subject Selection 23 

Instrument Development 24 

Data Analysis 25 



• « • 

111 



ERIC 



RESULTS 26 

Description of the Sample 26 

Curriculum Choice 27 

Gender 28 

Race 29 

Residence 30 

Prior Experience in Business Cxasses 30 

Reasons for Not Taking Business Classes at the 

Lawrence County JVS 31 

Reasons for Not Enrolling at the Lavrrenci County JVS . 34 

Thoughts About Vocational Education 38 

Thoughts About the Lawrence County JVS 40 

Images of the Lawrence County JVS 42 

Students' Levels of Information About the Lawrence 

County JVS V 43 

Visitation Experiences 45 

Why Students Did Not Visit the Lawrence County JVS 

with Their Sophomore Class 46 

Consideration Taken Seriously 48 

When Disinterested in the JVS 48 

Students* Satisfaction With Decision Not to Attend 

the JVS 48 

Students Change Hinds About Attending JVS 49 

Why Students Changed Their Minds About Attending the 

Lawrence County JVS 49 

Why Students Decided to Stop Attending the Lawrence 

County JVS 51 

Future Occupations 52 

Courses to Prepare for Future Occupations 54 

Relationships Between Schools and Students* 
Characteristics and Students* Images of Lawrence 

County JVS 56 

Schools 56 

Gender 57 

Race 58 

Students' Residences 59 

Influencers on Not Enrolling at the Lawrence County JVS 60 

Inf luencers in Making Career Choices 62 

Further Educational Plans 63 

Plans to Enter the Military 64 

Courses to Offer at the Home School 64 

Courses to Offer at the Lawrence County JVS 66 

Interest in an Alternative Delivery System 68 

Suggested Social Activities, Clubs & Events 69 

Image of the JVS Attendance Policy 70 

SUMMARY IMPLICATIONS AND RECOMMENDATIONS 71 

Purpose and Objectives 71 

Research Objectivet 71 

Limitations of the Study 72 

Methodology 72 

Sample Selected 73 

Data Analysis 73 

iv 



ERIC 



Summary of Findings 73 

School and Student Characteristics 73 

Prior Experience In Business Classes 74 

Reasons for Not Taking Business Classes 74 

Reasons for Not Enrolling at the Lawrence Co. JVS 74 

Thoughts about Vocational Education 75 

Thoughts about the Lawrence County JVS 76 

Images of the Lawrence County JVS 77 

Student Level of Information About the JVS .... 77 

Visitation Experiences 78 

Considerations, satisfactions and Interest Levels. 78 

Students Change Minds About Attending JVS 79 

Future Occupations 79 

Relationships Between Schools and Students' 
Characteristics and Students' Images of 

the Lawrence County JVS 80 

Influencers on Not Enrolling at tine Lawrence JVS 81 

Influencers in Haklng Career Choices 81 

Further Education Plans 81 

Plans to Enter the Military 81 

Courses to Prepare for Future Occupations .... 82 

Future Courses to Offer at Home School 82 

Courses to Offer at the JVS 82 

Interest in an Alternative Delivery System .... 82 

Suggested Social Activiti'^s, Clubs and Events. . . 83 

Image of the JVS Attenda, oe Policy 83 

Recommendations to Educators 83 

Recommendations for Further Research 87 

Discussion 89 

REFERENCES 95 



APPENDIX A Student Questionnaire 98 



ERIC 



V 

l3o 



LIST OF TABLES 



Table Page 

A Ohio's Total Vocational High School Enrollment . 1 

B 11th and I'Zth Grade Enrollment 2 

1 Schools in the Study 26 

2 Students* Curriculum Choice 27 

3 Curriculum Choice by School 28 

4 Students* Gender 29 

5 Students* Race 29 

6 Students' Pl&ce of Residence 30 

7 Reasons for Not Enrolling at the Lawrence 

County JVS 37 

8 Students* Images of the Lawrence County JVS ... 43 

9 Analysis of Variance Between Schools and Images 

of the Lawrence County JVS 57 

10 Analysis of Variance Between Students' Gender 

and Images of the Lawrence County JVS 58 

11 Analysis of Variance Between Students' Race 

and Images of the Lawrence County JVS 59 

12 Analysis of Variance Between Students' Place of 
Residence and Images of the Lawrence County JVS. . 60 

13 Influencers on Not Enrolling in Lawrence 

County JVS 62 

14 Helpers in Career Choices 63 



I3i 

vi 



ERIC 



ZNTRODUCTIOM 

Background and Setting 
In the 1986-87 school year, there were almost 16 million 
Americans enrolled in secondary vocational education programs. 
In Ohio, there were 165,639 students or approximately 59% of 
Ohio's 11th and 12th grade students enrolled in nine vocational 
programs. Ohio had 119,208 vocational high school students 
(Grades 9-12) enrolled in the areas of Agricultural Education, 
Marketing Education, Health Education, Home Economics (Gainful) , 
Home Economics Education, Business Education and Trade and 
Industry Education. Table A shows the annual enrollment data for 
Ohio. 

TABLE A 



Ohiois Total Vooational Ugh School EnrollB«nt 



Years 


Students 


1986-8 


119,208 


1985-86 


120,091 


1984-85 


124,316 


1983-84 


130,436 


1982-83 


135,317 


1981-82 


140,769 


1980-81 


147,703 


1979-80 


151,715 



There has been a steady decline in enrollment in vocational 
programs since 1979. This represents a decline of 21%. When 
looking only at 11th and 12th grade vocational students 
enrollment the trend continues. 
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TABLE B 



llih and 12th Orade Bnrollmant 







All Public 


% Of 




Vocational 


Schools 


Markat 


«V 7 W W W / 


100 . 281 


277,228 


36% 


1985-86 


101,289 


270,548 


37% 


1984-85 


105,128 


273,328 


38% 


1983-84 


111,162 


280,208 


40% 


1982-83 


115,706 


288,564 


40% 


1981-82 


120,593 


301,721 


40% 



Table B indicates that there were 100,218 11th and 12th grade 
vocational students enrolled in vocational programs in Ohio. 
There has been a steady decline in enrollment for the six-year 
period 1981-87. Ohio has realized a 17% decline in enrollment in 
11th and 12th grade programs in the six-year period. The 
programs realizing the decline in enrollment include: 
Agricultural Education, Marketing Education, Health Education, 
Home Economics (Gainful) , Home Economics Education, Business 
Education and Trade and Industry Education. In comparison, 
enrollment in Ohio's 11th and 12th grades in all public schools 
has been declining during the same period. Enrollment was as 
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high as 301,721 in 1981-81 to a low of 177,228 L. 1986-87. When 
comparing the market share of vocational education, that too is 
on the decline. Vocational students represented 40% of the 
market share of 11th and 12th grade students .n the public 
schools in 1981-82. In 1986-87 that sh^^e was 364:. 

Vocational education can offer its graduates advantages over 
graduates from a general curriculum. Desy, Mertens & Gardner 
(1984) concluded that vocational gir^i^duates have an advantage in 
long term earnings over graduates of the general curriculum. 
Ghazahah (1987), found that vocational graduates enjoy a higher 
immediate income and experience fewer days of unemployment than 
graduates of the general population. For youth aged 21 and 
under, the general unemployment rate is at 18.8%, while 
vocational completers of job training programs experience only a 
8.3% unemployment rate (Department of Education, 1988). Other 
benefits that vocational graduates receive include an eight times 
higher self -employment rate (The national Commission on Secondary 
Vocational Education, 1984) . 

Vocational education currently prepares students for 26 of 
the 37 occupations the U.S. Bureau of Labor Statistics identified 
as those expected to have the largest growth between 1984-1995 
(Department of Education, 1988). Currently 80% of the jobs in 
the United States do not require a college degree (National 
Commission on Secondary Vocational Education, 1984). Sixty 
percent of vocational graduates go on to some form of 
postsecondary training, and fifty percent of those go on to a 
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four yeair college. If vocational education offers its graduates 
higher wages ^ lower unemployment, a chance to be trained in an 
expanding field, as well as a sixty percent probability of 
postsecondary training, then why is Ohio's enrollment declining? 

Ginsberg (1951) stated that, "Occupational development is an 
ongoing, continuous, generally irreversible, orderly, patterned 
and dynamic process, which involves interaction between the 
individual's behavioral repertoire and demands made by society, 
that is by developmental tasks." (p. 239) Ginsberg states that 
occupational development is a continuous process that is 
influenced by a variety of sources. If the sources or barriers 
that block students from enrolling in vocational education were 
identified, then administrative personnel could utilize this 
information in evaluating and planning for their marketing and 
recruitment efforts. Effective strategies could be developed in 
order to recruit more students from general and college 
preparatory curriculums into a vocational education curriculum. 

PROBLEM 8TAi:£h£llT 

This study investigated factors that influence a stud' nt not 
to enroll at the Lawrence County JVS and in vocational education 
at the seven feeder comprehensive high schools. Given that 
students can self -select a curriculum for their high school 
years, one needs to identify reasons for not selecting a 
vocational program. Many student, enroll into an academic 
(college preparatory) or into a general education curriculum 
instead* The purpose of this study was to identify reasons why 
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high school students e.lect not to enroll into vocational 
curriculums. 

Research Objectives 

1. To describe the characteristics of the students (gender, 
race/ curriculum choice, place of residence,) who chose not 
to enroll into a high school vocational curriculum. 

2. To describe the reasons students give for choosing not to 
enroll at the Lawrence County JVS. 

3. To describe srudents' images of vocational education and the 
Lawrence County JVS. 

4. To determine the relationships between student 
characteristics and reasons for not choosing to enroll at 
the Lawrence County JVS. 

5. To determine who influences students to make decisions not 
to enroll in the Lawrence County JVS. 

6. To determine how informed students are regarding vocational 
education class offerings. 

7. To determine the future occupational choices of students. 

8. To determine the future educational choices of students. 

9. To determine if additional course offerings at the Lawrence 
County JVS would encourage enrollment. 

10. To determine if altiarnative delivery systems at the Lawrence 
County JVS would encourage enrollment. 

11. To determi' ^ who influences students when making career 
choices . 
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12. To determine when students first heard about and first 
visited the Lawrence County JVS. 

13. To determine if students changed their minds about attending 
the Lawrence County JVS, and why they changed their minds. 

14. To determine if students returned to their home schools 
after enrolling at the Lawrence County JVS and why they 
returned. 

15. To determine what promotional materials would be helpful to 
inform students and when this information should be 
available. 

16. To determine what social activities, clubs or events 
students would like to see offered at the Lawrence County 
JVS. 

17. To describe students' perceptions of the Lawrence County JVS 
attendance policy. 

Definitions 
Parental Influence 
Refers to the degree or extent to which parents influence, 
support, assist, plan, desire, or encourage the respondent to 
seek or possess high levels of achievement or goals. (Mima, 
1978) 

Vocational Curriculum 
A student enrolled in this curriculum has spent a 
considerable proportion of time and in vocational course work as 
compared with the basic skill development that is presumed to be 
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the major function of academic and general education. The 
average vocational concentrator will have spent about 10 percent 
of his or school time in vocational courses. Students who 
concentrate in a vocational specialty average 6.3 Carnegie Units 
of vocational course work upon graduation from high school. A 
concentrator is defined as a person who does not necessarily use 
all electable credits in the vocational specialty, but uses a 
substantial majority of them. Vocational students take a 
substantial number of courses in vocational education and develop 
a concentration in one area. 

The vocational student, as a junior in high school, will 
have been enrolled in at least 2 continuous years in a vocational 
specialty program area. It is realistic that the vocational 
student, as a junior, will have accumulated 2-2.5 Carnegie 
Units of vocational course work. Vocational specialty program 
areas include: vocational agricultural education, home economics 
education, business education, marketing education, trade and 
industrial education, and health and safety services education. 

Academic (College Preparatory) Curriculum 
A student enrolled in this curriculum is taking course work 
to prepare for entry into a 4-year college or university. In 
October of their junior year they usually take the PSAT, while in 
the Spring they will take the ACT or SAT. These tests are 
required for admission Into major colleges and universities. 
Courses selected by students enrolled in an academic curriculum 
include: consumer math, general math, general science, life 
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science, earth science, industrial arts, general accounting 
and/or typing, General track students average 4.6 vocational 
credits upon graduation from high school. 

Limitations 

The population studied was non-vocational eleventh grade 
students from the seven comprehensive feeder schools to the 
Lawrence County JVS. All students present on the day of data 
collection were surveyed. The results of this research cannot be 
generalized to students in other parts of Ohio because of the 
population. These results can only be generalized to the 
population sampled. 

. This study looked at selected variables that affect 
students* decision to not enroll in vocational education and the 
Lawrence County JVS. There may be other barriers that influence 
students that were not explored. 

The respondents may have been more sensitized to the 
thoughts about the image of vocational education and the Lawrence 
County JVS that were listed in the questionnaire. Several 
potential reasons for not enrolling were listed on the 
questionnaire that may have prompted students' written responses. 

Signif i?ance of the Problem 
The information highlighted in this study will be useful to 
the superintendents, directors, principals and counselors at each 
of the eight schools. Those involved directly with marketing and 
recruitment efforts for vocational education will benefit most 
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from the findings. Those involved in proposing new courses and 
new delivery systems will also find the results useful. 
Strategies can be developed in order to break down the barriers 
that were identified by the high school students in this study. 

It is hoped that by following the findings and 
recommendations of this study, administrators will be better able 
to promote vocational education. Guidance counselors will be 
made more aware of what factors influence students not to enter 
into a vocational curriculum. Hopefully, they will be able to 
use this information to better discuss curriculum choice with 
eighth, ninth, and tenth grade students. 

It is possible that a more aggressive marketing campaign 
will be designed for vocational education in this VEPD. 
Recruitment figures could be expected to be more optimistic 
following such a campaign. 
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REVIEW OF LITERATURE 
Introduction 

Ginzberg (1951) believed that career development was an 
ongoing continuous process. Ginzberg also believed that it was a 
process that involved choices. In order to better understand the 
process that one encounters when making a decision, Stufflebeam, 
Foley, Gephart, Guba, Hammond, Merriman and Prouvus (1971) 
developed the Decision Making Process. The steps in the process 
include the following: 

1. Becoming aware that a decision is needed. 

2. Designing the decision situation. 

3. Choosing among alternatives. 

4. Acting upon the chosen alternative. 

In this model, the decision making process is hierarchical. 
A!iy single decision may be factored into several processes nf 
lower ordered decisions. These lower ordered decisions may also 
be factored. In any decision, each stage may include many 
microscopic choices, each of which was part of the decision 
making process. Stufflebeam's et al. (1971) explanation of the 
decision making process fits together with Ginzberg »s career 
development theory. Both theories suggest that any decision is 
an on going task that is comprised of many parts and is not a 
single decision. 

The choice to enter into vocational education is a choice 
toward choosing a career. Stuff lebeam et al. would agree that 
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the career choice is a decision that would follow the four steps 
of the decision making process. 

There are several decision making hypotheses on career 
choice that help explain the process of chposing a career. 
Miller (1985) summarized the most prominently accepted theories 
into four categories. 

Personality Theory 

Personality theories involving personal characteristics that 
emphasize student interests, achievements, and aptitudes and how 
they influence career decisions. Environmental factors are of 
major importance in these theories. A student's personality is 
determined by environmental influences such as parents, peers, 
co-workers and friends. C^lreer decision making is viewed as a 
process where students with a particular personality select a 
work environment that compliments their personality. 

Theories that involve personal characteristics do not 
involve characteristics such as values, personality, or self- 
concept. These theories also do not explain how career 
development or growth occurs, or describe career changes related 
to life periods. 

Sociological Theory 
Sociological theories stress environmental factors that 
influence career choice. The theory relates factors such as 
parents' occupation, income and education of parents, sex, race, 
ethnic group, religion, place and type of residence, family size 
and stability, and school and community environment to a career 
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Choice. These characteristics set boundaries and influence 
personality and the range of options which are available to the 
individual . 

The sociological theory does not provide for personal 
factors such as family, peers and friends influence. It also 
does not provide explanations for growth and development. 

Developmental Theory 

The developmental theories have their origin in psychology. 
Developmental psychologists believe that career development is a 
process which starts at birth and continues throughout a person's 
life. They assume choices are made only a few times during an 
individual's life. At the elementary level, general occupational 
understanding is emerging along with a student's awareness of his 
interests and abilities. At the high school level, students 
become aware that career choices are needed and explore a variety 
of opportunities and make initial career decisions. 

Environmental factors are also considered an important 
aspect in career development. This theory suggests that people 
have unique characteristics and can be satisfied and successful 
in several different occupations. Self-concept is also viewed as 
a major factor in career development. 

Decision-Making Theory 
The decision making theories match personal traits to 
occupational factors. This type of theory assumes that personal 
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values are a major factor and will influence and guide the 

decision process. 

Career decision making is a systematic lifelong process that 
can be described and learned. The steps involved in career 
decision making parallel those of general decision making 
described by Stuff lebeam et al. (1977) The process begins with 
an- individual recognizing that a decision needs to be made. 
Next, they clarify their values to guide the process. The third 
step involves identifying all decision alternatives and 
evaluating each alternative according to potential gains, cost, 
time, money, effort and probability of success. An individual 
will then select and implement a choice. 

The four theories place each researcher's hypotLssis 
concerning the career decision process into a specialized group, 
depending on the perspective of the researcher. Hoppork (1957) 
reviewed and analyzed over a dozen theories of occupational 
choice and development, including those of well known authorities 
such as Ginzberg, Tiedmion, Holland, Roe and Super. 

Hoppock says, "The existence of several conflicting theories 
suggests the possibility that there may be some truth in all of 
them. The principle of individual differences, so familiar to 
counselors, suggests the same possibility. One theory may 
explain the behavior of some persons, but we may need another 
theory to explain the behavior of others." (25, p. 113) 

Zacceria (1965) commented on Hoppock 's theory. He states, 
"The central focus of this theory is upon the process of choosing 
an occupation, the factors influencing the choice and the 



adequacy of the choice as measured by need satisfaction, success, 
or personal adjustment." Just as Zacceria believed that there 
were factors influencing career choice, Super (1963) believed 
that at each turning point in career decision making, an internal 
(personal) or external (environmental) force influenced that 
decision. The concept of career decisions being influenced is 
again reinforced by Ginzberg (1951) . Ginzberg believed that 
occupational choice is influenced by both standards of the 
community and by internal impulses. 

Super, Ginzberg and Zacceria *s suggestion along with the 
characteristics described by Miller's summary of career decision 
making theories, list a wide array of factors that may influence 
career decisions. Lam's (1982) classification was used to 
describe the barriers that influence the student's decision not 
to enroll in vocational education. This classif icatiop divides 
the reasons into three main categories. The first category is 
intrapersonal reasons which includes attitudes, perceptions, 
images, motivation, career maturity and value systems. The 
second sub-category is influence of parents, friends, counselors, 
neighbors, teachers and other relatives. The final category is 
remote external reasons whuh include socioeconomic status, 
parental income and parental educational levels. 

Intrapersonal Reasons 
career Maturity 
The concept of career maturity was introduced by Super 
(1955) . Super defined career maturity as the repertoire of 



146 



behaviors that help identify, choose, plan ^^nd execute career 
goals, being at an average level in career development for one's 
age. Super (1963) also considered congruence between vocational 
behavior and expected vocational behavior at that age. Since 
Super introduced the concept of career maturity he completed 
another 1960 study where he found that there was no significant 
relationships between age and career maturity, but that there is 
a significant relationship between grade and career maturity. 
The problem in career maturity arises when students are asked to 
make a choice too soon. Herr (1970) states that the complexity 
of the factors involved in a career choice make it impossible for 
students to make realistic choices until they are seniors in high 
school or after high school. Vocational school directors also 
state that students were neither knowledgeable enough about 
careers nor mature enough to make appropriate career decisions 
(O'Neill 1985) . The choice to enter into a career that 
vocational eduction has to offer is made at the end of the tenth 
grade year. According to Herr and O'Neill this choice is an 
unrealistic one and one that a student is not mature enough to 
make realistically. 

Images. Perception and Attitudes 
An individual will reject an activity that has had a 
negative image or words associated with that activity (Social 
Learning and Career Decision Making (1979). The National 
Commission on Secondary Vocational Education showed that the 
general perception of vocational education to be a dumping ground 
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stigmatized by only having less able students. This image is 
only reinforced by teachers of sending schools that have a 
negative image of vocational schools and believe students who 
attend are not accepted by their peers (O'Neill 1985). O'Neill 
also discovered that directors of vocational schools believed 
negative attitudes towards vocational education causes 
difficulties in recruitment and selection of students. 

When students were asked if they did not attend the skills 
center because they believed it was for potential dropouts, 79% 
disagreed. The nonattenders indicated that the Skills Center 
image was good. The students interviewed did not feel that the 
Skills Center was for potential dropouts or necessarily for 
noncollege bound students (Abendroth 1985) . When students were 
asked to self -report on the image of vocational education they 
rated it as either positive or very positive (Dube 1987) . Dube 
did find that even though students did have an overall positive 
attitude toward vocational education, 51% believed that their 
friends had a negative image of vocational education. He 
believed that this negative image contributed to students not 
enrolling in vocational education. 

Motivation and Value Svstems 
A person will choose a career or occupational goal which 
will maximize his gains and minimize his losses. These gains and 
losses include money, prestige, power, and other internal 
motivational factors (Herr 1970) . Other psychologists and 
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sociologists have developed theories which explain occupational 
choice as a means of satisfying needs such as: 



People assess the compatibility of the occupation with their 

image of who they would like to be and how much effort they are 

willing to exert to enter those occupations (London 1970) . 

Occupational images are obtained as generalizations a person 

makes about a particular occupation. The term "occupational 

image" refers to the occupational stereotype derived from the 

observation of the following five items (London 1970) : 

o Personalities of people in those jobs 

o Type of work they do 

o Type of lives they lead 

o Rewards and conditions of the work 

o Appropriateness of the job for different types of people 

Ginzberg (1951) believes that once a student has pursued a 
vocational course of study for two years, the likelihood of his 
considering college is decreased because of the difficulty of 
preparation. When students were questioned concerning the 
vocational school, 35% believed that it was for non-college 
students and therefore chose not to enroll (Abendroth 1985) . 
Students may believe that vocational education is for non-college 
students but vocational graduates tend to fare much better in 
post secondary education than generally recognized (Campbell 



o Self preservation 
o Independence 
o Security 

o Welfare of one's children 
o Socioeconomic status 
o Prestige 



o Service to humanity 
o Achievement 



o Dominance 
o Power 



o Creativity 
o Challenge 
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1986). Herr (1983) found that 75% of vocational students had 
plans for further education or training after gra-^uation. Sixty 
percent of vocational graduates actually do go on to further 
training and 50% of those attend a four-year college (Department 
of Education 1988) . 

Prestige of a potential job will also help determine if a 
student will choose that occupation. Vocational education tends 
to train for jobs of low prestige (Gottfreson 1981) . 

Immediate External 
School Factors 

Forty-three percent of non-vocational students said they had 
considered taking a vocational course of study (Jacobs 1975) . 
The major barriers that blocked their entrance into vocational 
programs were graduation requirements and college entrance 
requirements. Eighteen percent of the 43% that had considered 
vocational education were discouraged from entering because of 
classes they needed for graduation. In 1985, after graduation 
requirements were increased to 22 credits, 12 out of 50 states 
reported decreased enrollment. Ohio's vocational eduction 
enrollment declined by 65,863 students and 60% of the students' 
school day is used for academic/core curriculum leaving 34% for 
all electives. nore time during the day is being spent in 
academic areas while the largest time decrease is in vocational 
areas. This decreased time has had an impact on vocational 
classes offered, enrollment, student interest, teacher hirings, 
teacher removal, budgeting (S^aith 1987) . 
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Jacobs' (1975) West Virginia study found that traveling to 
another school was a prominent irunediate external factor that 
caused students not to enroll in vocational education. Seven 
percent of those students that had considered vocational 
education, choose not to enroll because they did not want t6 take 
the bus to school. Scalon's (1984) research reinforced Jacobs' 
findings and concluded that transportation, busing and distance, 
discouraged students from enrolling in vocational education. 
Other factors associated with leaving the home school that 
discouraged entrance into vocational education include, leaving 
friends, exclusion from extra-curricular activities, and leaving 
the home high school (Jacobs 1975) . 

Curriculum is another immediate external school factor that 
discourages student enrollment into vocational education. Jacobs 
found that lack of desired curriculum and denial of entrance into 
a curriculum of choice discouraged 7% of potential students from 
enrolling into vocational education. 

Influence of Significant Others 
An individual is less likely to express a preference and 
more likely to express a rejection for an activity or field of 
study that has had consistently negatively expressed opinions 
from a valued person (Social Learning and Career Decision Making, 
1979) . This theory suggests that if a valued person has a 
negative view of an activity, students are less likely to become 
involved in that activity. 
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Teachers 

The results concerning the influence of teachers on student 
choice to enter into vocational education are conflicting. Dube 
(1987) found that teacher's aflect upon students does not 
influence their entrance into vocational education. He found 
that only 4% of teachers discourage entrance into vocational 
education, while 72% were neutral and 12% encouraged enrollment. 
Beukes (1986) also found that teachers have little or no 
influence on students' career choices and occupational 
development. 

Conflicting research concerning teacher influence was 
completed by Herr (1987) and Lejlune (1977). Herr found that 
students will seek the advice of a teacher before enrolling in 
vocational education. Lejlune concluded that teacher contact with 
potential vocational students is a recruiting technique for 
vocational education. 

Parents 

Parent-child interactions are the crucial variable in the 
development of personality traits which influence later 
vocational behavior (Osipow 1985) . The findings on parental 
influence were inconsistent. Students seek parental advice 
before entering into vocational education (Herr 1987). Herr also 
found that parents have less influence than they believe, and 
students and parents disagree on the amount of influence parents 
actually have. Otto (1987) and London (1970) also found that 
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parents are the most influential factor when it concerns 
vocational education and career development. 

**Parent6 have no influence on their children's decisions 
involving career choice" (Beukes 1986) . Reynolds (1976) agreed 
with Beukes and concluded that parents have little influence on 
their children's career choice. 

Friends and Other Students 

Eighty-nine percent of friends will try to discourage a 
student from entering into a vocational program while only 14% 
will try to encourage a student's enrollment (Dube 1987). 
Students will seek the advice of a friend before entering into 
vocational education (Herr 1987). While Herr found that students 
may seek the advice of a friend before making the decision to 
enter into vocational education, Beukes (1986) and Reynolds 
(1976) found that friends and other students had no influence on 
vocational choices and decisions involving vocational enrollment. 

counselors 

Counselors do not see vocational education as the only 
educational option nor do they see it as their duty to persuade 
students toward one curriculum choice or the other. The 
counselors see career decision as the responsibility of the 
student and the parent (Herr 1987) . Herr also found that 
students are likely to seek advice from counselors before 
entering into vocational education. Conflicting results were 
reported by Reynolds (1976), Bentley and Hemp (1958) and Beukes 
(1986). They concluded that counselors and guidance programs had 
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little or no Influence on students' decision to enroll into 
vocational education. 

other Relatives 

Relatives other than parents moderately influenced a child's 
career choice (Bent ley and Hemp 1958) . Forty-eight percent of 
the College of Agriculture freshmen at Purdue and Illinois 
Universities reported that relatives other than parents 
moderately influenced their career decisions. Conflicting 
research reported by Herr (1987) found that relatives, other than 
parents, are not asked for advice concerning vocational 
decisions. 

Remote External Reasons 
Socioeconomic Status 
Several studies have found that there are significant 
differences among high school students (Bragg, Parks, Daumen, 
Campbell, 1966; Campbell, Orth, Spitz, 1981). One of those 
differences is the students* socioeconomic status (SES) . 
Campbell et al, (1987) noted that a higher proportion of low SES 
students are enrolled in vocational curriculums than general or 
academic. Holland (1985) implied that vocational interests flow 
from a person's life history and personality. SES is an 
important factor in understanding the reasons students choose not 
to enroll in vocational education. 
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Research Design 
This project was developed as a descriptive survey research 
design. Relationships among variables were explored. The sample 
was described in terms of student characteristics such as gender, 
race, curriculum choice and place of residence. The students 
responded to a questionnaire in order to identify their images of 
vocational education and the Lawrence County JVS. They also 
indicated who influenced them in making a decision to not enroll 
at the JVS. Additional questions addressed students' knowledge 
about vocational classes, reasons for not enrolling in vocational 
classes, future plans after graduation, suggestions for 
additional courses and views on alternative delivery systems. 

Subject Selection 

The population used in this study was all non-vocational 
11th grade students in :he seven comprehensive feeder schools for 
the Lawrence County JVS during the 1989-90 school year. The 
schools included: Chesapeake, Rock Hill, Symmes Valley Local, 
South Point Local, Ironton, Dawson-Bryant and Fairland. 

A census of the 11th. grade students was used, selecting 
students from intact English and Government classes. The entire 
population for the seven schools was estimated to be 808 
students . 

The actual number of students completing a questionnaire 
consisted of 544 students. All non-vocational 11th grade 
students present on the day of the d>ta collection were surveyed. 
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Data were collected in April 1990 by Charles Beard, guidance 
counselor at the Lawrence County JVS, with assistance from 
counselors at the home schools. All responses were coded into a 
computer from the completed questionnaires. Unanswered items 
were coded as missing data. 

Instrument Development 

Factors that influence a student to not enter into a high 
school vocational curriculum came from a student questionnaire 
that was developed following the principles outlined by Dillman 
(1978). A similar questionnaire was used in a study in 1988 in a 
study conducted in soutnwest Ohio (Factors That Influence a 
Student Not to Enter Into a High School Vocational Cur 'iculum) . 
The student questionnaire (Appendix A) was modified as a result 
of a meeting between administrators at the Lawrence County JVS 
and the principal investigator, Rosemarie Rossetti, on September 
19, 1989. Input was received from school administrators and 
additional questions were added. Faculty at The Ohio State 
University were consulted to review the questionnaire and further 
improvements on the format were made. 

Content validity was established on the original 
questionnaire by panels of experts composed of university 
faculty, vocational researchers and graduate students. 
Reliability was determined on the original questionnaire using 
test-retest procedures. The new instrument was field tested at 
Westerville North High School. An 11th grade English class was 
selected to complete the questionnaire. Students were encouraged 

If. 



to ask questions if they did not understand a question. No 
difficulties in interpretation occurred during the field test. 
After the field test, the instrument was mailed to the Lawrence 
County JVS for printing. The administration of the questionnaire 
was coordinated by personnel at the Lawrence County JVS. 
Completed questionnaires were delivered to OSU for processing. 

Data Analysis 

All completed questionnaires were coded and the data were 
entered into a personal computer by three research assistants. 
The Statistical Package for the Social Sciences was used on the 
OSU mainframe computer to analyze the data. 

Descriptive statistics were employed in order to describe 
the sample. Analysis of variance and correlations were computed 
to describe difference in perceptions of vocational education and 
the Lawrence County JVS among schools and students, possessing 
different characteristics. Frequencies and measures of central 
tendency were computed. For the open-ended responses, data were 
manually analyzed by summarizing the responses into categories. 
Frequencies a"id percentages were computed for each category. 
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RESULTS 



Description of t hm Sampl* 

There were seven comprehensive high schools in the 
population serying as feeder schools for the Lawrence County 
Joint Vocational School (Lawrence County JUS) . The schools 
participating in the research included: Chesapeake, Rock Hill, 
Synunes Valley Local, South Point Local, Ironton, Dawson-Bryant 
and Fairland. The sample consisted of 544 students. The sample 
was selected by taking a census from all llth grade students 
present on the day of data collection. Ninety-eight percent of 
the sample were juniors. Two percent of the sample were 
sophomores. The total population estimate of 808 students was 
based upon vocational education planning district information 
from the 1988-89 ADM count for sophomores. Data were collected 
in April of 1990. Table 1 shows the breakdown of students 
participating in the study by school. 

Table 1 
sohools in the study 

Sample Respondents 



Chesapeake 50 9 

Rock Hill 105 19 

Symmes Valley 41 8 

South Point 133 24 

Ironton 81 15 

Dawson 55 10 

Fairland 79 15 

Total 544 100% 
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CurrieuluM Choio* 

Students were asked to indicate whether they were enrolled 
in an a) academic/ col lege preparatory, b) general subjects with a 
special emphasis on business skills, c) general subjects, or d) 
vocational (Ex. agriculture, OWE, home economics) . Refer to Table 
2 for the breakdown of students by curriculum choice. Fifty-two 
percent of the sample were enrolled in an academic curriculum, 
while twenty-one percent were enrolled in a general curriculum 
with an emphasis on business skills. Twenty-six percent were 
enrolled in a curriculum following general subjects. One percent 
indicated they were in a vocational curriculum. One percent did 
not answer the question. 

Tabl« 2 
Students* Curriculum Cholo* 



Academic 277 52 

General W/ Business Emphasis 112 21 

General 142 26 

Vocational 7 14 

Total 538 100% 



Table 3 shows the students' curriculum choice by school. Of 
the students attending Fairland, sixty-eight percent were 
enrolled in an academic curriculum, which is the highest 
percentage among the seven schools. Chesapeake had the lowest 
percentage of students enrolled in an academic curriculum, with 
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forty-two percent enrolled. Ironton had the largest percentage 
of students enrolled in a vocational curriculum, with three 
percent of the student? enrolled, while Chesapeake and Fairland 
students indicated that no students were enrolled in a vocational 
curriculum. 



Tablt 3 



Curriculum Choica by School 





Acadamio 


General w/Bus 


General 


Voc 






f 


% 


f 


% 


f 


% 


f 


% 


Chesapeake 


20 


42 


12 


25 


16 


33 


0 


0 


Rock Hill 


47 


46 


23 


22 


32 


31 


1 


1 


Synoies Valley 


23 


56 


14 


34 


3 


7 


1 


2 


South Point 


62 


47 


23 


17 


46 


35 


2 


2 


Ironton 


49 


61 


14 


17 


16 


20 


2 


3 


Dawson 


24 


44 


16 


29 


14 


26 


1 


2 


Fairland 


52 


68 


10 


13 


15 


20 


0 


0 


Total 


277 


52% 


112 


21% 


142 


26% 


7 


1% 



gander 

Table 4 shows the gender of the students in the sample. 
Fifty percent of the sample is female, while fifty percent is 
male. 
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Tabl« 4 
students* a«nd«r 

F«Bal« Mala 





£ 


i. 


I 




Chesapeake 


24 


48 


26 


52 


Rock Hill 


56 


53 


49 


47 


Symines Valley 


19 


46 


22 


54 


South Point 


59 


45 


73 


55 


I ronton 


37 


46 


44 


54 


Dawson 


30 


55 


25 


45 


Fairland 


44 


56 


35 


44 


Total 


269 


50% 


274 


50% 



Raea 

Students' race was tabulated (Table 5) indicating that 93% 
of the sample are White (Caucasian), 2.8% are Native American, 
2.2% are Black, 1.7% are Other, 0.4% are Asian. One percent of 
the students did not respond to the question. There were no 
Hispanics in the population. 

Table 5 



Students* Race 





White 


Black 


Other 


Nat. Am. 


Asian 




i 




i 




![ 


Chesapeake 


94 


0 


2 


4 


0 


Rock Hill 


96 


0 


1 


3 


0 


Symmes Valley 


98 


0 


0 


2 


0 


South Point 


88 


4 


4 


4 


1 


I ronton 


91 


5 


3 


1 


0 


Dawson 


93 


4 


0 


2 


2 


Fairland 


96 


1 


0 


3 


0 


Total 


93% 


2.2% 


1.7% 


2.8% 


.4% 
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Students were asked to indicate where they live. Table 6 
illustrates that 9.5% of the sample live on a farm, 37.9% live in 
a rural area, but not on a farm, 22.1% live in a suburb of a town 
or city and 30.5% live in a city or town. A total of 538 
students responded to this question. Students attending Rock 
Hill tended to live in the more rural areas. Students from 
Symmes Valley tended to live on a farm or in a rural area. 
Students from Ironton tended to live in the city or town. 

Tabla 6 



Students* Place of Residenoo 









Suburb 


<?ity 




f 


% 


£ 


% 


f 


% 


f 


% 


Chesapeake 


5 


10 


22 


44 


11 


22 


12 


24 


Rock Hill 


10 


10 


72 


71 


13 


13 


7 


7 


Synanes Valley 


17 


42 


24 


59 


0 


0 


0 


0 


South Point 


6 


5 


27 


21 


49 


38 


48 


37 


Ironton 


2 


3 


6 


7 


9 


11 


64 


79 


Dawson 


8 


15 


21 


38 


10 


18 


16 


29 


Fairland 


3 


4 


32 


41 


27 


34 


17 


22 


Total 


51 


9.5% 


204 


37.9% 


119 


22.1% 


164 


30.5% 



Prior Experience in Buainesa Claaaes 

Students were asked whether or not they had ever enrolled in 
business classes at their home high school. Fifty-five percent 
(299 students) said no, while forty-five percent (244 students) 
said yes. For those that indicated they had previously enrolled 
in business classes at their home high school, the students were 
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also asked to write in their explanation of why they didn't 
choose to take business classes at the Lawrence County JVS. The 
following categories of reasons sunroarizes the students' 
responses . 



REA80HS FOR HOT TAKIHG BUSINESS 
CLASSES AT THE LAWRENCE COUNTY JVS 

1. I didn^t want to go. 

"I didn't want to." "I don't want to go there." "I was not 
sure I wanted to go there." 

14% 

2. I am planning for a eollaga career. 

"I want to go to college." "Because I want the clasLses to 
go to college." "I want to be a teacher." 

13.5% 

3. I did not want to change schools. 

"I wanted to stay at my home school." "I want to experience 
all the different classes at my home school." "Because I 
wanted to finish here." 

12% 

4. There wera scheduling problems. 

"I have a tight schedule, between work and school." 
"Because I work and I am into many sports." "I play sports 
and I couldn't do both, so I chose sports." 

6.5% 

5. It didn^t meet my needs. 

"I didn't feel it was necessary." "Didn't feel the need." 
"Because I had no need for it." "Because I didn't feel like 
it was necessary." 

6.2% 

6. I want to graduate with acadeBio standards. 

"I wanted to take academic classes at the high school the 
following year." "I would rather take more academic 
classes." "I like regular school better." 

6% 



32 

7. I wasn't /nt«r«st«d in thm eoursM. 

"I am really not interested in that type of work." "I 
wasn't interested in any of the courses." "Because I wasn't 
interested in it." 

5% 

8. 1 tm not aajoring in businsss. 

"Because I am not going into business." "I am not going 
into a business field." "When I graduate from high school I 
don't want to go into business." 

4.9% 

9. Poor imaga of tha vocational students. 

"Too much drugs." "Because druggies go there." "Because I 
did not want to go out there with scums." "I can't stand 
the people that go there." 

4.5% 

10. Parsnts advised ms against enrolling. 

"My parents wouldn't let me go." "Parents didn't want me 
to." "My parents didn't agree to let me go." 

4% 

11. I prsfsr to take business classes at uy home school. 

"I only lojk at typing." "It was just typing and I felt it 
may help but not in college." "Because I only took typing 
and shorthand for 1 year." 

4% 

12. I didn't want to leave my friends. 

"Because you would have to leave the friends you have had 
your whole life." "Because I wanted to stay at my school 
with all my friends." "Stay with friends." 

3.3% 

13. Poor image of the vocational school. 

"I don't like the atmosphere, it is too crowded." "Too much 
trouble getting there." "Because you don't learn enough and 
it is scummy." 

3.3% 
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14. I donit lik« vocational •duoation. 

'•I don't like it out there very well." "Because I didn't 
like it." 

2.4% 

15. I don^t know. 

"I was not sure." "I was not sure I wanted to go there." 
"I don't know." 

2.4% 

16. Classas of farad at hona school. 

"Because I only took 2 years of accounting and I didn't see 
the point of going." "Because they offer it at high 
school." ^"Because I felt I could learn something here." 

2% 

17. Racantly aovad to school district. 

"I was not here at the beginning of the year." "I moved 
back here from Florida." "Just moved." 

1.2% 

18. I didn't hava anough cradits to graduata from high school. 

"When I was a sophomore I didn't have enough credits to go 
to the Voc-Ed my senior year." "I didn't have enough 
credits to attend JVS." 

1.2% 

19. I wantad to stay in othar activitias at ny high school that 
JVS didn^t of far. 

"Because I play a lot of athletics here." "At the time, I 
had activities at school I was participating in." 

1.2% 

20. Thara was a lack of inforaation. 

"Because I didn't know about it." 

.8% 

21. Hard to find suitabla amploynant. 

"You can't get hired." "I didn't want to make minimum wage 
for the rest of my life." 

.8% 
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22. Too far to travol to school. 

"Too much travel needed to go home often." 

.4% 

23. I was too young. 

"I was only a Sophomore." 

.4% 



Raaaona for Hot Enrolling at the Lawranca Cottn ty JVB 

The 544 students In the sample were asked to respond to an 
open-ended question concerning their reasons for not enrolling in 
the Lawrence County JVS. Students could list as many reasons as 
they desired. When the data were analyzed, 711 reasons were 
listed. Fourteen categories were developed and are listed below 
in re«k order, along with direct student quotes and the percent 
of responses in each category. 



Raaaons for Not Enrolling at ttaa 
Lawranca County Joint Vocational school 

1. I am planning for collaga. 

"I am taking college prep classes." "I need the college 
prep courses." "The counselor tells you if you are thinking 
about going to college, don't go here." 

30% 

2. I didn*t want to laava ay friands. 

"My friends weren't going." '»My friends stayed here." 
"Didn't want to leave my friends." 

10% 

3. I don't want to go< 

9% 

4. I wasn't intarastad in tha ooursas. 

"The courses just didn't interest me." "I am really not 
interested." "Had no interest." 

8.7% 
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5. Poor liiagt of tL« vooational school. 

"Not quality education." "Too much drugs." "I think it's a 
lost cause." 

8.7% 

6. It didn*t mmmt my nnsds. 

"I didn't feel like it was for me." "It wasn't towards the 
goal I was looking for." "It just didn't seem to be the 
right choice for me." 

8% 

7. I did not want to ohanga schools. 

"Because I wanted to stay in the high school." "Because I 
like high school better." "I want to stay at my home 
school . " 

7% 

8. Parsnts advised ne against •nrolling. 

"Parents didn't want me to go." "Mom wouldn't let me." "My 
mother didn't want me to go." 

5% 

9. Poor iaags of ths vocational students. 

"I don't like the people that go there." "Too much trouble 
when all the pot heads attend." "Most students go so they 
can smoke, I do other things to get by." "It's full of drug 
heads and drunks." 

4% 

10. Too far to travsl. 

"It is too far." "JVS is too far away." "Too far to go 
every day." "Too much travel." 

3.9% 

11. I don It know. 

"I didn't know what I wanted to take." "I don't really 
know. " 

3% 

12. I want acadsnic classes. 

"Choose to take academic classes." "I wanted academic 
classes." "Because I need all academic classes." 

2.3% 
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13. R»3«ntly Bovnd to school district. 

"Just moved here." 

.10% 

14. Bscauss you aalnly stay in ons class. 

"Because you mainly stay in one class." 

.3% 

Table 7 summarizes in rank order, the 14 reasons for not 
enrolling at the Lawrence County JVS. Students were to indicate 
the extent of agreement with each stateni^^nt . They could indicate 
from among the following categories: no concern, little concern, 
some concern, great concern or I did not think about it. The 
responses were coded 1 for "no concern" along a continuum to 4 
for "great concern". "I did not think about it" was coded 
separately . 
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Tabl« 7 

Reasons for Not Enrolling at the Lavrance County JV8 



Rank 
ordar 



Raasons 



1. Home school will better 
prepare a student for 
college 

2. Unwilling to leave my 
friends at my home school 

3. Association with students 
from the JVS 

4. The image of the JVS 

5. The programs ^^jffered at 
the JVS 

6. Loyalty to my home school 

7. Unable to participate in 
extracurricular activities 

8. Unable to participate in 
sports at my home school 

9. Classes are out too late 
in the day at the JVS in 
order to work after school 

10. Difficulty with 

transportation to the JVS 

* NC *= No Concern 
LC - Little Concern 
SC » Some Concern 
GC ~ Great Concern 
NA = I did not think about it 



Naan Extant of Conoarn 

* HC LC AG GC H/A 

3.27 13% 7% 13% 56% 9% 



2.89 18% 11% 24% 36% 10% 

2.37 29% 18% 18% 21% 13% 

2.34 27% 16% 18% 18% 18% 

2.33 31% 16% 14% T,^:% 15% 

2.27 32% 12% 14% 19% 22% 

2.19 40% 8% 10% 22% 19% 

2.08 43% 9% 10% 19% 19% 

1.61 51% 9% 6% 8% 25% 

1.58 58% 11% 5% 9% 16% 



The most popular reason for not enrolling at the Lawrence 
County JVS was that students felt that their home schools better 
prepared them for college. The mean score for that reason was 
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3.27, indicating that students had some concern about choosing to 
attend the JVS if their home school would better prepare them for 
college. Students indicated little to no concern about the 
difficulty of transportation as a reason for not enrolling at the 
Lawrence County J^/S. 

Thouqhta Aboiiii Vocatio nal Education 

Students were asked to respond to an open-ended question 
regarding their thoughts when they think about vocational 
education. The 544 students could list as many thoughts as they 
wished. There were a total of 489 thoughts listed. They were 
categorized into positive, negative, and neutral thoughts. 
Sixty-nine percent of the thoughts were positive, twenty-six 
percent were negative and six percent were neutral. The 
categories are listed below in rank order, along with student 
quotes and percentages in each category. 

TK0U0HT8 ABOUT VOCATIONAL EDUCATION 
A. Positiv (68.8%) 

1. It is for paopl* not interasted in eollaga. 

"It is a learning experience for those who wish not to 
attend college and who have little or no expectations 
in life." "It is for people who don't want to take 
time to go to college." "I think it is a good idea for 
those who don't want to go to college." 

27.4% 

2. Vocational adueation is a good idaa. 

"I think it's a good idea." "I think that vocational 
education is great." 

19.4% 
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3. It is training for a futura oaraar. 

"Specific training for a specific job." "Vocational 
education makes roe think of training for a career." 
"On the job training for special vocational field." "A 
place to learn your career while you are still in high 
school . " 

15.6% 

4. It helps you to understand and learn more about a 
specific area of work. 

"To help a person know roore about a field of study." 
"A school where one can go and learn in a specific 
area." "Learning and helping others." "I think of 
education that is good for people who are waiting to go 
into the field that they have chosen." 

6.4% 



B. Negative (25.6%) 

1. It is for people who can*t learn anything else. 

"1 think vocational education is a good thing for some 
students who don't do well in high school." 
"Vocational education is for losers [sic] who can't 
afford to go to college." "For idiots that are too 
stupid to learn in regular school." 

9% 

2. It serves no purpose. 

"I think it's a waste of tiroe." "I think you teach to 
goof off instead of giving soroeone an education." "It 
is a waste of rooney." 

5.1% 

3. People wbo go to school there use drugs. 

"It is a place where all the druggies go to get 
education." "People getting high on drugs." "A lot of 
people go there to buy and sell their marijuana." 

3.5% 

4. People are training for low paying jobs. 

"People end up working at gas stations or soroe other 
dirty underpaid job." "Not rouch chance for a good 
salary." "I think about being on welfare and having 10 
kids and a 341 pound wife." 

3.5% 
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5. TroublMiaktrs go to sohool thera. 

"The people who like to stay in trouble all the time or 
the disruptive people of the school." "It's all right 
for some people to get their throat slit." "Everyone 
is a scum." 

2.7% 

6. 1 don^t lik« vocational •duoation. 

"I don't like it." 

1.3% 

7. It's stupid. 

"It is very stupid and I think I want to throw up when 
I hear JVS." 

0.006% 

C. Neutral (5.7%) 

1. I nevar thought about it. 
4.1% 

2. I am not interested. 

1.6%. 

Thoughts About the Lawrence County JVS 

Students were also asked to give their thoughts when they 
think about the Lawrence County JVS. Students could list as many 
thoughts as they wished. There were 355 responses. The 
responses were categorized into positive, negative and neutral 
categories. Fifty-seven percent of the responses were judged to 
be positive, while thirty-four percent were judged to be negative 
and nine percent were judged to be neutral. The categories are 
listed below in rank order, along with student quotes and 
percentages in each category. 



41 



TH000HT8 ABOUT LAWRENCE COUMTY JV8 
A. Poaltlv (57.5%) 

1. It* 8 a nlo« school. 

"The school is a nice place ':o learn." "The setting 
was nice, clean and inviting and it seems like a lot of 
quality tine was spent learning." "I have attended the 
Lawrence County JVS with my cousin, and it is a very 
nice place that offers training in many careers." 

32.4% 

2. It helps you to get acquainted with trades and to get 
job training. 

"It helps you to understand a certain trade more than 
what you already know about t." "It is helpful in 
deciding your future." "I c^ink the Lawrence County 
JVS is the perfect place for people who want to learn 
about a particular field." 

12.7% 

3. A place for people who don't want to go to college. 

"Most people go there have no plans on going to 
college.*' "I think it is a good place for those 
students who don't want to go to college." "The 
Lawrence County JVS offers many different types of 
programs that benefit those who are not interested in 
attending college." 

12.4% 



B. Meaative (34.1%) 

1. Too aany drugs out there. 

"People smoking pot and taking drugs." "Drugs and a 
waste of time." "Too many drugs are passed around." 
"Drugs and fighting between schools, people always in 
trouble and that is not for me." 

11.8% 

2. A place for slow learners. 

"It's easy high school credit for lazy people with low 
grades." "It shouldn't be in existence, people who 
made Ds and Fs all through school go there and make As 
and Bs." "It's just an easy way out." 

7.3% 
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3. It* 8 a lower class school. 

"Just a bunch of scum." "I think it's scummy and I 
hate it." "It's a scummy place." 

4.8% 

4. I don It want to gp there. 

"It's not a place I want to go." "I have never gone 
there." 

4.8% 

5. It serves no purpose. 

"People that go there do not really learn anything." 

2.3% 

6. It*s stupid. 

2.3% 

7. Racial prejudice exists. 

"The Klan is out there." 

0.8% 

C. Meutral (8.4%) 

1. I don It know anything about it. 

7.3% 

2. They don It have the classes I wanted. 

1.1% 

Images of the Lawrence Gountv JVS 

Students' images of the Lawrence County JVS were determined 
by computing a composite score. Students were asked to respond 
to a set of ten reasons for not enrolling at the Lawrence County 
JVS. Students responded whether the reason was of no concern 
(coded 1) , little concern (coded 2) , some concern (coded 3) , 
great concern (coded 4) or if they did not think about it (coded 



separately) . Those who were greatly concerned with the reasons 
(higher composite scores) were judged to have a negative image of 
the Lawrence County JVS. Those with no concern, (lower composite 
scores) were judged to have a positive image of the JVS. Scores 
ranged from 3 to 40. The overall mean score for this image score 
was 19.95. Table 8 shows that the students from Dawson have the 
most negative image of the JVS as is evidenced by the mean score 
of 20.65. The students from Fairland have the least negative 
image, with a mean score of 19.12. 



Tablft 8 



Students 


• Images 


of the Lavranoe County JVS 








standard Daviation 


cases 


Chesapeake 


20.64 


7.60 


47 


Rock Hill 


19.39 


5.42 


103 


Symmes Valley 


19.74 


6.90 


38 


South Point 


19.53 


7.28 


120 


Ironton 


21.38 


8.69 


78 


Dawson 


20.65 


6.05 


54 


Fairland 


19.12 


6.80 


77 


Total 


19.95 


7.00 


517 



studants* Lavals of Information About tha Lawrenoa County JVS 

Students were asked to indicate when they first heard about 
the Lawrence County JVS. Forty-three percent (231 students) said 
they had first heard about the school in junior high (grades 7« 
8). Twenty-five percent (134 students) said they first heard 
about the school in their freshman year (ninth grade) , while 
sixteen percent said they first heard about the school in 
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elementary school (grades 1-6). Twelve percent (63 students said 
they first heard about Lawrence County JVS during their sophomore 
ysar (tenth grade) . Five percent (25 students) said they had 
never heard about the school. 

Students were asked to what extent they were informed about 
the vocational class offerings at the Lawrence County JVS. 
Fifty-eight percent (313 students) responded that they were 
slightly informed, while thirty-two percent (175 students) said 
they were very informed and ten percent (56 students) said they 
were not informed at all. 

When asked if they would like to have had more information 
on the Lawrence County JVS, sixty-four percent (346 students) 
said no, while thirty-six percent (196 students) said yes. 

For those students responding yes, they were asked what 
kinds of information would have been helpful. Four choices were 
listed (visits, videos, brochures, speakers) along with a space 
for students to write in their suggestions. Students could 
circle as many kinds of information as they wished. There were 
133 responses for more information by way of visits to the 
school. There were 121 responses for more information by way of 
speakers. There were 118 responses for more Information by way 
of brochures/pamphlets and 92 responsec for more information by 
way of videos. There were only eight students who wrote in other 
suggestions. 

Students were asked when this information would have been 
helpful to them. They could circle as many of the four responses 
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(elementary school, junior high, 9th grade, 10th grade) as they 
wished. There were 493 total responses. There were 175 
responses indicating that freshman year (ninth grade) would be 
the best time for information to be made available. There were 
149 responses that the sophomore year (tenth grade) would be the 
best time, while 133 responses indicated that junior high (grades 
7-8) would be the best time. Only 36 responses indicated that 
elementary school (grades 1-6) was the time when more information 
would have been helpful. 

When directly asked if they ever seriously considered 
attending Lawrence County JVS, sixty-three percent (342 students) 
said yes, while thirty-seven percent (202 students) said no. 

Viaitation Experiences 

When students were asked if chey ever visited a vocational 
school, eighty-one percent (443 students) said yes, while 
eighteen percent (97 students) said no. For those students 
answering yes, they were asked when they visited the vocational 
school. They could indicate as many times as they wished by 
circling the grades in school when the visit was made. There 
were a total of 473 responses. The majority of the visits (422 
responses) were made during their sophomore year (lOth grade) . 
Only twenty-four students said that they visited in junior high 
(grades 7-8) , while fifteen stude said they visited in their 
freshman year (9th grade) , and ^ ^Ive students said they visited 
while in elementary school (grades 1-6) . 



students were asked if they would have liked to visit the 
vocational school when they were in elementary school. Fifty- 
five percent (300 students) said no, while forty-four percent 
(241 students) said yes. 

They were also asked if they would have liked to visit the 
vocational school when they were in junior high school. Sixty 
percent (326 students) said yes, while thirty-nine percent (213 
studentfj) said no. 

Students indicated whether or not they visited the Lawrence 
County JVS with their sophomore class. Seventy-seven percent 
(421 students) said yes, while twenty-two percent (122 students) 
said no. For those who answered no, the students wrote in their 
reasons. The following are the reasons that students did not 
visit the Lawrence County JVS with their sophomore class. 

WHY STUDENTS DID MOT VISIT THE LAWFEMCE COUMTY JVS 
WITH THEIR SOPHOMORE CIAS8 

1. Absent from school tli« day of th« visit. 

"Because I didn't go to school that day." "Because I was in 
the hospital." "Recause I was sick." 

42% 

2. Didn't want to go. 

"Did not want to attend." "I already knaw what classes I 
needed so I had made up my mind not to go," "I don't want 
to." 

24% 

3. Mot intsrastsd. 

"Wasn't interested." "Had no interest." "I wasn't 
interested . " 

10.5% 
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4. RWMtly moved to »chool diitrict. ..j^^^ moved here." 
«T Hust moved in here March of issu. uusu uiwvc . 
"l didn" live here." "I was in a different school in a 
different state." 



10% 



5. 



Tt^arrtupL^S* ST SnKa-school and ^ot <irun1c." 
Because fSoild rather go with my parents so they can see 
an ?he Sr^ggies and losers [sic]. in Lawrence County." 
"Because I thinlc it is a waste [sic] . 

6% 

6. I didn't feel like it. 

3.5% 

7. Was not permitted to go. 

"My counselor wouldn't let me go. 

1.7% 

^* iBecause'^'got lost." "I got lost on the way." 
1.7% 

9. Did not consider the JV8 in my educational choices. 

.8% 

TO determine if students had made their decisions not to 
attend the Lawrence County JVS before they visited the school, a 
question was designed. Forty-six percent of the students (248 
students) inr^icated they had made their decision nit to attend 
before visiting the school. Forty percent (216 students) said 
they had not made their decision not to attend Lawrence County 
JVS before they visited the school. Fourteen percent (77 
students) said they had never visited the school. 
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ConaldTatlon Ta kan flTlouslv 

Students were asked if they ever seriously considered 
attending the Lawrence County JVS. Sixty-four percent (350 
students) said no, while thirty-five percent (189 students) sai-". 
no. One percent (4 students) did not answer this question. 

Whan Dlaintaraatad in the JVS 

Students were asked when they first began to think that they 
were not interested in attending the Lawrence County JVS. Forty- 
two percent (230 students) indicated that it was during their 
sophomore year, while twenty-one percent (116 students) thought 
it was in theii freshnan year. Twenty-one percent (114 students) 
thought it was in their junior high school (grades 7-8) , while 
ten percent (55 students) luught it was in ele.nentary school 
(grades 1-6) . Five percent (29 students) did not answer this 
question. 

Btttdents' Satisfaction with Dacision Not to Attend tha JVS 

Students were asked if they were satisfied with their 
decision not to attend the Lawrence County JVS. Sixty-five 
percent (356 students) were very satisfied with their decision. 
Fifteen percent (82 students) were neither satisfied not 
dissatisfied with their decision. Ten percent (56 students) were 
somewhat satisfied, while sii: Vercent (31 students) were somewhat 
dissatisfied. Three percent (16 students) were very 
dissatisfied, while one percent (3 students) did not respond to 
this question. 

o 17 if 
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fltttdants Ghanaa Min da About Atf ndlna JVB 

Students were asked if they had signed up during their 
sophomore year to attend the Lawrence County JVS but then changed 
their mind before attending any classes. Eighty-eight percent 
(478 students) said no, while eleven percent (62 students) said 
yes. For those that indicated they had changed their minds, they 
were asked to write in their reasons. Listed below are the 
reasons cited. 



WHY STUDENTS CHANGED THEIR MINDS ABOUT 
ATTENDINO THE LAWRENCE COUNTY JVR 

1. I dldnit want to laava my frianda. 

"Friends weren't going." "Wanted to stay with friends." 
"Because I wanted to stay here with my friends." 

13.1% 

2. I did not want to ohanga schools. 

"I just decided to stay at the high school." "I thought I 
should stay here and take my math and foreign language." "I 
want to stay at my high school." 

13 1% 

3. Poor iMaga of tha vocational school. 

"Somewhat of a sucky place." '^Fighting and drugs." "I 
don't like the atmosphere." 

11% 

4. Paranta advised ma againat anrolling. 

"My mother won't let me attend." "My parents won't let 
go." "My parents didn't like my decision.'' 

11% 

5. Poor iaar^ of tha vocational atudants. 

"Because scums go there." "Because they had a klan out 
there. " 

11% 
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6. Z had to r«p<iat olassas. 

"Had to repeat sophomore math." "They wouldn't let me 
because I failed one class." 

7. I plc^nning to attend collaga. 

"Thinking toward college." "I needed the college at FHS to 
get to college." 

5.6% 

8. I want to go to vocational school. 

"Did not feel it was the place for me after all but now I 
wish I had went." "I need to learn a trade." 

5.6% 

9. Changad my aind aftar I want thara. 

"I went for two weeks." 

5.6% 

10. It didn't maat ny naads. 

"Couldn't get in what I wanted." "I didn't need to because 
I already had a job." "I didn't think I needed it that 
much. " 

4% 

11. I want to stay in othar activitias at the high school that 
didn't of far JV8. 

"At the time I was involved in other activities." "Will be 
deprived of band." 

4% 

12. I don>t know. 

"I really don't know." "I didn't know quite what I was 
going to do." 

4% 

13. Scheduling problems. 

"I thought I would be late for football practices." 

2% 

14. I didn't want to go. 

2% 
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Students were also asked if they had attended classes at the 
Lawrence County JVS during their junior year and then went back 
to their home high school within a few days. Ninety-five percent 
(518 students) said no, while four percent (22 students) said 
yes. One percent (4 students) did not answer this question. 

For those students that said yes, they were also asked to 
cite their reasons for deciding to stop attending the Lawrence 
County JVS. Listed below are the seven reasons that were cited. 

WHY STUDENTS DECIDED TO STOP 
ATTENDING THE LAWRENCE COUNTY JVS 

1. Poor imagw of th* vooational students. 

"Because there was a couple of pot heads out there that kept 
causing trouble." "Too much stuff going on, too many pot 
heads." "The students and drugs." 

31% = 5 reasons 

2. I don*t like staying in one class all day. 

19% = 3 reasons 

3. Poor image of the vocational school. 

"I didn't like the school." "Because it is a joke and too 
many drugs." "It stinks." 

19% = 3 reasons 

4. I didn*t like it. 

13% = 2 reasons 

5. I dldn>t want to leave ny friends. 

"I missed my friends." 

6% 1 reason 

6. I am planning to attend college. 

"Because I really need the college classes." 

6% = 1 reason 
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7. I don*t know. 

"I wasn't sure about the decision I made about not attending 
JVS." 

6% = 1 reason 

Futur« Oocupations 

Students were asked to indicate if they had selected their 
future occupation. Sixty-five percent (355 students) said yes, 
while thirty- four percent (185 students) said no. Of those who 
had selected a future occupation, students were asked to specify 
in writing their future occupation. The respondents could 
indicate as many responses as they wished. 

The occupations that students chose for their future are 
listed below in rank order. 



Future occupation Frecpiencv 

Nurse 30 

Teacher 27 

Business Person 26 

Air Force Personnel 24 

Doctor 21 

Radiologist 17 

Computer Operator 16 

Lawyer 15 

Musician 12 

Physical Therapist 12 

Secretary 11 

Psychologist 10 

Designer 9 

Artist 8 

Architect 6 

Communications 5 

Electroviic Engineer 5 

Manager 4 

Mathematician 4 

Police Officer 4 

Veterinary Medicine 4 

Actor 3 

Carpenter 3 

Cosmetologist 3 

Dancer 3 



Journalist 

Pharmacist 

Psychiatrist 

Accountant 

Anesthesiologist 

Anthropologist 

Civil Engineer 

Counselor 

Day Care Opersitor 

DEAF Education 

Detective 

Electronics 

Fire Fighter 

Garbage man 

Housewife 

Marine Biologist 

Marketer 

Mechanic 

Pediatrician 

President of USA 

Professional Car Driver 

Shop 

Sports Medicine 

S\:ate Highway Patrol Officer 

Aerospace Engineer 

Agriculturalist 

Archaeologist 

Architectural Engineer 

Athlete 

Aviator 

Banker 

Bar Owner 

Baseball Player 

Broadcaster 

Cardiologist 

Chemical Engineer 

Chemist 

Chiropractor 

Christian Minister 

Clothing and Textiles 

Construction Worker 

Cotton Picker 

Dental Hygienist 

Dental Assistant 

Doctor's Assistant 

Drafting 

FBI Agent 

Fosterer 

Home Economist 

Industrial Arts 

Legal Assistant 

Medical Technologist 
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Hoael 


1 


Novelist 


1 


Optometrist 


1 
X 


Paraiaectic 


1 


Pnouocfz^dpner 


X 


Pnysicai tiQucauion 


1 

X 


Politician 


1 

X 


Respiratory Therapist 


X 


Restaurant 


X 


Social Worker 


X 


Sports Trainer 


X 


Sports Broadcaster 


X 


Surveyor 


1 
X 


oysueiu /uiaxysu 


1 


Translator 


1 


Truck Driver 


1 


TV 


1 


Under water welder 


1 


Welder 


1 


Work in a Plant 


1 


Zoologist 


1 



^ouriiaa to Prapara for Futur« Ocoupationg 

Students were asked to write in which high school courses 
they thought will most help them to prepare for their future 
occupations. The following courses arc listed in rank order. 



Courses 


Freeruency 


Mathematics 


170 


English 


117 


Chemistry 


68 


Sciences 


67 


Algebra 


55 


Business 


42 


Computer 


39 


Biology 


36 


Hi story 


34 


Typing 


34 


Accounting 


31 


Physics 


27 


Anatomy 


22 


Psychology 


21 


College Prep Classes 


17 


Drafting 


16 


Art 


15 


Geometry 


12 


Music - Band - Chorus 


12 
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Trigonometry 
Calculus 

Foreign Languages 
Health 

Home Economics 
Speech 
Study Hall 
Lav 

Shorthand 
Gym Class 
French 

Social Studies 
Sociology 
Spanish 
Academic 

American Government 

Communications 

Drama 

Economics 

Sex Education 

Consumer 

Family Living 

Literature 

Office Procedures 

Physical Education 

Radio 

record Keeping 

Agriculture 

Architecture 

Athletics 

Carpentry 

Child Care 

Clerical 

Design 

Engineering 

Industrial Arts 

Journalism 

Marketing 

Occupational Work Exp. 

Political Science 

Race Driver 

Reading 

Shop 

Singing 

Sports 

Zoology 
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Ralationa hipti Batif n Schoola and StuddHts' 
eharaefcarlatlea and Btudanta' I»aq»» Of 
Lawranoa County JV8 

The relationships between three student characteristics: 1) 
gender, 2) race and 3) where a student lives, and images of the 
Lawrence County JVS were explored. Reasons students do not 
enroll in the Lawrence County JVS are based on students' images. 
The question on the survey utilized a Likert scale with a 4 
indicating they were greatly concerned with the statement, while 
a 1 indicated they had no concern. Higher scores indicated that 
the student had a poorer or more negative image of the Lawrence 
County JVS. That is, if they had a great concern for the reasons 
listed on the questionnaire as a factor for not enrolling, then 
they had a poorer image of the Lawrence County JVS. 

Schools 

Table 9 shows the analysis of variance, mean scores and 
standard deviation for students' images of the Lawrence County 
JVS. There was not a statistically significant (p<.05) 
difference in mean scores between students at the seven schools. 
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Analyfilis of Variano* Batvaan Sohoola and Imagas of 

tha Lavranca County JV8 



Iraaaaa of Lawranca 


CO.JVS 








Schools 








Q 


R 




I 


££ I 




£ 


n 

Mean 

Standard Deviation 


47 

20.6 
7.6 


103 
19 
5 


.4 
.4 


38 

19.7 
6.9 


120 78 
19.5 21.4 
7.3 8.7 


54 

20.6 
6.0 


77 

19.1 
6.8 


Source 




df 




SS 


MS 


P 


P 


Between Groups 
Within Groups 




6 

510 


24 


317.6 
,987.3 


52.9 
49.0 


1.1 


.37 



Total 516 25,304.9 

C~Chesapeake 
R=Rock Hill 
S=Syiames Valley 
SP=South Point 
I=Ironton 
D^Dawson 
F=Fairland 



Table 10 shows the mean scores, standard deviations and 
analysis of variance for students* images of the Lawrence County 
JVS by gender. There was a statistically significant (p<.05) 
difference in mean scores between male and female students. 
Females had a mean score of 20.77 on the image of the Lav/rence 
County JVS, while males had a mean score of 19*19. Females had a 
more negative image of vocational education than did males* 
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TaLia 10 



Analysis of Varianos Bstvssn Studsnts* Ssndsr and Imagss of 

ths Lavrsnoa county JV8 



imaaas of Lawranca Go.JVB 



n 

Mean 

Standard Deviation 



Souroa 



Between Groups 
Within Groups 
Total 



Gandar 

g—ala M&la 



257 
20.77 
7.05 



259 
19.19 
6.86 



df 



88 



MB 



P 



1 321.0 

514 24,863.7 

515 25,184.7 



321.0 6.6 



48.4 



.01 



Race 

Table 11 indicates the ^ean scores, standard deviations and 
analysis of variance for students' images of the Lawrence County 
JVS by race. There was not a statistically significant (p<.05) 
difference in mean scores between the five categories of race and 
students' images of the Lawrence County JVS. 
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Analysis of Varisnos Bstvssn Studsnts* Raos and Inagss of 

ths Lavranos County JV8 



imaqaa of Lawranoa Go. JV8 



Bftfit 



n 

Mean 

Standard Deviation 



haian Biaox Mat. am. Whitf Q^hstL 

2 10 15 478 7 

15.0 18.1 22.1 20.0 16.9 

7.1 8.0 5.1 7.0 10.3 



Source 



df 



SS 



MS 



F 



P 



Between Groups 

Groups 

Total 



4 221.9 
507 24,828.1 
511 23,050.0 



55.5 
49.0 



1.1 



.34 



Students' Residences 



Table 12 summarizes the mean scores, standard deviations and 
analysis of variance xor students' images of the Lawrence County 
JVS by students' residences. There was a significant (p<.05) 
difference in mean scores of students who lived in different 
locations with their images of the Lawrence County JVS. The 
Tukey multiple range test revealed the difference was between 
students who lived in a suburb of a town or city and those 
students that lived in a city or town. 



Table 12 



Analysis of Varlanos Batwaan Studants* Plaoa of Rasidanoa and 

iHagas of tha Lawranca County JV8 







Placa 


of Rasidanoa 




Fam 


Rural 






n 

Mean 


49 

19.2 


198 
20.0 


Ill 
18.8 


153 
21.2 


Standard Deviation 


6.2 


6.6 


7.3 


7.3 


Source 


df 


SS 


MS F 


P 


Between Groups 


3 


415.5 


138.5 2.9 


.04 


Within Groups 


507 


24,387.1 


48.1 




Total 


510 


24,802.7 







Influancars on Not Enrolling at tha Lawranc a county JVS 

Table 13 indicates in rank order, the people who most influ- 
enced the students when making their decision to not enroll in 
the Lawrence County JVS. Students were a&Ked to indicate on the 
questionnaire by responding "yes" or "no" if they had discussed 
with the people listed, their decision to not enroll at the 
Lawrence County JVS. If the student indicated "yes", that is, 
they had discussed enrolling at Lawrence County JVS with that 
person, they were also asked to indicate to what extent they had 
been influenced by that person. The levels of extent of 
influence included: greatly discouraged me, aomewhat discouraged 
me, neither discouraged nor encouraged me, somewhat encouraged me 
and greatly encouraged me. 
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Sixty-six percent of the students indicated that they had 
discussed their decision to not enroll in the Lawrence County JVS 
with their friends. Friends were the most consulted persons. Of 
those that discussed their decision with their friends, twenty- 
seven percent indicated that their friends neither encouraged nor 
discouraged them from enrolling. Seventeen percent indicated 
that their friends greatly discouraged them from enrolling. Four 
percent were greatly encouraged by their friends to enroll. 
Thirteen percent were somewhat discouraged by their friends to 
enroll. Six percent where somewhat encouraged by their friends 
to enroll. 

The least influential person was the band director, with 21% 
of the students responding that they had discussed their decision 
to not enroll with him or her. 
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Tabltt 13 



lnflu«no«rs on Not Enrolling in Lawr«no« County JVS 



1. Friend (s) 

2. Mother/ female guardie 

3. Father/male guardian 

4. Brother (s)/sister(s) 

5. Counselor (s) 

6. Other relative 

7. Girl/boy friend 

8. Teacher (s) 

9. Athletic coach (es) 
10. Band director 



*1 = Greatly discouraged me 

2 = Somewhat discouraged me 

3 = Neither discouraged nor encouraged me 

4 » Somewhat encouraged me 

5 = Greatly encouraged me 



* Exf nt of 
Bncouraa«ttent 







1 




3 


1 




360 


66% 


17% 


13% 


27% 


6% 


4% 


347 


64% 


21% 


10% 


20% 


6% 


7% 


328 


60% 


18% 


8% 


21% 


6% 


6% 


243 


45% 


12*, 


7% 


18% 


4% 


4% 


234 


43% 


8% 


4% 


20% 


7% 


5% 


215 


40% 


9% 


5% 


18% 


5% 


3% 


209 


38% 


11% 


6% 


16% 


3% 


2% 


188 


35% 


8% 


4% 


18% 


4% 


2% 


141 


26% 


10% 


2% 


13% 


1% 


1% 


114 


21% 


9% 


2% 


10% 


1% 


1% 



influeneera in Making Career Choices 

Students responded to a question that asked them who is 
helping them to make career choices. A list of eight people were 
presented in addition to a section indicating that no one was 
helping them in making their career choices. Students could 
select as many people or responses as they wished. There were a 
total of 1,145 responses made by the 544 students. The person 
that is most helpful in making students' career choices is their 
mother, with twenty-six percent oX; the responses indicating that 
the mother helps in making career choices. Fifteen percent of 
the responses indicated that no one is helping. Teachers are the 
least influential , with only five percent of the responses 
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indicating that they were influenced by their teachers. Table 14 
lists in rank order the people who help students in making career 
choices . 

Table 14 
H«lp«r8 in Car««r Choices 



Responses £ ^ 

Mother 299 26% 

Father 245 22% 

No One is Helping 168 15% 

Friend 102 9% 

Boy/Girl Friend 80 7% 

School Counselor 67 6% 

Other Relative 63 5% 

Brother/Sister 62 5% 

Teacher 59 5% 

Total 1,145 100% 



Further Education Plana 

Students wera asked if they plan to enroll in additional 
education beyond high school. Seven percent said no. Thirteen 
percent said they were not sure. Nine percent planned to 
continue with their education beyond high school by enrolling in 
a professional or graduate school. Forty-seven percent planned 
on enrolling in a four year college, six percent planned on 
enrolling in a two year technical school. Fifteen percent 
planned on additional education, but did not know which type of 
school they would attend. Four percent did not respond to this 
question. 
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Plana to Bn f r tha Military 



Students indicated their plans to enter the military (Ex. 
army, navy, air force, marines) after high school. Thirty-nine 
percent indicated that they definitelv will not enter. Twenty- 
three percent said they were not sure. Twenty percent said they 
were not likely to enter, while nine percent said they were 
likely to enter. Six percent said they definitely will enter the 
military after high (school. Four percent of ths students did not 
answer this question. 



Students were asked to write in their suggestions on what 
courses not presently offered at the Lawrence County JVS they 
would like to see offered at their home high school. Listed 
below are their suggestions in rank order. 



Couraas to Of far at tha Hone Bchool 



Courses 



FrecruencY 



Business 

Cosmetology 

Law 

Child Care 

Welding 

Computers 

Mechanics - Auto 

Nursing 

Auto body 

Photography 

Theater 

Sex Education 

Accounting 

Electronics 

Music 

Engineering 
Management 
Medicine (Pre-med) 
Typing 
Chemistry 



19 
17 
10 
9 
9 
8 
8 
8 
7 
7 
7 
6 
5 
5 
5 
4 
4 
4 
4 
3 



Interior Design 

Science 

Communication 

Architecture 

Art 

Calculus 
Dancing 

Diversified Health Occupations 

Drafting 

Electricity 

Electronic Engineering 

Foreign Language 

Gynecology 

Machine Trades 

Marketing Education 

Mathematics 

Microbiology 

Occupations 

Pharmacy 

Psychology 

Restaurant 

Shorthand 

Wood Shop 

Aerobics 

Agriculture 

Aviation 

Bartender 

Career Guidance 

Carpentry 

Child Development 

Clothing 

College Preparatory 
Construction 
Creative Writing 
Criminology 
Current Issues 
Fire Fighting 
Genetics 
Geography 

Government and Social Studies 

Graphics 

Health 

Heating & Air Conditioning 
History 

Home Education 

Humanity 

Journalism 

Law Enforcement 

Hidsonry 

Nuclear Physics 

Parenting 

Philosophy 
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Physical Education 
Plumbing 
Public Speaking 
ROTC 

Sky Diving 
Sociology 
Surgery 
Surveying 
Theology 
Tractor 
Trigonometry 
TV 

X-Ray Technology 
Yoga Classes 
Zoology 

Courses to Offer at the Lawrence County JV8 

Students were asked to write in their suggestions on what 
vocational classes they would like to see offered at the Lawrence 
County JVS. The following list are the students* suggestions in 
rank order. 

Courses Frecruencv 

Computer 19 

Music 18 

Law 15 

Business 14 

Pre>Hed 14 

Designing 10 

Engineering 10 

X-Ray 9 

Animal Care 8 

Art 8 

Autobody 8 

Sex education 7 

Aviation 6 

Carpentry 6 

Nursing 6 

Physical Therapy 6 

Acting 5 

Biology 5 

College courses 5 

Psychology 5 

Communications 4 

Drafting 4 

Electronics 4 
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Foreign Languages 
Mechanics 

More educational ones 

Physiology 

ROTC 

Agriculture 

Architecture 

Heating 

Journalism 

Photography 

Sewing 

Basketball 

Child care 

Cotton Picker 

Electricity 

Masonry 

Mathematics 

Nuclear Physics 

Psychiatry' 

Radio 

SAAD 

Sciences 

Pharmacy 

Sociology 

Teaching class 

Visual Technical Movies 

Welding 

Algebra 

Anatomy 

Bartender 

Body Shop 

Broadcasting 

Car Building 

Construction Work 

Cosmetology 

Dancing 

Dentistry 

Die£ 1 

Entex tainment 
FFA 

Fire Arms Classes 
Fire Fighter 
Forestry 
Garbage men 

Helping with handicapped 

History 

Home Economics 

Hospital Administration 

Hypnosis 

Infant Hospital Care 

Management 

Marketing 
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Married Life 

Medical Technology 

Occupational Work Adjustment 

Paramedic 

persons 

Physical Sciences 
Physical education 
Physician 

Police Academy Training 

Political 

Skillful drawing 

Small Engine Repair 

Special Effects Movies 

Speech 

Sports 

Surveying 

Swimming 

Travel Study 

Trigonometry 

Truck Driver 

TV 

Writing 



3 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 



Interest in an Alternative Delivery System 



Students were asked if they would have been Interested in 
attending the Lawrence County JVS during their sophomore and 
junior years and then return to their home high school for their 
senior year. Seventy-two percent (394 students) said they would 
not be interested/ while twenty-six percent (142 students) said 
they would be interested. Two percent (8 students) did not 
answer this question. 
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Suaqaaf d floclal Aoi:lviti«a. Gltiba ft Bvants 

Students were asked to write in their suggestions for 
additional social activities, clubs or events that they would 
like to see offered at the Lawrence County JVS. Listed below in 
rank order are the students' suggestions. 



Activity Pracpi«nov 

Football 33 

Musical Activities 25 

Basketball 17 

Sports 15 

SAAD Club 14 

Dance 11 

Cheer lead^rsr 7 

Student Council 6 

Softball 5 

Baseball 4 

Drama Club 4 

Better club and quiz bowl 3 

Competitions in each class 3 

Trips 3 

Art Club 2 

Foreign Languacfe Clubs 2 

Weight Lifting' 2 

Wrestling Team 2 

4-H Organization 1 

Beta Club 1 

Bowling club 1 

Boxing 1 

Calculus Club 1 

Chess Clufc' 1 

Drag Racing 1 
Ecology Club ^ 1 

FFA 1 

Game Club 1 

Golf 1 

Gym 1 

History Club 1 

Home Economics Club 1 

Key Clubs 1 

Majorette 1 

Mathematics Club 1 

Mechanic Club 1 

Motocross 1 

Parties 1 

Science Club 1 

Sex Education Club 1 
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Student Government Club 

Swinuning 

Tea Clubs 

Teen Bars 

Track 

Tractor Pulls 
Turkey Shoot 
Voc. Education Quiz 
Volleyball 



laaae off the JV8 Attendance Policy 

Students were asked if they felt that the Lawrence County 
JVS attendance policy was any different than the one at their 
home school. Sixty-three percent (343 students) indicated that 
they did not know. Fourteen percent (78 students) indicated that 
the policy at the JVS was different and was more strict. Eleven 
percent (62 students) indicated that the policy at the JVS was 
different and was less strict. Six percent (30 students) thought 
there was no difference and the two policies were the same. Six 
percent (30 students) did not answer this question. 
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SUMMARy INPIiICATIOMS AND RECOMMENDATIONS 
Purpose and Objectives 

The purpose of this study was to investigate factors that 
influence a student not to enter into a high school vocational 
curriculum. Due to declining enrollment in vocational education 
programs, it is necessary to identify reasons why students are 
not enrolling. The specific objectives of this study were: 

Researoh Objectives 

1. To describe the characteristics of the students (gender, 
race, curriculum choice, place of residence,) who chose not 
to enroll into a high school vocational curriculum. 

2. To describe the reasons students give for choosing not to 
enroll at the Lawrence County JVS. 

3. To describe students' images of vocational education and the 
Lawrence County JVS. 

4. To determine the relationships between student 
characteristics and reasons for not choossing to enroll at 
the liawrence County JVS. 

5. To determine who influences students tc moke decisions not 
to enroll in the Lawrence County JVS. 

6. To determine how informed students are regarding vocational 
education class offerings. 

7. To determine the future occupational choices of students. 

8. 7o determine the future educational choices of students. 

9. To determine if additional course off curings at the liawrence 
County JVS would encourage enrollment. 

10. To determine if alternative delivery systems at the Lawreiice 
County JVS would encourage enrollment. 

11. To determine who influences students when making career 
choices. 

12. To determine when students first heard about and first 
visited the Lawrence County JVS. 
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13. To determine if students changed their minds about attending 
the Lawrence County JVS, and why they changed their minds. 

14. To determine if students returned to their home schools 
after enrolling at ' 'le Lawrence County JVS and why they 
returned. 

15. To determine what promotional materials would be helpful to 
inform students and when this information should be 
available . 

16. To determine what social activities, clubs or events 
students would like to see offered at the Lawrence County 
JVS. 

17. To describe students' perceptions of the Lawrence County JVS 
attendance policy. 

Limitations of the Study 

The results of this research can only be generalizable to 
11th grade students in the seven feeder schools during the 1989~ 
90 school yezii'. 

Upon answering the open-ended questions on the student 
instrument there may have been prompting for students' responses 
due to the design of the questionnaire. Since a list of 
potential reasons for not enrolling in vocational education and 
the Lawrence County JVS was provided, students may nave been more 
likely to cite some of these reasons as their response on the 
open-ended questions. 

Methodology 

A census was taken from intact junior English and Government 
classes from the seven feeder schools. Data was collected in 
April of 1990. 
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The student instrument had been modified from a research 
study conducted at The Ohio State University by Rosemarie 
Rossetti in 1989. The modified instrument was field tested at 
Westerville North High School. Questionnaires were personally 
administered by the guidance counselor from the Lawrence Cou^^ty 
JVS and home school counselors. 

Sample Selected 

The seven schools that participated in the study included: 
Chesapeake, Rock Hill, Symmes Valley Local/ South Point Local, 
Ironton, Dawson-Bryant and Fairland. There were 544 students 
surveyed . 

Data Analysis 

Data were analyzed using the Statistical Package for the 
Social Sciences on the main frame computer at The Ohio State 
University. The primary methods of statistical analysis for the 
questionnaire included: descriptive, correlational and analysis 
of variance. For the open-ended responses, data were analyzed 
manually by summarizing the responses into categories and 
tallying the frequencies. 

SuBsary of Findings 

School and Student Characteristics 
The 544 students in the sample were from seven schools. 
Fifty~two percent of the sample were enrolled in an academic 
curriculum, while twenty-six percent were enrolled in a general 
curriculum. Twenty-one percent were enrolled in general subjects 
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with a special emphasis on business skills. One percent were in 
a vocational program. Fifty percent of the sample was male, 
while fifty percent was female. The majority of the sample 
(92.9%) was White (Caucasian), while 2.2% was Black, 1.7% Other, 
2.8% Native American, 0% Hispanic and 0.4% Asian. Most of the 
students live in a rural area, but not on a farm (37.9%). Thirty 
percent of the students live in a city or town. There were 
twenty-two percent of the students who lived in a suburb of a 
town or city. Ten percent live on a farm. 

Prior Experie nce in Business Classes 
Fifty-five percent of the students were not previously 
enrolled in business classes at their home high school, while 
forty-five percent had been enrolled. 

Reasons for Not Taking Business Classes 
When asked why they did not take business classes at the 
Lawrence County JVS, the following top five reasons were given. 

1. I didn't want to go. 

2. I am planning for a college career. 

3. I did not want to change schools. 

4. There w€ scheduling problems. 

5. It didn't meet my needs. 

Reasons for Not Enrolling at t he Lawrence County JVS 
Responses to an open-ended question regarding students' 
reasons for not enrolling at the Lawrence County JVS revealed the 
following top five reasons. 
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1. I am planning for college. 

2. I didn't want to leave my friends. 

3. I didn't want to go. 

4. I wasn't interested in the courses. 

5. Poor image of the vocational school. 

Potential reasons for not enrolling at the Lawrence County 
JVS were presented to the students. Results of the Likert scale 
responses show the following top five reasons. 

1. Home school will better prepare a student for college 

2. Unwilling to leave my friends at my home school 

3. Association with students from the JVS 

4. The image of the JVS 

5. The programs offered at the JVS 

Thoughts About Vocational Education 
Responses to an open-ended c[uestion regarding student 
thoughts when they think about vocational education were 
summarized into categories. The responses were judged to be 
positive (68.8%), negative (25.6%) or neutral (5.7%). The 
categories and percentages are listed below. 

Poaitiva (68.8%) 

1. It is for people not interested in college. 27.4% 

2. Vocational education is a good idea. 19.4% 

3. It is training for a future career. 15.6% 

4. It helps you to understand and learn more about a 
specific area of work. 6.4% 

Keaativ (25.6%) 

2Uo 



A. 



B. 
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1. It is for people who can't learn anything else. 9% 

2. It serves no purpose. 5.1% 

3. People who go to school there use drugs. 3.5% 

4. People are training for low paying jobs. 3.5% 

5. Troublemakers go to school there. 2.7% 

6. I don't like vocational education. 1.3% 

7. It's stupid. 0.006% 

C. Meutral (5.7%) 

1. I never thought about it. 4.1% 

2. I am not interested. 1.6% 



Responses to the open-ended question regarding students' 
thoughts when they think about the Lawrence County JVS were 
summarized into categories. The responses wer^^^ judged to be 
positive (57.5%), negative (34.1%) end neutral (8.4%). The 
categories and percentages are listed below. 

A. Poaitiv (57.5%) 

1. It's a nice school. 32.4% 

2. It helps you to get acquainted with trades and to get 
job training. 12.7% 

3. A place for people who don't want to go to college. 



Thoughts About the Lawrence County JVS 



12.4% 



B* 



Negative (34.1%) 



1. 



Too many drugs out there. 



11.8% 



2. 



A place for slow learners. 



7.3% 
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3. It's a lower class school. 4.8% 

4. I don't want to go there. 4.8% 

5. It serves no purpose. 2.3% 

6. It's stupid. 2.3% 

7. Racial prejudice exists. 0.8% 

C. Mautral (8.4%) 

1. I don't know anything about it. 7.3% 

2. They don't have the classes I wanted. 1.1% 

Images of the Lawrence County JVS 
Students' images of the Lawrence County JVS were measured 
with a composite score of students' responses to a list of 
potential reasons for not enrolling. Students at Dawson had a 
higher mean score (more negative image) than students at the 
other six schools. Students at Fairland had the most positive 
image of the Lawrence Coun y JVS. 

Students' Level of Information About the JVS 
Forty-three percent of the students first heard about the 
JVS in junior high school, while twenty-five percent first heard 
about the school in their freshman year. 

Fifty-eight percent of the students were slightly informed 
about the JVS, while thirty-two percent said they were very 
informed. Ten percent said they were not informed at all. 
Thirty-six percent said they would liked to have had more 
information about the JVS. Students would have liked to have 
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made more visits, had more speakers in to talk about the JVS and 
requested more brochures/pamphlets and videos be made available. 

They would have liked to have had these materials made 
available in the ninth and tenth grades. Some also suggested 
that junior high grades would be a good time to distribute more 
information. 

Sixty-three percent of the students had seriously considered 
attending the JVS. 

visitation Expe riences 
Eighty-one percent of the students indicated they had 
previously visited a vocational school. Seventy-seven percent 
said they had visited the JVS with their sophomore class. Many 
indicated that the reason they did not go on the tour at this 
time was because they were absent on the day of the tour. Forty- 
six percent of the students indicated they had made their 
decision not to attend the JVS before visiting the school. 

Fifty-five percent said they would not liked to have visited 
the vocational school when they were in elementary school. Sixty 
percent said they would liked to have visited when they were in 
junior high school. 

Considerations. Satisfaction s and Interest Levels 
Sixty-four percent of the students indicated they never 
seriously considered attending the JVS. When looking at the time 
in students* lives when they first began to think they were not 
interested in attending the JVS, forty-two percent indicated that 
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it was during their sophomore year. Sixty-five percent of the 
students are very satisfied with their decision not to enroll. 

students Chanae M inds About Attending JVS 
Eighty-one percent of the students indicated they had not 
signed up during their sophomore year to attend the JVS but then 
changed their mind before attending classes. For the eleven 
percent that had changed their minds regarding attending, the 
following top five reasons were cited. 

1. I didn't want to leave my friends. 

2. I did not want to change schools. 

3. Poor image of the vocational school. 

4. Parents advised them against enrolling. 

5. Poor image of the vocational students. 

Four percent said they had attended classes at the JVS 
during their junior year and then went back to their home school 
within a few days. The top five reasons for returning include: 

1. Poor image of the vocational students. 

2. I didn't like staying in one class all day. 

3. Poor image of the vocational school. 

4. I didn't like it. 

5. I didn't want to leave my friends. 

Future Occupations 
Sixty-five percent of the students said they had selected 
their future occupation, while thirty-four percent said they had 
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not. The top five occupations selected include: nurse, teacher, 
business person, air force personnel, doctor. 

Relationships Betwe en Schools and Students' 
Characteristics a nd Students' Images of 
the Lawrence County JVS 
When looking at the relationships between student character- 
istics (gender, race, and place of residence) and their images of 
the Lawrence County JVS, statistically significant relationships 
were found. 

Students from the seven schools tended to have variable 
images of the Lawrence County JVS. The differences in mean 
scores that measured students' images of the Lawrence County JVS 
were not statistically significant between schools. 

Females had more negative images of the Lawrence County JVS. 
The difference in scores between females and males were 
statistically significant. 

Native American students tended to have the most negative 
image of the JVS. The differences in mean scores of the images of 
the JVS between the five races were not statistically 
significant. Students who lived in the city or town had the 
most negative images of the Lawrence County JVS. There was a 
significant difference in mean scores of students who lived in 
different locations. 
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Influencers on Not Enrolling at the Law rence County JVS 
StudentP reported that they were influenced by others when 
choosing their high school curriculum. When deciding to not 
enroll at the Lawrence County JVS, the students' friends were 
most influential. The mother/female guardian was also 
influential, followed by the father/male guardian. 

Influencers in Making Career Choices 
Mothers were cited as the person who most influences 
students in making career choices. Fathers were ranked as a 
second choice. Fifteen percent indicated that no one was helping 
them. 

Further Education Plans 
Seven percent of the students do not plan to enroll in 
additional education beyond high school. Thirteen percent were 
not sure. Nine percent planned to go to a professional or 
graduate school. Forty-seven percent planned on enrolling in a 
four year college. Six percent planned on enrolling in a two 
year technical school. Fifteen percent planned on additional 
education, but did not know where. 

Plans to Enter the Military 
Thirty-nine percent of the students indicated that they 
definitely will not enter the military after high school. 
Twenty-three percent said they were not sure. Twenty percent 
said they were not likely to enter, while nine percent are likely 
to enter and six percent definitely will enter. 
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Courses to Prepa re for Future Occupations 
When asked what high school courses will most help them to 
prepare for their future occupations, students chose these top 
five courses: mathematics,. English, chemistry, sciences and 
algebra. 

Future Courses to Offer at the Home School 
Students suggested these top five classes to offer at their 
home schools: cosmetology, psychology, child care, engineering, 
and autobody. Students also suggested these top five vocational 
classes to offer at their home schools: business, cosmetology, 
law, child care and welding. 

courses to Offer at the JVS 
The following top five vocational courses were recommended 
by the students to vfiTar at the Lawrence County JVS: computer, 
music, law, business and pre-med. 

Interest in an Alt ernative Delivery System 
Students were asked if they would have been interested in 
attending the JVS during their sophomore and junior years and 
then return to their home school for their senior year. Seventy- 
cwo percent said they would not be interested. 
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Suggested Social Activities. Clubs & Events 
The top five social activities / clubs and events were 
suggested by students for the JVS: football, musical activities, 
basketball, sports and a SADD club. 



Image of the JVS Attendance Policv 
Sixty-three percent of the students did not know if the JVS 
attendance policy was any different that the one at their home 
school . 



Recommendations to Educators 

1. TUxs Image of vocational education and of the Lawrence County 
JVS needs to be improved. Students have rather negative 
images of the students enrolled. Efforts need to be made to 
promote the accomplishments of graduates. Include informa- 
tion about graduates going on to higher education and 
placement in occupations after high school. 

2. Efforts should be made to ease the social transition when 
students change schools in order to attend the Lawrence 
County JVS. Home school friendship is a strong bond that is 
keeping students from enrolling. The JVS should be promoted 
as a friendly place that provides for social interactions. 
School events should be sponsored to encourage social 
interaction (Ex. proms, dances, in school parties and 
assemblies, intramural sports, student government) . 
Marketing pieces should address the issue of leaving your 
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friends at the hon.e school vs. increasing your friendship 

network at a new school. 
3 The OVS needs to increase the amount of publicity showing 
* Placement rates and salaries of graduates. Students tend to 
thinK that graduates are not successful in getting 
employment after graduation. 
, The JVS needs to increase the amount of publicity showing 
scholarships students receive towards college as well as 
data on those going on for higher education. 

-ive efforts need to concentrate on the 
S. When marketing the JVS, efforts nee 

1 „ f^r- a career ladder. Indicate that voca- 
idea of preparing for a career xauu 

X. _ <-><s ladder to a career and 
tional education can be a step up the ladder to 

that further education may be needed to advance higher up 
the ladder. Promote the fact that students in vocational 
programs frequently ^ continue with their education. 
e Ideally, high school scheduling should be flexible enough to 
allow the college bound student the opportunity to explore 
vocational education courses for enrichment, exploratory or 
invest igetive purposes. 
7. New course offerings should be considered for the home 
schools. Additional marketing should be done to explore 
employi.,ent possibilities and interest in the programs, 
consideration of offering vocational courses should include 
discussion with administrators at the Lawrence County JVS 
and administrators at the home schools. New courses to 
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consider adding at the home schools Include: business, 
cosmetology, law, child care and weldiltg^ 

8. High school students could benefit from additional career 
guidance and career decision making. Efforts should be 
increased to implement additional tiuc spent with students 
on making their career choices. Middle school and early 
high school aged youtii should be targeted for this effort. 
Students should first hear about the JVS in the elc*-^ntary 
or middle school grades. 

9. Comprehensive hicr*i schools should sponsor tours of the JVS 
for all students prior to or during the sophomore I'ear of 
high school. Students should be introduced to all program 
offerings. Opportunity for "hands-on" visits should al^o be 
make available for programs that interest the student. 

10. Administrators need to give r>ore leadership and resources 
toward the improvemeiit of the public relations program at 
the Lawrence County JVS. 

11. Public information should be directed at giving information 
to students and parents that vocational education can serve 
as a pathway to the work force, technical school or a four 
year college. 

12. Innovative programs could be designed to allow students an 
opportunity to enroll for a portion of the vocational 
program and exit vpon meeting their educational needi*. A 
modified open entry -open exit program needs to be developed. 
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Semester and single period courses could be considered as 
studeut electives. 

13. Increased efforts for articulation agreements need to be 
written and publicized, leading to advanced placement in 
technical schools and four year colleges. 

14. Career orientation programs are needed in the junior high 
school level to ensure the enrollment of all students who 
desire vocational training. 

15. Increased efforts at marketing vocational education should 
be made. Segment activities toward the students and their 
mothers . 

16. Efforts should be made to investigate the students' claim 
that students attending the Lawrence County JVS use drugs. 
Students are fc^-ming negative images of the school based 
upon their perception that students use drugs and cause 
fights and disruptions. If drugs are used by the students, 
efforts should be takeii to make the school drug free. 

17. Marketing products to be developed include: video tapes and 
brochures/paT^phlets . Students also desire more 
opportunities to visit the school and to hear from guest 
speakers . 

18. Visits to the vocational school should be schedulv^d for 
junior nigh sschool aged students. 

19* In an effort to retain students who attend classes at the 
JVS for the first few weeks their junior year and then 
return to their home school, networking is recommended with 

21. 

ERIC 



87 

students from the same home school. It is also advised that 
activities be sponsored the first days of school that 
encourage students to c/et to know their classmates and form 
new friendships. 
20. The following new courses should be explored for 

consideration of future offerings at the JVS: computer, 
music, law, business and pre-med. 

Recommendations for Further Research 

1. Additional marketing research is needed to validate the need 
for additional employees in the surrounding geographic area 
for vocations as a nurse, teacher, business person, air 
force personnel and medical doctor. 

2. Additional research is needed to explore the frienvlship 
bonds that keep students from leaving their home schools. 

3. Additional research is needed to explore the mother'child 
relationship to determine how to uaa the mothers' influence 
to encourage enrollment in vocational education. One also 
needs to determine how she airives at her images of 
vocational education. 

4. Additional research is needed to determine if increased 
graduation reqiuirements and increased college entrance 
requirements have made a significant impact on enrollment in 
vocational education. 
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5. Additional research is needed to determine what pre-college 
vocational courses would be most suitable for future nurses, 
teachers, business people, air force personnel and doctors. 

6. Additional research is needed to study other additional 
student characteristics of those enrolled in academic and 
general curriculums. 

7. A similar image study could be designed for students at the 
7th-10th grade level. The purpose would be to determine 
when images of vocational education are formed and what 
those images are. A follow-up study on these same students 
could be taken when they reach the 11th grade to see if 
images change. 

8. A follow-up study on this 11th grade sample could be 
designed to see if any students enroll in vocational coui^ses 
during their 12th grade or enroll in a technical school 
after graduation. 

9. One could explore reasons why students enroll in vocational 
education at their home schools and at the Lawrence County 
JVS. The reasons given can be compared with the results of 
this study. 

10. One can study the student characteristics of those currently 
enrolled in vocational education at the home school as well 
as at the Lawrence County JVS. Characteristics to examine 
would include: grade point average, class rank, 
socioeconomic status, honors earned. Comparisons can be 
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made between students enrolled in general and academic 
carriculums. 

11. A model needs to be devel oed in order to administer 

vocational education for students in dual vocational and 
academic curriculums. Further study is needed in order to 
establish how these programs will be scheduled and 
delivered. 

Discussion 

The researcher has made an attempt to describe images that 
students at each of the seven home schools have of vocational 
education and of the Lawrence County JVS. Those images are 
mixed: positive, negative and neutral. If one looks at the 
negative images, vv see that students perceive that there is a 
drug problem at the JVS. They also see JVS students as slow 
learners. With thirty- four percent of the thoughts about the JVS 
being negative, one needs to be concerned. Likewise, we need to 
think about the students' negative image of vocational education. 
Those images of vocational education parallel with those of the 
JVS. Opinions of the respondents indicate that they view 
vocational education for people who can't learn anything else. 
Many feel that vocational education serves no purpose. Needless 
to say, these images are not favorable. They can do and are 
doing damage to enrollment in vocational education. We need to 
study these images and discover if they are based on truth or 
rumors. Each one of these negative images is a perceived barrier 
for student enrollment. Administrators need to face these images 
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and discover if they are justified and indeed true about 
vocational students and programs. If these statements are not 
true, then major efforts need to be taken to correct these 
claims. Public relations activities need to be put into place to 
address the misconceptions. 

If these statements a£S true, then major changes are needed 
to offer programs that people need, that challenge and that 
attract reputable students. 

We should also be troubled by the 5.7% and 8.4% of the 
students' thoughts that are neutral about vocational education 
and the Lawrence County JVS. This indicates a need for promotion 
and marketing efforts to be increased. Too many students have 
not thought about or know anything about vocational educatioi. and 
the JVS. 

Data support this neutral image when one looks at the 
percent of students who had ever visited a vocational school. 
Only eighty-one percent of the students said they had visited. 
Eighteen percent had not visited a vocational school. When asked 
how many students visited the Lawrence County JVS with their 
sophomore class, twenty-two percent said they had not visited. 
F jw can an image be formed if the building and programs had not 
even been seen? It is apparent that students are forming images 
from what they hear and read., rather from what they see from a 
first hand experience. Significant improvements in image 
building can be made if more students experience the JVS and are 
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given a positive first impression. A first-rate tour for all 
sophomores in the VEPD would be a good start. 

This study has also made clear the reasons students are not 
enrolling at the Lawrence County JVS. The evidence indicates 
that students who are preparing to enter college perceive that 
they cannot fit vocational courses into their schedules. They 
also believe that vocational courses do not prepare them for 
college. They also do not want to change schools nor leave their 
friends. 

Forty-seven percent of the sample plan on enrolling in a 
four year college. Nine percent are even considering a 
professional or graduate school. Another six percent plan on 
enrolling in a two year technical school. Fifteen percent plan 
on some type of post-secondary education but are not sure where. 
Only seven percent of the students do not plan on continuing 
their education beyond high school. Is it any wonder why 
students are concerned in choosing what courses they take in high 
school in order to prepare for college? Is it realistic to 
believe that 77% of this sample will go on to post-secondary 
education? Do that many students really have the academic 
ability, financial backing and educational plans necessary to 
continue their education? What percent of last year's graduating 
class at each of the feeder schools actually went on to post- 
secondary education? How many will get a B.S. degree? Are 
students being realistic about the world of work, tuition costs 
and college entrance academic requirements? These questions are 



posed for consideration by administrators and guidance 
counselors. Further exploration is needed to discover students' 
aspirations beyond high school. 

Students feel that courses at the JVS are not interesting 
and do not meet their needs. Seventeen percent of the reasons 
for not enrolling at the JVS fell into these two categories. 
Yet, when asked what future occupation the students have 
selected, many indicated a profession that they could have 
prepared for in a high school vocational program. Examples 
include: nurse, business person, and doctor. 

Why then did students still not choose to enroll? Perhaps 
they do not wish to dedicate two years in a joint vocational 
school towards that career. Perhaps they did not wish to limit 
their career choice at such a young age. Or perhaps they just 
wanted to leave their options open. 

There are other explanations that justify why existing 
vocational programs are net interesting. Maybe it's because what 
we are c2fering is dull and' boring or is presented in that 
manner. Maybe it's because we are offering programs that train 
students for boring jobs. Maybe we are training for jobs that no 
longer are in demand or are very low paying. 

Another possibility exists to answer the question, why 
aren't students interested in our offerings? Perhaps they never 
really saw all that vocational schools had to offer. Again 
remember the previous discussion about touring the JVS. Perhaps 
if they did go on a tour, they were only exposed to one or two 
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programs. Perhaps they only saw program brochures on a few 
programs. Perhaps they saw othing and read nothing and use the 
lack of knowledge about program offerings as an equivalent to a 
lack of interest. Perhaps we will never know the answer to this 
question. 

There is more work to do in order to recruit more students 
into vocational education and the Lawrence County JVS. These 
programs must meet students' needs. If college is their need, 
then we must modify the administration of our programs to allow 
the college bound student a chance to participate. If we aren't 
meeting their needs because we offer no programs of interest, we . 
need to change. Market research should be able to answer these 
questions. 

Once we modify our program offerings and the administration 
and delivery of vocational education, we need to get our message 
delivered. Educators should target marketing efforts toward the 
students and their mothers. Mothers and friends were influencers 
on making a decision to not enroll in the Lawre^nce County JVS. 
Mothers' groups need to be approached to inform them of the 
benefits of vocational education. 

Many challenges have been offered in the recommendation 
section of this research report. The problems have been 
identified and solutions have been suggested. An enormous amount 
of energy and study will be needed before the recommended changes 
can all be implemented. The policy changes will be controversial 
and meet with some resistance. These changes are needed in order 
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to better serve and educate students in this VEPD. It is 
essential that the seven feeder high schools work in 
collaboration with the Lawrence County JVS in order to serve the 
vocational needs of students. I hope that this information will 
be interpreted and used by the administrative staff at each of 
the eight schools involved in this study. 

As with many pieces of research, this study probably unveils 
many questions as well as provide answers. The intent was 
purposeful. By posing questions in advance and finding answers 
to those questions, better decisions can be made. 
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APPENDIX A 
Student Questionnaire 



student Questionna 



Purpose 

By carefully filling out this questionnaire you will provide 
valuable information which will assist high school counselors in 
helping future students to make their curriculum choice. 

Directions 

Answer each question as accurately as you can. Many questions 
can be answered by circling the item that best describes your 
situation. Some questions will require a written response. If 
you do not understand a question, raise your hand and your 
teacher will help you. All answers are completely confidential. 



Q. 1. What is the name of your home school? 

Q. 2. What is your sex? 

1 . Female 

2 . Male 

Q. 3. What is your race? 

1 . Asian 

2 . Black 

3 . Hispanic 

4. Native American 

5. White (Caucasian) 

6. Other 

Please list 

Q. 4. Where do you live? 

1. On a farm 

2. In a rural area, but not on a farm 

3. In a suburb of a town or city 

4. In a city or town 
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Q. 5. In what grade of school are you currently enrolled? 

1. 9th grade - freshman 

2. 10th grade - sophomore 

3. 11th grade - junior 

4. 12th grade - senior 

Q. 6. In what categcry or program are most of your high school 
classes? 

1. Academic/college Preparatory 

2. General Subjects with a Special Emphasis on 

Business Skills 

3. General Subjects 

4. Vocational (Ex. Agriculture, OWE, Home Economics) 

Q. 7. Have you ever enrolled in business classes at your 
school? 

1. Yes 

2. No 

Q. 8. If YES, please explain why you didn't choose to take 
business classes at the Lawrence County JVS? 



Q. 9. Who is helping you make career choices? (circle all 
that apply) 



1. 


Mother 


2. 


Father 


3. 


Brother/ Sister 


4. 


Relative other than my parents, brothers or 




sisters. 


5. 


School Counselor 


6. 


Teacher 


7. 


Friend 


8. 


Boyfriend/Girlfriend 


9. 


No one is helping 
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Q. 10. 



When did you first hear about Lawrence County JVS? 
(circle one) 



1. Elementary School (Grades 1-6) 

2. Junior High (Grades 7-8) 

3. Freshman Year (Ninth Grade) 

4. Sophomore Year (Tenth Grade) 

5. I have never heard about it. 

Q. 11. Think back to the time when you decided what classes to 
take in high school. What were your reasons for nat 
choosing to enroll at the Lawrence County JVS? 
(List most important reasons first) 



1. 



2. 



3. 



Q. 12. Again, thinking back to the time when you 

decided what classes to take in high school, how 
informed would you say you were about vocational 
classes offered at the Lawrence County JVS? 

1. Not informed at all 

2. Slightly informed 

3. Very informed 

Q. 13. Did you ever seriously consider enrolling in vocational 
classes at the Lawrence County JVS? 

1. Yes 

2. No 

Q. 14. '"ave you ever visited a vocational school? (circle one) 

1. Yes 

2. No 
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If Yes, when did you visit the vocational school? 
(circle all that apply) 

1. Elementary School (Grades 1-6) 

2. Junior High (Grades 7-8) 

3. Freshman Year (Ninth Grade) 

4. Sophomore Year (Tenth Grade) 

Would you have liked to visit the vocational school 
when you were in elementary school? 

1. Yes 

2. No 

Would you have liked to visit the vocationcil school 
when you were in junior high school? 

1. Yes 

2. No 

When did you first begin to think that you were not 
interested in attending the Lawrence County JVS? 

T. Elementary School (Grades 1-6) 

2. Junior High (Grades (7-8) 

3. Freshman Year (Ninth Grade) 

4. Sophomore Year (Tenth Grade) 

Did you visit the Lawrence County JVS with your 
Sophomore class? 

1. Yes 

2. No 

If no, why not? 



Had you already made your decision not to attend 
Lawrence County JVS before you visited the school? 

1. Yes 

2. No 

3. I never visited the school 
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Q. 22. How satisfied are you with your decision not to attend 
the Lawrence County JVS? (circle one) 

1. Very satisfied 

2. Somewhat satisfied 

3. Neither satisfied nor dissatisfied 

4. Somewhat dissatisfied 

5. Very dissatisfied 

Q. 23. Did you sign up during your sophomore year to attend 
the Lawrence County JVS but then changed your mind 
before attending any classes? 

1. Yes 

2. No 

Q. 24. If Yes, why did you change your mind about attending 
the Lawrence County JVS? 



25. Did you attend classes at the Lawrence County JVS 

during your junior year and then go back to your high 
school within a few days? 



1. Yes 

2. No 



Q. 26. If yes, why did you decide to stop attending the 
Lawrence County JVS? 



Q. 27. Would you have been interested in attending the 

Lawrence County JVS during your sophomore and junior 
years and then returning to your high school for your 
senior year? 

1. Yes 

2. No 

Q. 28. Would you have liked to have had more information on 
the Lawrence County JVS? 

1. Yes 

2. No 
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Q. 



29. 



If yes, what kinds of information would have been 
helpful? (circle all that apply) 



1. Visits to the school 

2 . Videos 

3 . Brochures/pamphlets 

4 . Speakers 

5. Other 

Please list 

Q. 30. When would this information have been helpful to you? 
(circle all that apply) 

1. Elementary School (Grades 1-6) 

2. Junior High (Grades 7-8) 

3. Freshman Year (Ninth Grade) 

4. Sophomore Year (Tenth Grade) 

Q. 31. Describe your thoughts when you think about vocational 
education. 



Q. 32. Have you selected your future occupation or career? 

1. Yes 

2. No 

Q. 33. If YES, please specify future occupational or career 
goal: 
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Q. 34. Did you ever seriously consider attending Lawrence 
County JVS? 

1. Yes 

2. No 

Q. 35. Describe your thoughts when you think about the 
Lawrence County JVS. 
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Q. 36. Think back to the time when you had the opportunity to 
attend the Lawrence County JVS. These questions are 
about some of the things that may have concerned you. 
Read the list of reasons listed below and indicate your 
extent of concern for each item. That is, why you 
did not enroll in the Lawrence County JVS. 

The categories are: 

1 - No Concern 

2 - Little Concern 

3 - Some Concern 

4 - Great Concern 

N/A - I did not think about it 

(Circle ONE response per statement) 



Example. [ The JVS was too far away 1 (2) 2 4 N/A 



Extent of 

Reasons not to enroll in Lawrence County JVS. Concern 

None Great 

a. The image of the JVS 1x 2 3 4' 'n/a' 

b. Association with students from the JVS ..1234 N/A 

c. Difficulty with transportation to the 

JVS 1234 N/A 

d. Unwilling to leave my friends at my 

home school 12 3 4 N/A 

e. Classes are out too late in the day at 

the JVS in order to work after school ..1234 N/A 

f. Unable to participate in sports at my 

home school 1234 N/A 

g. Unable to participate in extracurricular 

activities (choir, band, drama, cheer- 
leader, student council, etc.) in my 

home school 1234 N/A 

h. Loy?*lty to my home school 1234 N/A 

i. Home school will better prepare a 

student for college 1234 N/A 

j. The programs offered at the JVS 1 2 3 4 N/A 
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Q. 37. Please indicate by circling yes or no contact if you 

discussed with the following people your decision to nst 
attend the vocational school. If yes is circled, then 
indicate to what extent, if any, you were encouraged or 
discouraged to attend the Lawrence County JVS. 

The categories are: 

1 - Greatly discouraged me 

2 - Somewhat discouraged me 

3 - Neither discouraged nor encouraged me 

4 - Somewhat encouraged me 

5 - Greatly encouraged me 

(Circled ME RESPONSE per 
statement if YES is circled) 



Example. 


My next door neighbor 






1. No Contact 






g). Yes— 


> 12 3^5 



People I discussed with my decision to not enroll in 
Lawrence County JVS. 

Extent of 

(Circle yes or no contact) Encouragement 

Greatly Greatly 
Discouraged Encouraged 



a. 


My girl/boy friend 






1. No contact 






2. Yes 




b. 


My friend (s) 






1. No contact 






2. Yes^ 




c. 


My father/male guardian 






1. No contact 

2. Yes 


> 



> 1 2 3 4 5 



> 1 



1 2 



d. 



My mother/ female guardian 

1. No contact 

2. Yes 



1 2 3 4 5 
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Q 37. ( continued ) 



1 - Greatly discouraged me 

2 - Somewhat discouraged me 

3 ~ Neither discouraged or encouraged me 

4 - Somewhat encouraged me 

5 - Greatly encouraged me 



(Circle yes or no contact) 



(Circle QliE RESPONSE per 
statement If XES is circled) 

Extent of Encouragement 
Greatly Greatly 
Discouraged Encouraged 



e. My brother (s) /sister (s) 

1. No contact 

2. Yes 



f. A relative other than my parent (s) /guardian (s) 
or brother (s) /sister (s) 



1. No contact 

2. Yes 



g. My counselor (s) 

1. No contact 

2. Yes 



h. My teacher (s) 
1. No contact 



2. Yes 



1. My athletic coach (es) 
1. No contact 



2. Yes 



j. My band director (s) 

1. No contact 

2. Yes 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 



1 2 3 4 5 
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38. What vocational classes would you like to see offered at 
Lawrence County JVS? 

1. . 

2. 

39. What social activities, clubs or events would you like 

to see offered at the Lawrence County JVS? 

1. 

2. 



40. Do you plan to enroll in additional education beyond 
high school? 

1. No 

2. Not sure 

3. Yes > What type of school? 

1. Professional or graduate 
school 

2. 4 year college 

3. 2 yef*r technical school 

4. I do not know which I 
would attend. 

41. Do you plan to enter the military (Ex. army, navy, air 
force, marines) after high school? 

1. Definitely will enter 

2. Likely to enter 

3. Not sure 

4. Not likely to enter 

5. Definitely will not enter 

42. Which high school courses do you think will most help 
you to prepare for your future occupation? 

1. 



2. 



3. 
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Q. 43. What classes not presently offered at the JVS would you 
like to see offered at your hom^ high school? 



2. 
3. 



Q. 44. Is the Lawrence County JVS attendance policy any 
different than the one at your home school? 

1. Yes, more strict 

2. Yes, less strict 

3. No, the same 

4. I do not know 
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